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Community Engagement in Planning

Communication

Community engagement in the Priority Planning process is critical to the plans success.
Although increasing community engagement is a challenge, the Red Clay Consolidate
School District made deliberate efforts to be inclusive in the process. Communication
between the Priority Schools, the district and the community has been at the forefront.
Deliberate communication efforts to the entire school community (all grades and
subgroups) include the following:
e The News Journal: The dates of our Public Sessions were posted in the News
Journal in the Sunday edition each week

e Red Clay Consolidated School District Web Page: A direct link to Priority School
information is posted on the front page of our website. Posted on this link are the
Core Team meeting dates, the dates of the public sessions, sample meeting minutes,
and public presentations.

e School Web Sites: Individual schools took leadership in posting meeting dates and
updates.

e Social Media: Reminders for Public Sessions were posted on Twitter and Facebook

e Flyers: The district created 2 standard flyers to be shared with all families at each of
the Priority Schools. Each individual school created flyers to communicate school
specific events such as Tea and Talks at Warner, and weekly Coffee and Conversation
at Shortlidge.

e Public Sessions: The district hosted a series of four Public Sessions, October through
December, at each of the school locations, as well as at the District Office (October
27, December 6, December 9, December 10, January 15, and January 20). At each of
these sessions, updates were provided regarding the planning process, the status
and contents of the MOU, and the big ideas that were identified by each planning
team.

e Red Clay Consolidated School District Board Meetings: Updates related to the
Priority Planning process and the contents of the plan were provided to the board in
November and December.



e School Messenger: Each Priority School sent numerous messages to their school
communities prior to the Public Sessions.

e Personal Contacts: To support community outreach, personal contact was made
with City Council members and State Legislative members that represent Red Clay.
The purpose of these contacts was to increase community awareness.

e Red Clay Parent University: Invitations to the district Parent University included the
dates of the Public Priority sessions. Time was allocated at this session for Priority
updates at this meeting.

e District Priority School Survey: A district wide survey was created. The community
was informed via individual school web-pages, School Messenger phone calls, and at
Priority Meetings.

Participation
Providing opportunities for meaningful community engagement was approached with a

sense of urgency. The tight timeline within which the process occurred forced us to be
very thoughtful and deliberate in our approach. Some strategies were implemented
district wide, while some were school specific, allowing for some autonomy in the
process. The following captures the opportunities provided for participation in the
process:

Core Team Meetings: Each school created a Priority Core Team. Members included
school staff, parent representatives, community members, and district representatives.
Teams met two times per week in the evening to engage in conversations about the
planning principals and indicators. Teams engaged in a needs assessment related to
strengths, weaknesses, opportunities and barriers using their data to guide the process.



The members of each Core Team are as follows:

Shortlidge Academy Core Team Members
Maribeth Courtney Principal
Kenneth Oates Supervisor of Special Services
Desiree Faison Parent Liaison (Children and Families First)
Dr. Gwendoline .
Nemours Foundation
Angalet
Turquoise Trowery Parent
Gina Shivery 2" grade teacher
Dee Mason 2" grade teacher
Toni Bostick Counselor
Diane Mahotiere 4t grade teacher
David Jones 5t grade teacher
Donna O’Connor Nurse
Jamie Gaughan Title | Reading Teacher / Special Education Teacher
Malik Stewart District Office Administrator Representative
Highlands Elementary School Core Team Members
Lauren Young Assistant Principal Richey and Mote
Barbara Land Principal
Leah Davis Community Member
Marianne Olmstead Nemours
Cory Norie Parent
Brittany Goodman Kindergarten
Nicole DiRocco 1%t Grade
Jason Scott 2"d Grade
Kathy Gormley 3 Grade
Colleen Donovan 4t Grade




Warner Elementary School Core Team Members

Chrishaun Fitzgerald

Principal

Joseph Rappa

Assistant Principal

Alice Conlin Assistant Principal
Antoinette Valentine Parent
Kia Roy Parent
Dave Nichols Nemours Foundation
Norine Seth Paraprofessional

Sandra Kern

Kindergarten

Samantha Chess

Kindergarten

Omeka Mumford

Kindergarten

Shawna Hopper 2" Grade
Mary Kay Carr 2" Grade
Jennifer Roberts 37 Grade
Pavia Fielder 37 Grade
Equetta Jones 4t Grade
April Pepukayi 4t Grade
Kat Croes 4t Grade

Natasha Small

Wilmington Urban League

Deborah Wilson

Wilmington Urban League

Romona Fullman

Wilmington Urban League

Shae Iman Tolliver Wilmington Urban League
District Office Administrator
Representative

Amy Grundy

Public Sessions: Following a presentation of the big ideas of the plan, questions were
answered and parents and community members shared their ideas and perspectives. At
each session, participants had an opportunity to participate in “Table Talk” around 4
topics: Teaching and Learning, Family and Community Engagement, School Climate and
Discipline, and input regarding how to ensure a smooth transition to the
Warner/Shortlidge Community Campus Model. Participants were also encouraged to e-
mail the district representatives with questions and feedback. (General Public Sessions:
October 27, 2014, November 24, 2014, December 6, 2014, December 10, 2014, January
15, 2015, January 20, 2015)

City Council: District leadership attended the two City Council sessions dedicated to
Priority Schools. These sessions provided an avenue for our leadership to provide an
update to the public (second session) as well as to hear public perspective.




Red Clay Consolidated School District Board Meetings: The public has the opportunity

to engage in Public Comment to share their perspective as it relates to information

shared at each of the Public Sessions. Updates to the board were provided at the

November and December Board meetings.

Tea and Talks and Coffee and Conversation: These meetings allowed for updates to be

provided to the school community regarding the planning process. They also provided a

forum for input.

Surveys: Both Highlands and Shortlidge provided a formal survey to their communities

to gather perception data regarding strengths, challenges, and opportunities at these

schools. The district facilitated a survey pertaining to all 3 Priority Schools.

Reporting
Input from Table Talks:

Teaching and Learning:

We need to ensure that these schools have the best teachers from across the district
We should provide mentoring

We need to promote positive attitudes about learning

We need to address varying levels of school readiness

A need for full time specialist

Family and Community Engagement:

How do we keep engaged parents motivated?

Parents need to feel valued

How do we best use parents as partners

Establish Local School Councils (as written in Neighborhood Schools Plan 201)
Plan and implement innovative events

Improve communication

Ensure parents feel welcome at school

For a smooth transition to the campus model, we must...

Ensure proper resources to support social emotional needs of students in grade 3-5
Have small class size

Include teacher perspective

Communicate with parents (prior to making changes)

This is a bad idea...change for the sake of change

Highlands Survey Feedback: At Highlands, eighty parents in the PTO e-mail user list

were sent the survey link. Twenty-five responded. Fifteen teachers responded to the

same survey. Common themes include the following:

The Best Things:



e Dedicated Staff; Friendly atmosphere; The size; The community feel; Extra-curricular
activities

Areas for Improvement:

e Need more interventionists; Parent Involvement; Communication from
administration; Reduce discipline challenges; Supports for social emotional needs;
More culturally sensitive curriculum materials; School readiness; Honest
collaboration

District Survey Feedback: The district created a Priority Survey to gather feedback
regarding the contents of the plan. The survey opened at the end of December and ran
through January 15, 2015. 362 people responded. The results were as follows:

Primary Role: Parent: 167, Community: 38, Warner Staff: 46, Shortlidge Staff: 34,
Highlands Staff: 20, Other Red Clay Staff: 36

The resources respondents used to stay informed:

e Public Session: 118

e (Core Team Meetings: 64

e School Board: 109

e Council Meeting: 34

e Red Clay Communication Network: 229

e News Journal: 187
Do you believe the implementation of “Teach Like a Champion” techniques will
provide consistency across classrooms?

e Yes: 145 (43%)

e No:47 (14%)

e Unsure: 145 (43%)
Do you believe an increased focus on social/emotional development will help
students?

e Yes: 297 (86%)

e No:13 (4%)

e Unsure: 34 (10%)
Do you believe the partnership with the University of Virginia will increase leadership
capacity to better support the priority schools?

e Yes: 130 (38%)

e No: 108 (32%)

e Unsure: 103 (30%)

Do you believe that increasing student access to technology will support teaching and
learning?

e Yes: 265 (77%)

e No:38(11%)

e Unsure: 41 (12%)
Do you believe more parent involvement opportunities, both social and academic, will
benefit the school community?



e Yes: 323 (96%)
e No:6(2%)
e Unsure: 9 (3%)

Please indicate your level of agreement with each of the following statements regarding creating a

Community Campus (Shortlidge K-2, Warner 3-5)

Strongly

A .
nswer Options Glares

a. Provides a cohesive learning
environment focused on student 16% (54)
interests and needs

b. Positively impacts the level of parent  20% (67)
and community involvement

c. Allows for increased focus on age- 12% (40)
appropriate, developmental practices
d. Allows for greater teacher

13% (44
collaboration ol
e. Enhances school wide systems and 15% (51)
procedures

Next Steps:

Disagree

9% (30)

15% (49)

5% (16)

10% (32)

12% (40)

Neither
Agree or
Disagree

18% (59)

18% (62)

12% (40)

13% (44)

18% (61)

Agree

34% (113)

28% (95)

45% (147)

40% (134)

33% (109)

Strongly Response
Agree Count

23%(78) 334

19% (63) 336

27%(88) 330

24%(80) 334

22% (74) 335

Upon approval of the plans, communication efforts will be strengthened as it relates to

implementation of the activities. In addition to the tools used during planning, school

teams will utilize the district television station, EdTV as well as the local Wilmington

channel to communicate upcoming changes and solicit future involvement. Principle 5.6

will addresses each school’s individual communication plan.



Principle One: School Model and Planning

Indicator 1.1: Executive Summary

The Warner Elementary Community School Plan is a mutually shared and
comprehensive planning guide for constructing quality educational practices for the
staff and students of Warner Elementary School. This plan includes dynamic systemic
foundational changes that are necessary to improve educational and social outcomes.
The transformational changes are paramount for students during their educational
experience. The Red Clay Consolidated School District and the Warner Elementary
School stakeholders developed this plan as a collaborative effort with parents, teachers,
school support staff and community members.

The foundational belief behind the prioritized instructional reform at Warner
Elementary School is that changes in student outcomes are predicated on transformed
instructional practices, supporting students’ social and emotional needs, strong
leadership, increased technology use for every student and maximizing the use of
instructional time. Warner educators subscribe to the belief that it is necessary to have
an unwavering focus on students’ needs that will influence instruction and impact
achievement. The Warner Elementary School Priority team aspires to provide prioritized
leadership, direction to staffing, budgeting determinations, partnership opportunities,
educational outcomes that are articulated for the future of the students of this
educational community.

The Vision
Warner Elementary School aspires to be an academically rich and collectively
responsive environment where students master core academic skills, develop
leadership and empathy to thrive academically in global society.
The Mission
The mission of Warner Elementary Community School is to prepare students in the
city of Wilmington to master strong academic skills, cultivate socio and emotional
learning and foster responsibility in order to compete and contribute to an ever
evolving global society.

This priority plan is the foundational map to contributing to educational reform in the
city of Wilmington. This plan ensures that all children in our city school establish a solid
educational foundation for achievement in school and beyond. This road map is
methodically arranged and comprehensively detailed to outline a framework for



comprehensive educational experience, supportive domains and services that support
the transformational work.

Over the past 10 years, many occurrences influenced the need for transformational

reform at Warner Elementary School:

e Teacher Retention-Warner Elementary School presents with a number of factors
that are commensurate with schools with high poverty rates. Students are often
underprepared and lower performing than that of their typical aged peers. As
teacher attrition rate increases, instructional practices are diminished. Thus, teacher
retention in hard to staff schools becomes a painstaking reality at Warner
Elementary School.

e Growing Population- Many Kindergarten students register for school well after the
first day of school. For the last four years at Warner, 1-2 Kindergarten classes were
added after the first month of school; thereby, increasing the numbers of students
who began their school year after the first month of school. These students create a
cohort who consistently performed lower than that of their typical aged peers.

e Research on Risk Factors-Researchers outline the key components that put a child’s
learning at risk. Key factors include; but, are not limited to: poverty or low income,
under employment or non-employment, homelessness and educational level.
Demonstration of one or more than the above named risk factors increase a
students’ difficulty with accessing educational opportunities

The Warner Elementary School Community (WESC) adheres to the philosophy that each
child has leadership ability and capacity. Warner students will develop values of
leadership, responsibility, tolerance, empathy and intrinsic caring and ownership for
their immediate school and larger Wilmington communities. Our students will receive
instruction that develops self-esteem, provides mastery of core academic skills and
deepens their understanding of the Common Core Standards. Warner students will
learn to empathize and serve the community in which they reside. All Warner students
are supported by school administration, special services specialists, teachers, parents,
staff and the community involved in the Warner Elementary School at large.

Transformational Focus Areas

e Maximized Instructional Time

e Social Emotional Learning

e Instructional Reform

e Technological Advancement

e Leadership Development and Autonomy



e Supportive Partnership with District Office

Focus Area 1: Essential Strategies for Social Emotional Learning

Goal — Warner Elementary School students will acquire and effectively apply knowledge,
attitudes and skills necessary to understand emotions, set and achieve positive goals,
feel and demonstrate empathy for others, establish and maintain positive relationships
and make responsible decisions. This is important because development of social and
emotional skills is critical in assisting our children to become good citizen’s students and
workers. Many risky behaviors are prevented or reduced with the use of systemic
efforts to develop social and emotional skills.

Implementation — Warner Elementary School staff is dedicated to meeting the
aforementioned social-emotional learning goal with the utilization of a myriad of
strategies. Some of the strategies are listed below:

e Counseling Groups

* Responsive Classrooms

e Increased Guidance Lessons

e Mental Health-Supports and Services

e Targeted Counseling Groups

e PATHS-Active Social-Emotional Research Based Learning Program

Vision — The vision of social-emotional learning is for our students to develop
competency in the five interrelated sets of cognitive, affective and behavioral
competencies:

e Self-Management

e Self-Awareness

* Responsible Decision Making

e Relationship Skills

e Social Awareness

Programs —

e PATHS

e Responsive Classrooms

e Supporting healthy interactions with socialization during recess

Focus Area 2: Maximize Instructional Time (See Appendix: Sample Master Schedule)
Goals — WESC will increase student instructional time by revising the master schedule to
reflect a block schedule model with a strong emphasis on Reading and Math instruction.
In addition, the WESC staff and students will participate in extended learning



opportunities throughout the summer and extended day programs throughout the
school year.

Implementation — WESC staff will work tirelessly to construct a master schedule, which
reflects an emphasis on core Reading and Math instruction that allows for small group
instruction in both reading and math. The block schedule will allow for increased time
for teacher job embedded Professional Learning Communities (PLC’s)-90 minutes per
week and professional development.

Vision of Staff — The vision of the block schedule concept is twofold.

e Students- block scheduling will allow for a focus on instruction of the core as well as
time for intervention to promote mastery of basic skills and the Common Core
Standards.

e Staff- block scheduling lends itself to job embedded professional development,
increased time for PLC’s and teacher specialization in content.

Program — The block schedule will allow for three core classes per day (Reading, Math
and Unified Arts instruction as well as for RTl in both content areas). WESC staff will
alternate Science and Social Studies by semester.

Focus 3: Technology

Goal — The WESC belief is that the Warner student is best able to learn when they are
technologically infused. To succeed academically, our students must interact with the
necessary technology on a daily basis, specifically I-Pads.

Program and Implementation — Increase support services and resources for families
e Reading and Math Intervention programs
e Access to technology for every student
e Weekly practice for the state’s new upcoming assessment

Vision — The vision of the WESC educators will subscribe to the belief that our students
require the necessary skills to compete in a technologically advanced society. .

Focus Area 4: Instructional Reform

Goal — DPASS Il data demonstrates that a focus on targeted instructional practices and
professional development focused on specified researched based practices will
positively impact teaching and learning.



Program and Implementation — (See Appendix: Sample Professional Development

Calendar)

e Provide staff with professional development for Teach Like a Champion

e Professional Development related to CCSS

* Professional Development to support the implementation of new math curriculum
materials

e Professional Development in project based learning

Vision-The vision of the WESC is that all students will become proficient and advanced
with technological skills in order to compete in a global society

Focus Area 5: Leader Development
Goal- WESC believes that the stability in the school leadership will provide continuity
among staff, instructional practices and the culture of the building

Program and Implementation
e DASL coach support
e Leader development with the University of Virginia
e Leader support from the District Turn Around (DTO) office

Vision-The leader of WESC must be committed to leading school change. This leader
will receive additional development to support change.

Focus Area 6: Partnership with District Office
Goal-WESC will receive external and internal supports from district office that support
the school in ultimate school change.

Program and Implementation
e Support from the DTO office
e Support from Human Resources

Vision- The WESC believes that a partnership with District Turn Around Office is
foundational to reform at Warner. All resources, human, material and other supports
are necessary for reform.

See Appendix: Sample Professional Development Calendar; Sample Master Schedule



Indicator 1.2: Theory of Action

Alignment:

The foundation for the WESC transformation indicators for success are deeply
embedded in best practices for high performing, high poverty schools: social-emotional
learning, maximization of learning time, technology for every student, leader
development, partnership with district office and instructional reform based on the
identified needs of the staff and students of the WESC. The vision of Warner
Elementary School is that Warner Elementary School aspires be an academically rich and
collectively responsive environment where students master core academic skills,
develop leadership and empathy to thrive academically in global society.

The Vision:

Warner Elementary School aspires to be an academically rich and collectively responsive
environment where students master core academic skills, develop leadership and
empathy to thrive academically in global society.

The Mission:

The mission of Warner Elementary Community School is to prepare students in the city
of Wilmington to master strong academic skills, cultivate socio and emotional learning

and foster responsibility in order to compete and contribute to an ever evolving global

society.

Theory of Action:
If Warner Elementary School is led by a school leader with the experiences, knowledge
base, and decision-making autonomy necessary to turn around the school

and if teachers set clear and rigorous goals for themselves and their students and
receive targeted professional development and instructional framework that improve
instruction so students and teachers reach those goals

and if the teachers and students are allowed increased instructional time with the daily
use of technology

and if the school supports students in the development of cognitive, socio-emotional,
and behavioral competencies and increases support services and resources available to
families

and if the principal continuously supports and monitors the implementation of
strategies for improving instruction and creating a safe and supportive environment for



students, families and staff

then Warner Elementary School will be a resourceful and academically rich environment

where students master academic competencies and develop values of leadership,

responsibility, tolerance, empathy and intrinsic caring and ownership for the

community.

Actionable:

Socio Emotional Learning (SEL)-the discipline data (out of school suspensions and
referral action processes (RAPS), and the varied needs of the students call for a need
to provide additional emotional supports and learning. The sole use of Positive

Behavior Supports (PBS) and teacher referral actions does not provide a
comprehensive system to circumvent the number of behavior concerns and
infractions. The WESC Priority Core Team deems it necessary to continue with the
partnership with the University of Delaware regarding the Responsive Classrooms
initiative. The team also concludes that teaching the PATHS program (social-
emotional curriculum) will assist in improved student-to-student interactions.
Morning meetings in each class will teach routines, acceptance and empathy for our
diverse learners. The PATHS program will be used to teach students to resolve
conflicts peacefully, handle emotions positively, and make responsible decisions.

Maximization of student learning time — The Math and ELA DCAS and DIBELS data
both indicate a need to maximize instructional time to meet the diverse needs of our

students. While Reading scores increased over time, there is still a need to
accelerate results and close gaps. Math scores have not increased over time. The
philosophy of the WESC is to make certain that the educators increase instructional
time in classes using specified instruction. WESC will adjust the student master
schedule, shaving breakfast time, combining recess and lunchtime and decreasing
lunchtime to increase learning time. Science and Social Studies will be taught for
one entire semester.

Instructional Reform — Given the rates of teacher retention in a high poverty, lower

performing, hard to staff school, systematized practices are crucial. To provide a
sustainable instructional framework for Warner educators, the WESC staff will
implement Teach Like A Champion techniques. The staff will participate in
professional development, revisit important principles in PLC’s and develop a strong
set of practical instructional techniques that are sustainable across all grades.

Technological Advancement-WESC students require interaction with technology on

a daily basis. In order for students to complete the new requirements of the state



test at a level commensurate with that of their peers, Warner students are required
to interact with technology on a daily basis.

o Leader Development and Autonomy- The prioritized status of Warner calls for

specific direct action. The action steps of a leader with a priority status call for
autonomy with administrative decisions. Additionally, this work calls for an
administrator who is prepared to actively follow data, continuously develop staff,
identify specific prioritized action steps and advance the building into continual
improvement.

e Partnership with District Office-The district office staff continually supports the

prioritized buildings. On a weekly basis, leadership development, data review,
building walk through and technical support are offered from District Office. Itis
also important to note that the planning processes with professional development
and scheduling are shared with District Office Turn Around Office.

Likelihood for Success:

The WESC believes that focusing on social-emotional learning, maximizing and
extending instructional time, streamlining community oriented school supports and
implementing a school-wide instructional framework, district office supports and
development of a leader will provide Warner Elementary School with the needed focus
and in turn will accelerate results and close gaps for our students.



Indicator 1.3: Plan to Address Subgroups

Addressing the Needs of the Subgroups:

DCAS Reading (Grades 3-5 combined)

Red Clay School District School School School School State
School Level DCAS Reading Proficiency Rate 2010-2011 | | 2011-2012 [ |2012-2013 2013-2014 2013-2014
School, Grade, Group Base Actual Actual Tester | Actual | Target | Differ. |Status Actual
Year
Warner Bem 35 |All Student 18.1 w7 384 251 450 385 6.5 . 736
Warner Elem 35 [Advanced 54 80 156 251 13.5 290 -155 ® 438
Wamer Bem 35 [African American 190 36.0 372 191 445 392 53 @ 615
Warner Bem 35 |American hdian Y 750
Warner Bem 35 |Asian ¥ 896
Wamer Bem 35 |Hspanic/Latino 115 300 38.1 42 452 37 11.6 F 621
Wamer Bem 35 [Multi-Racial Fl 196
Wamer Bem 35 |Whie @ 838
Wamer Bem 35 |ELL FY 310
Warner Bem 35 |Non-ELL 188 36.0 389 240 467 391 76 (] 755
Warner Eem 35 |Regular Ed 244 463 492 185 55.1 433 1.8 0 794
Warner Bem 35 |Special Ed 00 82 12.3 66 16.7 250 83 ? M9
Warner Bem 35 |Low SES 175 42 374 231 433 381 5.2 @ 645
Warngr Bsm 35 |Non-Low SES 250 522 533 20 65.0 138 213 (] 872

e Students scoring at the “advanced” level increased by 5.5 points from 2012-2014.

e The DCAS percent proficient increased for African-American students by 8.5 points
from 2012-2014; however, this subgroup is 17 points below the State.

e The DCAS percent proficient increased for Hispanic/Latino students by 15.2 points
from 2012-2014; however, this subgroup is 16.9 points below the State.

e The DCAS percent proficient more than doubled for SWD from 2012-2014 (8.2 to
16.7); however, this is 18.2 points below the State.

e The DCAS percent proficient gap between Low SES and non-Low SES increased by
4.3 points from 2012-2014.

e The DCAS percent proficient for Low SES increased by 9.1 points from 2012-2014.



DCAS Math (Grades 3-5 combined)

Red Clay School District School School School School State
School Level DCAS Math Proficiency Rate 201020111 |2011-2012| |2012-2013 2013-2014 2013-2014
School, Grade, Group Base Actual Actual Tester | Actual | Target | Differ. |Status Actual
Year
Warner Bem 35 |All Student 27 313 302 250 300 413 -11.3 ) 724
Warner Elem 35  |Advanced 20 34 28 250 24 265 241 F 27
Warner Bem 3-5  [African American 20.7 33 245 189 29.1 405 114 ) 575
Warner Bem 35 |American ndian 9 736
Warner Bem 35 |Asian ¥ 916
Warner Eem 35 |Hispanic/Latino 250 215 429 43 2 438 65 3 638
Warner Bem 35 [Muli-Racil 9 82
Warner Bem 35 |Whte 9 834
Warner Bem 35 |ELL F) 474
Warner Bem 35 |Non-ELL 222 319 302 238 315 a1 -10.2 ) 738
Warner Bem 35 |Regular Ed 204 418 385 183 399 471 12 ) 782
Warner Bem 35 |Special Ed 00 41 96 67 3.0 250 220 (] 351
Warner Bem 35 |Low SES 200 300 287 230 287 400 -113 ) 635
Warner Bem 35 |Non-Low SES an1 455 533 20 450 56.3 -113 (] 858

e The DCAS percent proficient decreased for African-American students by 2.2 points

from 2012-2014.

e The DCAS percent proficient increased for Hispanic/Latino students by 9.7 points

from 2012-2014; however, this subgroup is 26.6 points below the State.

e The DCAS percent proficient gap between SWD and non-SWD remained relatively
unchanged from 2012-2014.
e The DCAS percent proficient gap between Low SES and non-Low SES remained

relatively unchanged from 2012-2014.

DIBELS NEXT (Grades K-1 combined)

2014 2013 2012
Sprin Sprin
Sprin | Fall P Sprin | Fall P Sprin | Fall | Spring
g g
gn Core gn Core gn Core Core
Core Core
49.2 51.4 554
All 199 58.8% | 192 69.8% | 183 63.9%
% % %
51.6 57.3 60.9
Female 96 60.4% | 93 71.0% | 92 62.0%
% % %
47.0 45.8 50.0
Male 103 57.3% | 99 68.7% | 91 65.9%
% % %
49.7 54.9 55.5
Black 170 58.8% | 167 68.9% | 154 64.3%
% % %
Native
) 66.7 | 100.0
America 0 1 0
% %
n




2014 2013 2012
Native
Hawaiia
nor 53.8
3 1 3 57.7%
Other %
Pacific
Islander
. 52.0 22.7 54.9
White 26 65.4% 23 73.9% 26 63.3%
% % %
Not 49.1 54.9 57.6
. . 167 59.9% | 157 68.8% | 150 66.7%
Hispanic % % %
. . 50.0 34.4 59.0
Hispanic 32 53.1% 35 74.3% 33 67.9%
% % %
53.1 55.2 14.3
Not SWD | 183 62.8% | 171 75.4% | 168 20.0%
% % %
22.7 75.0
SWD 16 6.3% | 12.5% 21 23.8% 15 72.2%
% %
50.0 78.6 53.5
Not ECD 27 66.7% 15 80.0% 18 63.0%
% % %
49.1 49.1 56.5
ECD 172 57.6% | 177 68.9% | 165 64.6%
% % %
50.0 51.4 20.0
Not ELL 189 59.8% | 186 69.9% | 178 40.0%
% % %
ELL 10 6 5

e Average percent growth meeting Spring Core, compared to Fall Core, gaps between
subgroups over n=15 (Female = 8%, Male = 16%). Males grew about twice as much
as females for percent meeting; however, three-year average meeting benchmarks
are comparable (Female = 64%, Male = 64%)

e Average percent growth meeting Spring Core, compared to Fall, persist among
subgroups (AA growth = 11%, Hispanic growth = 17%, White growth = 24%). On
average, 77% meet the end of the year benchmarks.

e Average percent growth gap between SWD and non-SWD is approximately 10%.

e Average percent growth gap between ECD and non-ECD is approximately 7%.

Engagement:
Teachers will collaborate during PLCs to meet the needs of all children. A small group

approaches to instruction will ensure that the needs of all students are met. Technology
based individualized instruction will target student needs.



Monitoring:
Monitoring will occur in a variety of experiences, with a variety of groups from PLCs to

weekly monitoring meetings, to BLTs, and faculty meetings.

District Assessments

Common Formative Assessments

Summative Assessments

After School Team meetings to review data of targeted group

While reviewing all data points, all subgroups will be monitored at least monthly and
specific needs will be addressed by the specified learning specialist

ELL students will use a bilingual computer program that provides native language
support. To address ELL subgroup, Warner staff with collaborate with the District
ELL staff to ensure proper monitoring who no long receive direct services in ELL.

Lack of Progress:

New interventions will be determined and implemented for any subgroup that does not

respond to the established instructional methodologies, such as, small group re-

teaching opportunities and afterschool academic support.

RTI Groups-Reading and Math-Students are identified in PLC meetings who require
additional intervention during Response to Intervention. The students are identified
by skill and grouped. These students will attend RTI for additional minutes during
the day.

Summer School-Students who do not meet additional proficiency on a Reading or
Math assessment are “strongly encouraged” to attend after school. During after
school, a prescribed Reading or Math Program is designed. The students with like
needs and grades will be assigned to a group.

Mentoring- Students who continue to not make progress through RTI and Summer
School Initiatives will receive an academic mentor. Academic mentors are currently
working with WESC from the University of Delaware (READ Assist). They currently
provide additional support in Phonics but additional academic support will be
instituted as necessary.

Read 180- Students who present with specific phonemic difficulties will have the
opportunity to receive direct instruction in Phonemic awareness with the use of
Read 180 and System 44. This program allows for strategic intervention based upon
the student direct need.

Enrichment:

The role of all instructional staff is to grow students; therefore, students who meet

success will be provided opportunity within the classroom setting to further their



success. Vertical collaboration will ensure that instructors are knowledgeable in
strategies and resources beyond their grade level. Additionally, extra-curricular
activities, such as, Lego League and Odyssey of the Mind will provide an opportunity to
all students to enrich their learning.



Indicator 1.4: Statement of Goals

The goals outlined below are clearly aligned with the schools’ mission and vision. The
goals will provide unquestionable direction and an outcome orientation that centers on
student outcomes and priorities. The goals include:

e Attendance Staff and Students

e Student misbehavior

e Staff retention

e Parental Engagement

School Culture:

Student attendance rates

e Increase average daily attendance rate by 1% each year until reaching 95% or higher.
Trend data with future targets

2012 2013 2014 2015 2016 2017 2018 2019
92.6% 91.3% 91.2% 92.2% 93.2% 94.2% 95%+ 95%+
Cycle of inquiry

The PBS committee will monitor number of student absences each month and create
actions plans for the 40 students with the highest absences not already being monitored
via the visiting teacher process.

Rates of serious misconduct
e Reduce the number of suspensions by 10% in each year of priority implementation.
Trend data with future targets

2012 2013 2014 2015 2016 2017 2018 2019
325-All 378-All 267-All 240-All 216-All 194-All 175-All 157-All
113- 137- 59-SWD | 53-SWD | 48-SWD | 43-SWD | 39-SWD | 35-SWD
SWD SWD

Cycle of inquiry

The PBS and/or PST team will monitor suspensions by month and create actions plans

for students receiving a suspension.

Targets will be adjusted each year based on actual data and potential changes in the

number of students.

e Reduce the number of behavior referrals by 10% each year

Trend data with future targets

2012

2013

2014

2015

2016

2017

2018

2019

2556

2355

2764

2488

2239

2005

1804

1624




Cycle of inquiry

The PBS and/or PST team will monitor suspensions by month and create actions plans
for students receiving a suspension.

Targets will be adjusted each year based on actual data.

School Connectivity

Parent engagement and satisfaction metrics

e Improve the percentage of parent participation in student conferences
incrementally each year, with the goal in 2019 of 75% or higher

Trend data with future targets

2012 2013 2014 2015 2016 2017 2018 2019
No data | Nodata | No data Baseline | +0.5to +0.5to +0.5 to 75%+
collected | collected | collected | to be +1% +1% +1%
collected | point point point
until until until

reaching | reaching | reaching
75% or 75% or 75% or

more more more

Cycle of inquiry
The administrative team and/or Building Leadership Team will monitor parent

participation after each conference day and identify strategies to improve attendance at

upcoming conferences, as well as identify action steps to involve parents of students
with academic, behavioral, or social concerns.

Missing baseline data will be collected during the spring of 2015.

Targets will be adjusted each year based on actual data.

e Improve the percentage of students represented by parents at social/educational
programs, incrementally each year with the goal of 50% of targeted audience or
higher at each key event (select 3 -5 annually)

Trend data with future targets

Literacy Night-30
Conferences-50

PTO Meeting-4
Saturday Library-20
students, 10 parents

2014 2015 2016 2017 2018 2019
Baseline (number, not +0.5t0 1% +0.5t0 1% +0.5t0 1% +0.5t0 1% 50%+
percentage) point until point until point until point until

reaching 50% | reaching 50% | reaching 50% | reaching 50%
Back to School- 109 or more or more or more or more

Cycle of inquiry
The administrative team and/or Building Leadership Team will monitor parent




participation at selected key events and identify strategies to improve attendance at
upcoming events

Missing baseline data will be collected during the spring of 2015.

Targets will be adjusted each year based on actual data.

e Increase the number of completed Delaware School Climate surveys by 10% each
year and maintain 3.00 or higher average total school climate rating as well as 100 or
more on standard score for comparison to other elementary schools

Trend data with future targets: Delaware School Climate Home Survey

2012 2013 2014 2015 2016 2017 2018 2019

n-74 139 83 91 100 110 121 132

avg-3.11 | 3.24 3.16 3.00+ 3.00+ 3.00+ 3.00+ 3.00+

$S-96.09 | 97.59 94.64 96.00 97.00 98.00 99.00 100
Cycle 