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Associate, Alfred P. Sloan Center on Parents, Children, and Work
Jens O. Ludwig, Ph.D., Professor
Jeanne C. Marsh, Ph.D., George Herbert Jones Professor
Stanley McCracken, Ph.D., Senior Lecturer
Jennifer Mosley, Ph.D., Assistant Professor
Dolores G. Norton, Ph.D., Samuel Deutsch Professor
Virginia Parks, Ph.D., Assistant Professor
Charles Payne, Ph.D., Frank P. Hixon Distinguished Service Professor
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Children
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Dexter Voisin, Ph.D., Associate Professor
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VISITING COMMITTEE

The School’s Visiting Committee was established in 1955 to help interpret the School’s
mission and goals to the public, advise the Dean about the needs and concerns of the
community, and assist the School in its financial development efforts. Committee
members hold positions of leadership in many social service and philanthropic
agencies.
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THE FIELD and the SCHOOL

THE FIELD OF SOCIAL WELFARE

S
ocial work attracts idealists: people with an acute sense of human suffering and
injustice, people with a strong commitment to reduce that suffering and
injustice. Some issues that engage us endure over time, others change. Early
social workers fought to outlaw child labor and to provide universal social

security. Their successors struggle to prevent child abuse, to improve the quality of life
of the impaired elderly, and continue to work on problems of financial insecurity. The
central commitment to helping those in need and working to bring about effective
social change—locally, nationally, and globally—remains constant.

To people who have this kind of commitment, graduate training in social work offers
two things: First is the opportunity to explore, in the disciplined and intellectually rich
environment of the University, the dimensions of social need and response. Second is
the opportunity to acquire, through class and fieldwork experiences, the skills for
effective action.

The School of Social Service Administration pioneered the idea that social work
demanded a firm intellectual base. Its founders identified that base in the social sciences
and in their own pathbreaking research on social conditions and methods of interven-
tion. Today the School continues to challenge students to combine a concern for human
distress with a clear-eyed, thoughtful understanding of its causes and consequences. It
also provides training in clinical, analytic, and organizational skills to enable students to
act to improve the well-being and capacity for independence of vulnerable individuals,
families, and communities.

Graduates take jobs at many levels of social involvement: clinical practice and other
direct service in public and private agencies, community organization, leadership of
social organizations, and involvement in the making of public policy at all levels of gov-
ernment. Throughout their careers, SSA graduates are agents of personal and social
change and advocates for the amelioration of human distress through effective service
and social policy.

THE SCHOOL OF SOCIAL SERVICE ADMINISTRATION

The School of Social Service Administration (SSA) is not simply a place to learn about
social work, it is one of a handful of institutions that has helped create and define the
profession of social work and the field of social welfare. SSA’s first leaders were activists
in the Chicago settlement house movement, one of the main strands in what eventu-
ally became social work. Graham Taylor, who organized SSA’s predecessor, the Chicago
School of Civics and Philanthropy, was a social gospel minister and founder of Chicago
Commons, a settlement house; Sophonisba Breckinridge, Grace and Edith Abbott, and
Julia Lathrop, the women who shaped SSA into an institution of national importance,
were residents of Jane Addams’ Hull House.

While most early schools of social work concentrated on practical training for case-
workers, SSA’s leaders insisted on the need for a solid foundation in social science and
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social research as well. In its first decade, Chicago School faculty and students were
investigating such issues as juvenile delinquency, truancy, vocational training, and
housing in the rapidly growing city. The decision in 1920 to join the School to the Uni-
versity of Chicago opened students to contact with the social sciences and the strengths
of the University.

In the decades since then, the emphases on social research and on applying the
insights of social science to solving human problems have continued. Crucial to that
effort has been the Social Service Review founded in 1927 with the aim of opening “sci-
entific discussions of problems arising in connection with the various aspects of social
work.” Like SSA itself, the Social Service Review has not only reflected the social welfare
field but helped to shape it. It remains the premier journal in its field.

Early research at SSA had a distinct public policy cast. Investigations of the status of
mothers and children, for example, laid the foundations for the child-related provisions
of the nation’s Social Security system in the 1930s. Beginning in the 1940s, SSA energies
turned to issues in the social work profession itself. Such faculty members as Charlotte
Towle and Helen Harris Perlman applied the insights of ego psychology to casework
and developed the generic casework curriculum, which became a model for social work
education. Recent contributions to the direct practice tradition have included the appli-
cation of cognitive perspectives to clinical practice and resilience in individuals and
families. The School is thus in the unique position of having been a pioneer both in
policy research and in the development of innovative methods of social work practice.

SSA today continues to establish the connections between the social and behavioral
sciences, research, and the real world of policy and practice. The faculty is drawn both
from social work and from such related fields as law, economics, psychology, human
development, and sociology. Research at the School reflects this diversity. Current
projects investigate social work interventions with teenaged mothers, impaired elderly
clients, and adolescent street gang members; examine comparative treatments of
depression; evaluate child welfare services; explore the social cognitive development of
children in deprived environments; and analyze family supportive policies in the
workplace.

SSA faculty members have been honored as White House Fellows, Fulbright
Fellows, and Kellogg Fellows. They have strong ties both to public and private welfare
agencies and to local, state, and national governments. Among them, for example, is the
former director of strategic planning and development for the Chicago Public Schools
as well as a senior policy scholar who advises the federal government on welfare laws.
Faculty members have contributed their expertise to long lists of national and state
commissions on such topics as juvenile justice, mental health, aging, and child welfare.

THE MISSION OF THE SCHOOL

The Statement of Purpose of the master’s degree program at The University of Chicago
School of Social Service Administration, adopted by the faculty in 2007, establishes the
commitment and direction of the School. 

SSA is dedicated to working toward a more just and humane society through
research, teaching, and service to the community.
As one of the oldest and most prestigious graduate schools of social work, SSA

prepares working professionals to handle society’s most difficult problems by devel-
oping new knowledge, promoting a deeper understanding of the causes and human
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costs of social inequities, and building bridges between rigorous research and the
practice of helping individuals, families, and communities to achieve a better quality of
life.

All helping professions attract individuals committed to taking action on behalf of
others. Two characteristics combine to distinguish graduates of the School of Social
Service Administration from those trained in other helping and administrative disci-
plines:

(1) SSA graduates have learned that the foundation of effective service is an under-
standing of the person-in-environment. Individual distress occurs in a social context
involving the interaction of biological, psychological, familial, economic, and cultural
factors. Effective helping requires a broad and imaginative perspective on the context
and dimensions of need and on the range of possible responses. In most cases, allevi-
ating distress requires an emphasis on helping individuals and families acquire the
resources, skills, and authority to secure adequate solutions to their own problems.
Some cases require an emphasis on individual and intra-familial dynamics, calling for
brief interventions or for sustained emotional support and psychotherapy.

(2) SSA graduates understand that whatever the focus of their practice—direct
service, community action, agency management, policy analysis, or research—their
activities are informed by an appreciation of service in society. Social workers and social
administrators must have a critical awareness of the web of institutional relationships
linking efforts to promote individual well-being with the formation and evolution of
social policy locally, nationally, and globally. Social welfare professionals must be able
to scrutinize the assumptions, values, theoretical frameworks, and evidence on which
service delivery and social policy are based, and from this analysis develop new strate-
gies to promote social well-being. SSA graduates are thus agents of social change, as
well as advocates for the alleviation of individual distress.

Historically, social welfare professionals have been motivated by a commitment to
help those in greatest distress through public and private welfare systems. The concept
of alleviating need has also been broadened to include prevention as well as treatment.
Over time, the concepts of vulnerability and need have come to encompass the poor
and those in precarious circumstances; the mentally and physically disabled; children
and families with impaired capacities for successful growth and development; elderly
people whose capacities for independent living are similarly impaired; young people
with problems at home, school, or in their communities; individuals whose behavior is
self-destructive or harmful to others; those who lack skills for any but the most rudi-
mentary jobs; victims of crime, discrimination, violence, and serious illness; victims of
political oppression and international conflicts; and residents of deteriorating, poorly-
served communities and neighborhoods.

THE EDUCATIONAL PROGRAM

The School of Social Service Administration offers graduate work leading to both the
A.M. and the Ph.D. degrees.

The master’s program prepares students to enter advanced professional practice. The
curriculum includes: (a) the core curriculum, which offers all students a solid introduc-
tion to the fundamentals of direct practice with individuals, families, organizations, and
communities and to the fundamentals of administration and policy in their first two
quarters; (b) an elective concentration in either clinical practice or social administration;



and, (c) field placements to supplement both the core and the concentrations.
The doctoral program offers specialized study at a more advanced level. Each

student’s program is worked out individually and features course work (including
courses in related disciplines taught in other units of the University), independent
study, and research leading to the dissertation.

Detailed descriptions of the graduate programs are offered on pages 11-31.

PROFESSIONAL CAREERS

SSA graduates take jobs that reflect the breadth of the education the School offers.
Those who concentrate in clinical practice use their clinical training in such settings as
health and mental health agencies, child and family services, school social work,
geriatric services, and employee assistance programs in business and industry, as well
as private practice. Because the School attracts outstanding graduate students, and
because it offers students the opportunity to complement clinical training with courses
in research and management, many graduates of SSA’s clinical practice program move
into supervisory and administrative positions in their chosen agencies within a few
years of graduation.

Social administration students find program planning and management positions
both in public and private agencies and in federal, state, and municipal government.
Others conduct research and evaluation of social welfare programs in public and private
nonprofit and for-profit organizations and in universities. Still others use their skills in
political action, in community organizing and advocacy, and in electoral politics.

Alumni of the School are found in diverse leadership roles in social welfare. Nation-
ally, they direct departments at nearly 800 social welfare organizations and are deans of
several professional programs in social work. More than 140 alumni hold senior
positions in federal, state, or local government agencies. Alumni are also involved on
the global stage, working with governments, NGOs, and international organizations.
Recent graduates apply their training to enhance the well-being of individuals in health
and mental health agencies, child and family services, school social work, and geriatric
services. Others plan programs at agencies or in government, evaluate social welfare
programs, or get involved in politics, community organizing, and advocacy.

Because of its position as a leading institution, SSA continues to shape the field and
identify new patterns of need and response. The School’s educational program, which
encourages broad understanding of social problems and multiple techniques for
dealing with them, enables graduates to make significant contributions to social work
and social welfare throughout their careers.

THE BROADER CONTEXT

THE UNIVERSITY

The School of Social Service Administration had ties to the University of Chicago from
its very beginnings, and in 1920 it became a formal part of the University. Edith Abbott,
the School’s first dean wrote, “We were clear in Chicago that only in a university, and
only in a great university, could a school of social work get the educational facilities that
advanced professional students must have if they were to become the efficient public

The School of Social Service Administration8



servants of democracy.”
The University of Chicago is one of the foremost institutions in the country; the

School of Social Service Administration has both benefited from and contributed to its
special strengths. The University has a strong emphasis on graduate and professional
education. It has a fruitful tradition of encouraging interdisciplinary approaches to
knowledge. Among its strongest divisions have always been the behavioral and social
sciences, which, in the tradition of the “Chicago School,” have combined attention to
social theory with concern for the pressing real-world problems of an urban society.

Several faculty members of the School of Social Service Administration hold joint
appointments in other departments and committees. SSA students are encouraged to
take advantage of the resources of the University. They do this by taking courses
(currently students are enrolled in courses in health administration, business, divinity,
history, sociology, economics, and psychology), as well as by making informal contacts.
Other students choose joint degree programs SSA has established with the Graduate
School of Business, the Divinity School, and the Harris School of Public Policy Studies.

THE CITY

As a setting for graduate study, Chicago offers something more than the bucolic tran-
quility typically promised in university catalogs; it promises the diversity and vitality of
a great city.

The University itself is located in the attractive Hyde Park neighborhood on the city’s
south-side lakefront. The neighborhood’s architectural and historic distinctions won it
a place on the National Register of Historic Places in 1979. Many students and faculty
live in Hyde Park, taking advantage of its museums, galleries, restaurants, and shops, as
well as the rich cultural activity centered around the university community.

But the broader context is Chicago, and it is an irresistible context for the student of
social welfare. Chicago has been the center of pioneering movements in social work,
community organizing, women’s rights, urban planning and architecture, labor organ-
izing, and black politics. Through Chicago’s leadership, Illinois was the first state to pass
a Mother’s Pension Act (forerunner of AFDC and TANF) and the first to create a Juvenile
Court. A list of its movers and shakers would include not only Cyrus McCormick, Mont-
gomery Ward, and Richard J. Daley, but also Jane Addams, Saul Alinsky, Julia Lathrop,
Frank Lloyd Wright, Bertha Palmer, Clarence Darrow, Gail Cincotta, and the Reverend
Jesse Jackson. Chicago confronts the major issues facing American cities in such areas
as economic development, public education, and the political empowerment of minori-
ties, and its efforts are watched by other cities throughout the country.

After a century of immigration, the city’s people are extraordinarily diverse (a trivial
but telling reflection is the choice of restaurants, which ranges from Armenian to Viet-
namese and includes most of the cuisines of Europe, Asia, and the Americas along the
way). The city and metropolitan area support a vigorous cultural life whose chief glories
are the Chicago Symphony Orchestra, the Art Institute, the Lyric Opera, a distinguished
literary tradition, a nationally hailed theatrical scene, and the finest urban architecture
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and contemporary blues music in America.
SSA has both benefited from Chicago’s vitality and played its own part in Chicago

activism. Julius Rosenwald, an early president of Sears Roebuck and one of the School’s
founding trustees, established scholarships for two black students with the specification
that they do their fieldwork in the city’s early black community on the West Side. In the
years since then, students and faculty have studied and worked in Chicago’s ethnic
communities, its housing projects, its criminal justice reform movements, and other
social experiments. Students who come to SSA have access to the extraordinary labora-
tory that is the City of Chicago.

The School of Social Service Administration10
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EDUCATIONAL PROGRAMS

THE MASTER OF ARTS PROGRAM

T
he Master of Arts program, continuously accredited by the Council on Social
Work Education and its predecessor organizations since 1919, prepares
students for advanced professional practice.

The School of Social Service Administration’s master’s degree program aims to
provide a sophisticated understanding of the person-in-environment. Individual
distress is seen in a social context, influenced by biological, economic, familial, political,
psychological, and social factors. This perspective recognizes that economic, organiza-
tional, political, and social factors shape the work of social welfare professionals.
Effective helping requires a broad understanding of possible responses, ranging from
short-term strategies for gaining new resources and skills to long-term social and psy-
chological interventions. The professional must be aware of and able to act within the
web of relationships that link individual well-being with wider social and political
forces to achieve social and economic justice.

STUDENT EDUCATIONAL OUTCOMES

Values
1. Students will acquire and apply professional social work values and standards of

ethical behavior.
2. Students will be committed to and involved in improving the lives of vulnerable

populations, including the oppressed, poor, disabled, and other social minori-
ties—racial, ethnic, and cultural.

3. Students will be involved in promoting social and economic justice locally,
nationally, and globally.

4. Graduates will value and pursue opportunities for continued professional growth
and development.

Knowledge and Skills
1. Students will acquire and apply a broad range of theoretical perspectives and

empirical knowledge to better understand human suffering and develop ways to
prevent and intervene to reduce suffering.

2. Students will acquire and apply knowledge of the relationships among different
levels of social intervention (community, family, individual, organization, policy,
program).

3. Students will acquire and apply knowledge and skills necessary for effective
practice with diverse populations.

4. Students will learn to examine critically the theoretical, empirical, and value base
that supports their fields of practice and to examine their own practice.

The University of Chicago 11



The School of Social Service Administration12

To accomplish these educational objectives, the School’s program is organized into
a core curriculum and an elective concentration in either clinical practice or social
administration. All students have a field placement in their first year and another
placement in their second year. No academic credit is awarded for life or work experi-
ence.

THE CORE CURRICULUM

The core curriculum is central to the educational program at the master’s level. It brings
together all students, whatever their career interests, for a solid introduction to the fun-
damentals of social policy formulation and program implementation, social research,
and direct practice. The core curriculum places particular emphasis on understanding
and working with culturally diverse and economically disadvantaged populations. After
completing core studies in the first year, students who choose clinical practice begin
their concentration with an established awareness of the broader contexts of individual
distress and helping responses, while social administration students enter their con-
centration with a corresponding understanding of social work intervention at the direct
practice level.

Required courses in the first 2 quarters of the first year provide students with a
common foundation of knowledge concerning social welfare issues, human develop-
ment, direct practice intervention strategies, and social research. This foundation
provides the background for concentration in clinical practice or social administration.
Fieldwork placements in the first year are continuous for 3 quarters. They provide direct
practice experience with distressed people and the institutions established to help
them.

Core curriculum courses are distributed in the following manner for students in the
day program:

Autumn Winter Spring
SSAD 30000 SSAD 30000 Concentration or Elective
SSAD 30100 SSAD 30100 Concentration or Elective
SSAD 32700 SSAD 30200 Concentration or Elective
Field Work Field Work Field Work

Core curriculum courses for the Extended Evening Program (EEP) are offered during
the first and second years of study.

Social Intervention: Programs and Policies (SSAD 30000). This 2-quarter course intro-
duces students to the issues and problems associated with social welfare interventions
at the community, agency, and policy levels. Students are expected to learn and exercise
skills in analyzing the components of current policies, designing programmatic alterna-
tives, anticipating substantive, operational, and political advantages and disadvantages,
weighing benefits against financial costs, and making sound choices among imperfect
alternatives. While focusing on public policies, the course will include consideration of
the impact of policies and programs on individuals and families. The course will give
students a thorough grounding in several critical areas of social work practice, including
poverty and at least 2 social service areas such as mental health and child welfare.



Social Intervention: Direct Practice (SSAD 30100). This 2-quarter course emphasizes
the design and practice of social work interventions at the individual, family, and group
levels. Students are introduced to the values, theories, concepts, skills, and empirical
evidence that form the base for direct social work practice. Complementing SSAD
30000, material is presented to examine needs, resources, and potential for change at
the individual, family, and group levels, as well as to provide students with an under-
standing and appreciation of various options for intervention. Students will develop
skills in identifying and defining problems, implementing and refining intervention
strategies, evaluating the impact of clinical interventions, and weighing the ethical con-
siderations of various choices. Particular attention is given to developing intervention
approaches for working with underserved groups.

A field seminar is required. The Applied Learning seminar introduces students to
basic social work skills of interviewing and assessment, as well as issues related to the
agency and community context of their work. It provides experiential learning drawing
on students’ field work.

Social Intervention: Research and Evaluation (SSAD 30200). This course focuses on
the generation, analysis, and use of data and information relevant to decision making
at the case, program, and policy levels. Students learn and develop skill in the collec-
tion, analysis, and use of data related to fundamental aspects of social work practice:
problem assessment and definition; intervention formulation, implementation, and
refinement; and evaluation. The course covers specification and measurement of
various practice and social science concepts, sampling methods, data collection strate-
gies, and statistical and graphical approaches to data analysis. Students with strong
research background and skills may be eligible for placement in an advanced course—
Social Intervention: Advanced Research and Evaluation (SSAD 30400).

Human Behavior and the Social Environment (SSAD 32700). This course teaches
biological and social science concepts concerning human development that are funda-
mental to social work practice: social and ecological systems; life course development;
culture, ethnicity, and gender; stress, coping, and adaptation; and social issues related
to development over the life course. Students with extensive background in the socio-
cultural, socio-economic, psychological, and cognitive contexts of human growth and
behavior, may waive into an advanced course.

Human Diversity Requirement
In keeping with the School’s mission and the commitment to train students for practice
in a heterogeneous society, curriculum content on human diversity is integrated into
nearly every course. In addition, students must take 1 or more courses from a list of
approved first- and second-year offerings. The requirement in human diversity is
intended to provide students with an analytical framework to understand human
behavior and political processes in the environment of a diverse society to satisfy the
following 5 goals:

1. To promote respect for ethnic and cultural diversity as an integral part of social
work’s commitment to preserve human dignity.

2. To foster knowledge and understanding of individuals, families, and communities
in their sociocultural and socioeconomic contexts.

3. To analyze the ethnic and political issues related to the patterns, dynamics, and
consequences of discrimination and oppression.

The University of Chicago 13
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4. To help students develop skills to promote individual and social change toward
social and economic justice.

5. To provide students a theoretical framework for integrating an approach toward
diversity within their own particular area of expertise (e.g., clinical, community,
organization, management, etc.).

Each year students will be provided a list of courses that meet the diversity require-
ment. Students who would like to substitute a course must obtain a copy of the syllabus
for that course and submit a written memo to the Dean of Students explaining why that
course will meet the goals provided by the diversity requirement. Because the diversity
requirement is intended to give students an analytical framework with which to
integrate questions of diversity within their training at SSA, no waivers of this course
are considered. Approved courses in human diversity for the 2007-2008 academic year
are listed below.

42100 Aging and Mental Health
42800 Clinical Intervention with Socially Vulnerable Clients
43300 The Exceptional Child
43900 Disability: Medical, Ethical, and Psychosocial Issues
44112 Use of Self and Clinical Practice with Multicultural Populations
44301 Psychodynamic Perspectives on Spirituality
44401 Sexuality across the Life Cycle
44800 Urban Adolescents in Their Families, Communities, and Schools:

Issues for Research and Policy
44922 Patterns of Distress across Cultures
45200 African American Families: Theories and Research on the Role of Fathers
46500 The Youth Gang Problem: Policy, Programs, and Research
46912 Gender, Race, and Ethnicity: Organizational Issues
47801 Human Rights Perspective for Social Work Direct Practice
47912 Psychotherapy with Gay and Lesbian Clients
60100 Drugs: Culture and Context
60200 Spirituality and Social Work Practice
60600 Cultural Diversity & Social Development of Urban-Dwelling Children
60700 Cultural Differences in Clinical Work
61400 The Social Meaning of Race

FIELD PLACEMENT

Field instruction is an important component of professional education for social
workers. Its purpose is to provide students with an opportunity to develop and apply
practice knowledge by working under the guidance of a supervisor in a practice setting.
Field placements occur during the first and second years.

In the first year, fieldwork is integrated with core and elective courses to provide
direct practice experience with distressed people and the institutions established to help
them. Students will develop beginning competence in direct social work practice
through experience in assessment and intervention, involving 16 hours a week for a
total of 480 hours. Students will participate in an Applied Learning Seminar as part of
their field experience. Toward the end of the Winter Quarter, students make selections
for second-year field placements. These selections will match their choice of concentra-
tion, either in a clinical practice setting or social administration placement.
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The primary objective of the clinical practice field experience is to develop more
advanced practice knowledge and competence in psychosocial assessment and inter-
vention with individuals, couples, families, and groups. Students are expected to under-
stand and use more than 1 practice approach to prepare them for broad-based profes-
sional practice with a range of clients, problems, and environmental situations. Second-
year field instruction involves a minimum of 640 hours, usually 24 hours a week, and
runs concurrently with the clinical case seminar (SSAD 40100) for 3 quarters.

Social administration students undertake a 3-quarter field placement that is relevant
to their major area of interest. The field placement enables students to work with pro-
fessionals who occupy major positions in government, community agencies, and related
social welfare organizations. Such placements give students a broad view of a social
welfare problem and of the organized response to that problem. The combination of the
placement and the required courses allows students to combine theoretical, substan-
tive, analytical, and practical insights and to examine the tensions between theory and
practice. Full time social administration students may spend 2 or 3 days a week in the
field for the entire academic year, depending on the field placement (a minimum of 496
hours). A Social Administration Integrative Seminar (SSA 49500) is an option for
students interested in the opportunity to examine field issues and integrate coursework
and field experience in a seminar format. The seminar meets biweekly throughout the
second year.

Increasing numbers of field placements require background checks, proof of immu-
nizations, drug testing and/or documentation of liability insurance prior to beginning
your work at the agency. The Field Education Office informs students of these require-
ments before beginning the practicum.

A list of field placements for clinical practice and social administration from 2006-
2007 begins on page 116.

THE CONCENTRATION CURRICULUM

The master’s curriculum provides the opportunity for concentrated study in 2 major
areas of social work and social welfare: clinical practice and social administration.
Students begin taking courses in their concentrations in Spring Quarter of their first
year. The clinical practice curriculum includes required and elective courses designed to
educate students for direct social work practice, which encompass a broad range of psy-
chosocial services for a variety of problems in living. Students may choose to specialize
in a specific area of practice (e.g., health, mental health, family and child welfare) or
with a specific target population (e.g., children). The social administration curriculum is
designed to educate students for social work in community organizations, manage-
ment, advocacy, planning, policy development and implementation, and evaluation.
Within the social administration concentration students can specialize by taking several
courses in 1 area: management, policy analysis, or community organizing, planning,
and development.

CLINICAL PRACTICE CONCENTRATION

The clinical concentration prepares students for advanced practice with individuals,
families, and small groups. The program asks students to think critically about different
theoretical systems, research findings, and practice methods. Students learn how to
monitor progress and evaluate outcomes of interventions and how to determine which
approaches are most effective. A defining feature of the program is the focus on the
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social, cultural, political, and economic contexts of vulnerability and need. Students are
led to explore the organizational contexts of intervention. Advocacy is crucial, and
courses consider the social worker’s role in helping organizations, communities, and
society become more responsive to human needs. Direct practitioners serve a variety of
roles in a wide range of settings, and graduates assume supervisory, management, and
consulting responsibilities.

Required Courses
Students who elect the concentration in clinical practice take the following courses:

1. A 2-quarter course sequence in 1 practice method and at least 1 additional
course in a different practice method sequence: behavioral (40401 or 40402, and
either 40512, 43212, or 43800), cognitive (41300/41400), family systems (40800
and 41700, 40212, or 43401), or psychodynamic (41000/41100). A 1-quarter
course in Evidence-based Clinical Practice (43212) can also be taken to fulfill the
one quarter course requirement.

2. 44500 Clinical Research
3. One advanced human behavior in the social environment course (e.g., 42100

Aging and Mental Health; 42500 Adult Psychopathology; 42600 Diagnosing
Mental Disorders in Children and Adolescents; 43300 The Exceptional Child).

4. A 1-credit field case seminar (40100) designed to guide, monitor, and integrate
the practicum experience with other course work. The seminar meets throughout
the second year. The credit can be recorded in any quarter the student chooses.

5. A clinical field placement intended to provide students with an opportunity to
develop, apply, and test practice knowledge by working under the guidance of a
supervisor in a clinical practice setting. Field instruction involves a minimum of
640 hours, usually 24 hours a week, and runs concurrently with the clinical case
seminar (40100) for 3 quarters.

Electives
Students have the opportunity to take elective courses in areas of special interest.
Courses may be selected from the curriculum offerings on particular fields of practice,
theories of behavior, treatment modalities, social problems, target populations, research
methods, or from courses in the social administration concentration. Crossover
courses—those courses likely to be of interest to both clinical and social administration
students—bear on issues of supervision, management, and understanding organiza-
tional dynamics. Students also have the opportunity to gain interdisciplinary perspec-
tives by taking courses in other graduate programs and professional schools of the Uni-
versity.

Areas of Special Interest
Students are expected to tailor their coursework to prepare for career interests and their
individual learning goals. This can be organized around work with a particular client
population or a field of practice. Courses in the curriculum naturally cluster around
populations and problems. Building on the required theory, research, advanced human
behavior, and field case seminar courses, students can shape their course of study
around areas of practice.

The following areas of practice with recommended electives are intended as
examples only. Students may select from all electives offered at SSA and relevant
courses within the University.
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FAMILY AND CHILD WELFARE

41700 Clinical Treatment of Abusive Family Systems
42912 Work and Family Policy: Policy Considerations for Family Support
47101 Child Welfare: Practice and Policy
49312 The Juvenile Justice System: Policy and Practice
60800 Child and Adolescent Trauma

FAMILY AND COMMUNITY SUPPORT

42700 Family Support Principles, Practice, and Program Development *
42912 Work and Family Policy: Policy Considerations for Family Support*
60800 Child and Adolescent Trauma
61100 Seminar in Violence Prevention

* Required for Family Support Specialization

HEALTH

40600 Social Work Intervention with Groups
43401 Family Systems: Health and Mental Health
43700 Clinical Social Work Issues in Health Care
43900 Disability: Medical, Ethical, and Psychosocial Issues
46600 Special Problems in Health Care Management
60900 Advanced Group Treatment
65100 Biology and Sociology of AIDS

MENTAL HEALTH

40000 Clinical Intervention in Substance Abuse
41700 Clinical Treatment of Abusive Family Systems
42001 Substance Use Practice
42500 Adult Psychopathology
42600 Diagnosing Mental Disorders in Children and Adolescents
44922 Patterns of Distress across Cultures
47422 Biomedical Perspectives in Social Work

OLDER ADULTS

42100 Aging and Mental Health *
49012 Aging and Public Policy *
61200 Introduction to Aging: 21st Century Perspectives

* Required for Older Adult Specialization

SCHOOL SOCIAL WORK

40300 Treatment of Children
40600 Social Work Intervention with Groups
41600 Public School Systems and Service Populations *
41900 Treatment of Adolescents: A Contextual Perspective
42600 Diagnosing Mental Disorders in Children and Adolescents
43300 The Exceptional Child *



44800 Urban Adolescents in Their Families, Communities, and Schools:
Issues for Research and Policy

46500 The Youth Gang Problem: Policy, Programs, and Research
60800 Child and Adolescent Trauma

* Required for School Social Work Program
Students are invited to consider courses from the social administration offerings

such as: 41800 Social Work and the Law; 45900 Staff Development and Supervision: A
Systems Approach; 46412 The Evaluation of Social Welfare Programs and Policies; and
48300 Theories and Strategies of Community Change.

SOCIAL ADMINISTRATION CONCENTRATION

The social administration concentration prepares students for professional practice in
community organizing, planning and development; human services management; and
policy analysis. Students are prepared for jobs such as positions in federal, state, county,
and municipal government; private nonprofit and for-profit organizations; public policy
research and advocacy organizations; community-based organizations and action
groups; and electoral politics at all levels of government.

The social administration concentration provides students with advanced instruc-
tion in the economics, politics, and organization of social welfare. It teaches students
the analytical and research skills needed to advocate for client groups and communi-
ties, and to plan, implement, and evaluate programs and policies at various levels of
intervention.

Requirements
Students who elect the concentration in social administration take the following
courses:

1. 45400 Economics for Social Welfare
2. 46700 Social Administration Seminar
3. 46800 Political Processes in Policy Formulation and Implementation
4. 48500 Data for Policy Analysis and Management
5. Field Placement. The field placement enables students to work with professionals

who occupy major positions in government, community agencies, and related
social welfare organizations. Such placements give students a broad view of a
social welfare problem and of the organized response to that problem.

Clusters and Elective Courses
In addition to the required courses listed above, the social administration concentration
offers several other courses organized within 3 clusters: Community Organizing,
Planning, and Development; Management; and Policy Analysis. In choosing electives,
students are encouraged to focus their study by selecting the recommended courses
from 1 of the clusters.

Community Organizing, Planning, and Development
This sequence of recommended courses provides the conceptual and substantive
knowledge base underlying professional practice in community organizing, planning,
and development. Traditionally, the field of community organization has encompassed
distinct modes or strategies of intervention—social planning, social action, and
community development—by which professionals help community groups engage in
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purposive, collective change. More recently, such groups have sought to draw from
multiple traditions and to build community across a number of boundaries to enhance
the effectiveness of community responses to contemporary social welfare challenges.
The goals of the community organizing, planning, and development cluster are:

To introduce students to the important theories of community organization and
change, so that students can assess the role and prospects for success of
community-level interventions.

To instruct students in the major traditions of community intervention and to
investigate the potential value of those traditions in confronting contempo-
rary problems.

To familiarize students with the broader political, economic, and spatial environ-
ments within which urban and community action takes place.

To develop analytical abilities in strategic decision-making so that students may
engage successfully in different modes of community intervention.

To develop the critical skills to evaluate the effectiveness of various strategies,
actions, and programs.

These goals are realized through coursework and field placements, as well as student-
initiated activities and other program offerings. SSA faculty recommend that cluster
students first take the core community course (SSAD 48300), followed by at least 1
course in each of the 2 subsequent areas. In addition, they recommend that students
take a special section of SSAD 49500, a field seminar dedicated to community issues.

I. Community Core
48300 Theories and Strategies of Community Change

II. Community and Context
48200 Seminar: Political Economy of Urban Development
49812 Community Organization: Historical Contexts and Current Chal-

lenges (not offered in 2007-08)
47622 Community Development in International Perspective

III. Selected Strategies
42912 Work and Family Policy: Policy Considerations for Family Support
45312 Urban Social Movements
48112 Community Organizing
48600 Community Development
48700 Community, Jobs, and the New Economy: Strategies for Change

Management
This sequence of recommended courses teaches students analytic approaches and tech-
niques useful for enhancing the effectiveness of human service organizations serving
disadvantaged populations. The goals of the management cluster are:

To familiarize students with the theories and analytical frameworks useful for
developing and implementing effective organizational policies and practices.

To instruct students in strategies that can enable human service organizations to
respond effectively to external threats and opportunities.

To help students master modern management methods, such as staff supervision
and development, negotiation, participatory decision-making, organizational
development, and agency budgeting.
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SSA faculty members recommend taking 2 foundation courses in management and at
least 1 management methods course, and selecting from substantive elective courses.

Foundation courses
44612 Organizations, Management, and Social Policy
49401 Nonprofit Organizations and Leadership for Social Change

Methods courses
47300 Strategic Management: External Factors
49600 Financial Management for Nonprofit Organizations
49701 Administrative Methods

Electives
45900 Staff Development and Supervision: A Systems Approach
46412 The Evaluation of Social Welfare Programs and Policies

Policy Analysis
This sequence of recommended courses teaches students the conceptual and technical
knowledge underlying policy planning, analysis, and evaluation in social welfare. The
goals of the policy cluster are:

To instruct students in modes of analyzing social welfare policies systematically
through the construction and use of formal conceptual policy design frame-
works, empirical evidence, and policy arguments.

To assist students in learning the analytical and quantitative skills of cost-benefit
and cost-effectiveness analysis, decision analysis, causal modeling, survey
research, and field experimentation.

To deepen students’ understanding of the political and ethical dilemmas which
accompany most policy making and evaluation problems in social welfare.

Foundation course
45600 Policy Analysis: Methods and Applications

One substantive elective from the list below
42912 Work and Family Policy: Policy Considerations for Family Support
44612 Organizations, Management and Social Policy
44700 Health Policy
44800 Urban Adolescents in Their Families, Communities, and Schools:

Issues for Research and Policy
46412 The Evaluation of Social Welfare Programs and Policies
46500 The Youth Gang Problem: Policy, Programs, and Research
46600 Special Problems in Health Care Management
47500 The Health Services System
47712 Perspectives on Urban Poverty
49012 Aging and Public Policy
49312 The Juvenile Justice System: Policy and Practice
49401 Nonprofit Organizations and Leadership for Social Change
60300 Workforce and Workplace Development: Inequality in Employment
60400 Poverty, Inequality, and the Welfare State
61100 Seminar in Violence Prevention
61500 Urban Education and Educational Policy
65100 Biology and Sociology of AIDS



Crossover Courses
Most of the courses that are lodged in either the clinical practice or social administra-
tion concentration are of potential interest to students in both concentrations. Clinical
students are encouraged to take courses in social administration and vice-versa. A
number of courses have been identified as being particularly relevant for both groups.
Several bear on issues of supervision, management, and understanding organizational
dynamics. They include:

41800 Social Work and the Law
42100 Aging and Mental Health
42700 Family Support Principles, Practice, and Program Development
42912 Work and Family Policy: Policy Considerations for Family Support
44800 Urban Adolescents in Their Families, Communities, and Schools:

Issues for Research and Policy
45900 Staff Development and Supervision: A Systems Approach
46412 The Evaluation of Social Welfare Programs and Policies
46500 The Youth Gang Problem: Policy, Programs, and Research
47500 The Health Services System
47801 Human Rights Perspective for Social Work Direct Practice
49112 Children, Families, and the Law
49401 Nonprofit Organizations and Leadership for Social Change
49600 Financial Management for Nonprofit Organizations
60100 Drugs: Culture and Context
61100 Seminar in Violence Prevention

SPECIAL PROGRAMS

Special programs are designated areas within the SSA curriculum that allow students
to tailor their degree program to their professional interests. By using electives in the
degree program to meet requirements of a special program, students build a curriculum
that uniquely addresses their interests and prepares them for work in a particular area
of social work.

Each of the special programs has prescribed requirements, either required courses or
sets of courses from which students may choose. Importantly, each program combines
study with a related field experience to allow students to connect their theoretical
learning with practical experience.

Community Schools Program
The Community Schools program educates social workers for new roles in schools.
Community school leaders work on many levels within a school, developing effective
after-school and youth development programs, fostering effective school-community
partnerships, and developing effective school communities that promote the physical
and mental health, emotional and social development, and educational development of
youth. The Community Schools program builds on and links to our programs in
community development and family support, but adds a substantive focus on
education.

Students interested in community schools take the social administration concentra-
tion or clinical concentration, have a second-year placement in a community school,
and participate in a year-long integrative field seminar, a special section of SSAD
40100/49500. In addition, they are required to take 44800 Urban Adolescents in Their
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Families, Communities, and Schools: Issues for Research and Policy. The field seminar
will provide a link between placements and classroom learning and will engage
students in the broad issues and debates surrounding school reform in urban commu-
nities. It will present critical case studies that pose central dilemmas and problems in
community schools and provide focused skills-based training. In addition, students are
encouraged to select from a range of courses in community development, management,
family support, and treatment of children and adolescents.

Evidence-based Practice
Evidence-based Practice is the integration of the best available research evidence with
clinical expertise. Clinical students who elect the EBP program will learn how to
formulate evidence-based questions from their practice, conduct a search for relevant
evidence, and evaluate the quality of the evidence. The program will teach how to
determine the appropriateness of the evidence for their clients and practice setting, how
to implement the intervention, and how to evaluate the outcome of their intervention.
The Integrated Dual Disorder Treatment Model (IDDTM) will be used as a practice
exemplar of EBP. In addition to the evidence-based skills described above, students will
learn to implement specific interventions for individuals with dual (mental health and
substance abuse) disorders. Arrangements have been made with specific field work
settings so that students will be able to use evidence-based interventions and evaluate
the outcome of these interventions with their clients.

Students in the EBP program take the clinical concentration, 2 required courses, and a
case seminar dedicated to EBP. Their second year placements will be in sites in which
students use an evidence-based approach to social work practice. The required courses are:

Evidence-based Clinical Practice (SSAD 43212). Students are introduced to basic
EBP skills and IDDTM interventions and develop evidence-based interventions for their
clients.

Clinical Research (SSAD 44500). Students will complete their introduction to IDDTM
interventions and will begin learning the use of client data in clinical decision making and
how to evaluate the outcome of their interventions.

Field case seminar in evidence-based practice (SSAD 40100). The seminar accompa-
nies the field work placement. It will focus on clinical issues, program development, and
organizational and staff issues. It will also include training in motivational interviewing
provided for both students and staff at their field agencies.

The recommended courses include Adult Psychopathology (SSAD 42500) and
Clinical Intervention in Substance Abuse (SSAD 40000) or Substance Use Practice
(SSAD 42001).

Family Support Program
To meet the growing national need for preventive and community-oriented services for
families, SSA created a program in Family Support. The knowledge base is interdisci-
plinary, drawing primarily from social and biological science theories and research as
well as practice theories and research. Core values include an ecological orientation, a
focus on prevention of problems and promotion of desirable outcomes, and a commit-
ment to strength-based partnerships between professionals, participants, and other
stakeholders. Basic skills for family support reflect the full range of social work services:
individual, family, group, organization, community, administration, and policy work.
Family support also draws on a broad range of specialized skills, including program
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design, implementation, and evaluation, formation and facilitation of groups, home
visiting, community building, and interagency collaboration.

Students interested in Family Support can be in either the clinical or social admin-
istration concentration and have a placement in an agency that practices family support
principles. Clinical students take a year-long case seminar required by the clinical con-
centration. In addition, all students take 2 required courses in Family Support.

Family Support Principles, Practice, and Program Development (SSAD 42700) is
taken in the Autumn and explores the theoretical principles and values underlying
family support. Work and Family Policy: Policy Considerations for Family Support
(SSAD 42912) is taken in the Winter and provides students with the knowledge and
skills to consider policy issues related to work and families. A special section of the field
case seminar (SSAD 40100) is designated for students specializing in family support.

Students who specialize in family support choose an internship specifically designed
for this program.

The Graduate Program in Health Administration and Policy
Founded in 1934, the Graduate Program in Health Administration and Policy (GPHAP)
has an impressive legacy of providing students with the preparation and competitive
advantage they need to be leaders in the health care field. Today, with more than 900
alumni, GPHAP continues this tradition as an interdisciplinary program that draws
students from the Graduate School of Business, the Harris Graduate School of Public
Policy Studies, the School of Social Service Administration, and Pritzker Medical School.

GPHAP is intended for those considering careers in health services, management,
policy, research, consulting, and finance. Building on the core training provided by the
participating schools, GPHAP students must complete a series of academic, practical,
and co-curricular requirements. The program aims to provide the conceptual frame-
works and analytical skills students need to graduate prepared to be effective in a broad
range of health care careers. With a strong foundation in economics, organizational
behavior, policy, and financial management, the core curriculum is complemented by
internships and co-curricular activities.

Social administration students interested in careers related to health services may
simultaneously earn a certificate in health administration and policy through the
normal course load required for the master’s degree. Concurrent to SSA requirements,
GPHAP students must take 4 health-related courses and 1 finance course. In addition,
GPHAP students are expected to complete health-related field placements and engage
in 3 co-curricular activities per quarter such as seminars, workshops, and networking
events, providing written summaries of these experiences.

As a part of GPHAP, students are also eligible for opportunities such as fellowships,
research assistantships, and internships, all of which develop leadership skills and
augment academic credentials. GPHAP students also benefit from a range of exclusive
program activities including special events to help students explore a variety of career
options, alumni networking events, and notification of health-related workshops and
seminars on- and off-campus.

Applications for students graduating in 2009 were due July 15, 2007. After that date,
applications will be considered on a rolling basis. For more detailed program informa-
tion and admissions guidelines, please visit the GPHAP website at
http://gphap.uchicago.edu.



Older Adult Studies Program
To advance the preparation of geriatric social workers and to strengthen the quality of
care given to a growing older population, SSA developed an Older Adult Studies
program. Social workers bring a unique, multi-faceted perspective to working with
older adults. Their training develops the capacity to respond to an older person’s need
for support and intervention in multiple domains. Social workers bring an under-
standing of an older person’s strengths and resiliency as well as strong assessment,
problem-solving, and advocacy skills. This program combines an understanding of the
person-in-environment as well as an awareness of the web of institutional relationships
linking the older adult to society and social policy. Students will be prepared to practice
in an evolving healthcare environment.

Students interested in working with older adults take either the clinical or social
administration concentration, 2 required courses, and a placement in which they work
with older adults. Clinical students in the program take a clinical case seminar required
of all clinical students. Students can take either Introduction to Aging: 21st Century Per-
spectives (SSAD 61200), or Aging and Mental Health (SSAD 42100). Both integrate the
theories and practice skills needed for effective clinical work with older adults and their
families. Aging and Public Policy (SSAD 49012) which helps students to understand the
design and delivery of services and their implications for the social, economic, and
physical welfare of the aged and their caregivers. In cooperation with the Hartford
Foundation and the New York Academy of Medicine, we offer a unique approach to
field learning which provides the student maximum exposure to the aging person and
the services and systems designed to support older people and their families.

Program on Poverty and Inequality
Poverty and inequality create enormous challenges for contemporary modern societies.
In the United States, despite more than a century of social welfare efforts – public and
private – these conditions continue to present fundamental problems to our society and
polity. This program offers students professional training to take up problems of poverty
and inequality in their professional careers. It provides the basic knowledge and field
experience needed to prepare social workers to engage in efforts to alleviate poverty
and inequality as program managers, policy analysts, and community advocates. The
program will expose students to issues regarding poverty and inequality both in the
United States and in international settings.

Students selecting this program will be expected to take 2 foundation courses, 1
addressing poverty, Poverty, Inequality, and the Welfare State (SSAD 60400), and the
other addressing workforce issues, Workforce and Workplace Development: Inequality
in Employment (SSAD 60300/59300). Students in the program can select electives
drawn from a variety of courses offered at SSA and in other parts of the University. For
2007-2008, a recommended elective is Perspectives on Urban Poverty (SSAD 47712).

School Social Work Program
The School Social Work program provides students with the knowledge, skills, values,
and experience needed to prepare them for certification as school social workers.
Through the combination of course work and field work, students in the school social
work program are provided a specialized curriculum that will enable them to become
effective practitioners within the context of the public school system.
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In addition to the requirements of the clinical practice concentration, students in the
school social work program are required to take 3 courses specifically designed for their
specialization. Students are required to take 40100 Field Case Seminar, 41600 Public
School Systems and Service Populations, and 43300 The Exceptional Child. The course
on exceptional children is directed at the role of the school social worker in providing
service to children and their families in a school setting. Methods of evaluating
disorders and current research in the field are covered. The course 41600 Public School
Systems and Service Populations is designed to acquaint students with the organization
of the public schools, implementation of special education mandates, services to cul-
turally and economically diverse populations, how to recognize elements of an effective
school, and the role of the social worker in a variety of public school settings. In
addition, students are required to take 40100 Field Case Seminar, a specialized 3-
quarter case seminar that integrates academic work with field experiences in the school
setting. Students bring case material to the seminar for analysis and discussion.

Students interested in the school social work concentration for Illinois Type 73 Cer-
tification need to pass the basic skills test administered by the Illinois State Board of
Education before beginning their school social work placement.

Violence Prevention
While the social work profession, as well as allied professions, have traditionally
responded to interpersonal violence after the fact, violence prevention continues to grow
rapidly as a discernable and distinct set of programs and intervention strategies, and as
a field with developing policy initiatives and implications. The field of violence preven-
tion therefore increasingly requires professionals with the intellectual and skill set
training to address the problem of interpersonal violence proactively and strategically.

Students interested in violence prevention can take the clinical or social administra-
tion concentration. They will have a second-year placement focused on violence pre-
vention and will take Seminar on Violence Prevention (SSAD 61100). In addition,
students will take a relevant elective from the following list: Clinical Treatment of
Abusive Family Systems (SSAD 41700); Advanced Seminar on Violence and Trauma
(SSAD 42201); The Youth Gang Problem: Policy, Programs, and Research (SSAD 46500);
and Child and Adolescent Trauma (SSAD 60800). Students can also select an elective
from other parts of the University.

JOINT DEGREE PROGRAMS

SSA offers several opportunities for students to combine professional degrees to create
a unique multi-faceted program. These joint or dual degree programs link professional
study in 2 complementary realms of expertise to provide the student with multiple tools
and approaches to address the issues of social change.

There are many practical advantages to the combined degree programs, including an
interdisciplinary exploration of a field of interest and a wider range of career choices
upon graduation. Generally, the combined degree programs allow students to fulfill the
requirements of both degree programs in 1 year less than if pursued separately. Joint
degree programs are available between SSA and the Graduate School of Business, the
Harris School of Public Policy Studies, and the Divinity School. Dual degrees are also
available between SSA and the Chicago Cluster of Theological Schools.
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Students must pursue formal admission to both degree programs through the
admissions department of each respective school. If a student is currently enrolled in
the first year of a professional school, he or she may apply for admission to another
program to begin the combined degree. Students may apply for admission to both
programs at the same time and defer 1 program for a year.

Joint A.M./M.B.A. Program
Students interested in pursuing both the A.M. degree in the School of Social Service
Administration and the M.B.A. in the Graduate School of Business may enroll in the joint
A.M./M.B.A. program. This option enables students to complete both degrees in 3 years.

For the M.B.A. component of the program, students must complete 14 courses while
registered in the Graduate School of Business and must satisfy all of the specific
requirements of the M.B.A. curriculum. As in the case of all M.B.A. students, those
enrolled in the joint degree program may count 6 courses taken outside of the Graduate
School of Business as free electives in the normal 20-course requirement for the M.B.A.

Course requirements for the A.M. component of the program include core and con-
centration courses with appropriate elective credit given to relevant courses taken in the
Graduate School of Business. A normal program consists of 14 courses in the Graduate
School of Business and 13 courses in the School of Social Service Administration.

Applicants seeking admission to joint A.M./M.B.A. program must meet the entrance
requirements and satisfy the basic undergraduate degree requirements of both the
School of Social Service Administration and the Graduate School of Business.

Information for current students who wish to consider joining this program may be
obtained by contacting the Deans of Students of both the School of Social Service
Administration and the Graduate School of Business. Applicants should contact the
Directors of Admission.

Joint A.M./M.P.P. Program
Students interested in pursuing both the master’s degree in the School of Social Service
Administration and the master’s in public policy in the Irving B. Harris Graduate School
of Public Policy Studies may enroll in the joint A.M./M.P.P. program. This option enables
students to complete both degrees in 3 years.

Students in this program must satisfy all of the requirements in both schools. Joint
degree students will be required to take 13 courses with SSA and 14 courses with the
Harris School, including SSA’s 6 core courses and the Harris School’s 7 core courses.

Applicants to the joint A.M./M.P.P. program must meet the entrance requirements
and follow the application procedures for both schools. Information for current students
who wish to consider joining this program may be obtained by contacting the Deans of
Students of both the School of Social Service Administration and the Harris School of
Public Policy Studies. Applicants should contact the Directors of Admission.

Joint A.M./M.Div. Program
The School of Social Service Administration and the Divinity School of The University
of Chicago have designed a program of study that permits students to earn both the
A.M. and the M.Div. degrees in 1 academic year less than if they completed both degree
programs consecutively. Students in this joint program apply certain course credits
toward partial satisfaction of the requirements for both degrees. Applicants to the joint
A.M./M.Div. program must meet the entrance requirements and follow the application
procedures of both schools.
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Information for current students who wish to consider joining this program may be
obtained by contacting the Deans of Students of both the School of Social Service
Administration and the Divinity School. Applicants should contact the Directors of
Admission.

Dual A.M./M.Div. Programs
The School of Social Service Administration has designed programs of study with
several of the schools comprising The Chicago Cluster of Theological Schools. These
programs enable students who are interested in developing dual competence in social
work and ministry to earn both the A.M. and M.Div. degrees in 1 academic year less
than if they completed both degree programs consecutively.

Applicants to these dual degree programs must meet the entrance requirements and
follow the application procedures of both the School of Social Service Administration
and the specific theological school to which they wish to apply. The theological schools
with which SSA has dual A.M./M.Div. degree programs are the following:

Catholic Theological Union at Chicago McCormick Theological Seminary
5401 S. Cornell 5555 S. Woodlawn Ave.
Chicago, IL 60615 Chicago, IL 60637

Chicago Theological Seminary Meadville/Lombard Theological School
5757 S. University Ave. 5701 S. Woodlawn Ave.
Chicago, IL 60637 Chicago, IL 60637

Lutheran School of Theology at Chicago
1100 E. 55th St.
Chicago, IL 60615

EXTENDED EVENING PROGRAM

The School of Social Service Administration offers a 3-year Extended Evening Program
(EEP) to meet the educational needs of working adults. The program design enables
students to complete the Master of Arts degree requirements by attending classes part-
time in the evenings during 3 years of continuous enrollment. EEP requires the same
number of hours and credits in class and field work as the full-time program.

Required courses are scheduled from 5:30 p.m. to 8:20 p.m., 2 evenings a week. The
Field Seminar, held on Saturday mornings in the first year, is an exception to this
schedule. It is especially important for EEP students to take the required concentration
courses in the specified sequence, since most of these courses are offered in the evening
on an every-other-year basis. Because of scheduling constraints, students in the EEP do
not have as full a selection of courses as students in the day program. To take advantage
of alternative course offerings, EEP students are encouraged to arrange their work
schedules so that they can take some of the daytime courses at SSA and other units of
the University.

EEP students complete 2 field placements. The first placement, or core placement,
consists of 400 hours in the field. It typically occurs from the beginning of the Autumn
Quarter of the first year, through the following summer, and into the Autumn Quarter
of the second year. The second field placement consists of 720 hours for students in the
clinical practice concentration and 576 hours for students in the social administration
concentration. It typically begins during the Autumn or Winter Quarter of the second
year, includes the summer, and continues through the third academic year.



Students are required to spend a minimum of 8 hours each week in both the first
and second field placements. Field internship opportunities are greatly increased if
students have some daytime availability for field work, since options for field place-
ments are difficult to arrange for students with only evenings and weekends free.
Students are encouraged to talk with their employers about the necessity of having
some flexibility in their weekday schedules while in school. Students working in
qualified agencies may be able to arrange 1 of the 2 field placements at their places of
employment.

All students must successfully complete the core field placement requirement before
registering for the concentration courses in the Winter Quarter of their second year.

Increasing numbers of field placements require background checks, proof of immu-
nizations, drug testing and/or documentation of liability insurance prior to beginning
work at the agency. The Field Education Office informs students of these requirements
before beginning the practicum.

Financial aid and student loans are available for part-time study based on a combi-
nation of merit and need. Additional information can be obtained from the Dean of
Students.

DOCTORAL DEGREE PROGRAM

For more than 85 years, the School of Social Service Administration at the University of
Chicago has provided advanced training for those interested in pursuing academic
careers in social work and social welfare. The program is designed to deepen students’
mastery of both theory and research methods to prepare them to contribute to scholarly
knowledge in innovative ways. The program accommodates students who are inter-
ested in developing and evaluating practice methods as well as those interested in
understanding social problems and accompanying institutional and political responses.
The diverse training of SSA’s faculty makes it uniquely positioned to support an inter-
disciplinary course of study. SSA’s doctoral graduates include a long list of leaders in the
fields of social work and social welfare.

CURRICULUM

The doctoral curriculum is designed to ensure expertise in theory, research methods,
and a substantive area of specialization. Students develop individualized programs that
combine required and elective coursework within SSA, coursework in other University
departments, and independent study.

The curriculum offers students a cohesive program of study with the flexibility to
pursue their own scholarly interests. The School provides opportunities for concen-
trated study in direct practice, social policy, and community or organizational analysis.
In addition, it supports students in developing specialized expertise in understanding
and investigating a particular social welfare problem or issue (e.g., substance abuse,
services for people with severe mental illnesses, child welfare, welfare policy, work and
family, preventive services for youth, health services, education, services for the elderly,
economic and community development, clinical decision-making, and homelessness,
to name a few).

In consultation with a faculty advisor, each student develops a program of study that
includes courses, a qualifying examination, a pre-dissertation research project, a disser-
tation proposal, and dissertation research. From coursework in the first years to disser-
tation defense, the program ideally takes 4 to 5 years. Students also have the opportu-
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nity to participate in teaching and research activities at the School as teaching and
research assistants.

As an integral part of a major research university, the doctoral program at SSA
enjoys full access to a rich array of course offerings within the University of Chicago. In
addition to taking courses at SSA, students take courses in social science departments
such as Sociology, Human Development, Anthropology, Economics, and Political
Science and in the professional schools of Business, Medicine, Law, and Public Policy
Studies.

SUPPORTS FOR STUDENTS

Students in the doctoral program receive a stipend and full tuition and fees for 4 years.
All admitted students are eligible to receive an $18,000 stipend in year 1, and $15,000
each year in years 2 to 4. To qualify for this financial aid, students must 1) meet income
eligibility criteria, 2) maintain satisfactory progress, and 3) limit any outside, paid
employment to 15 hours a week.* In addition, students with stipends in their first year
will work as a research assistant for an SSA faculty member for 10 to 12 hours a week;
students in years 2 to 4 can fulfill this work requirement through teaching and/or
research. The School pays 82% of tuition during students’ fifth and subsequent years.

*Stipend support is provided to allow students to concentrate their time and energy on ful-
filling the requirements of the program. To maximally benefit from the scholarly resources at
the University and maintain satisfactory progress in the program (see timeline below), the
School strongly encourages students not to accept outside employment in their first year of
study and to limit their employment to relevant teaching and research jobs in subsequent years.

To help ensure that they get the support needed to develop a customized program
of study, all students work closely with an advisor. Students meet with advisors when
selecting courses, but also once a year to complete a “self-assessment” in which they
jointly review their program of study. The assessment is concerned with developing
expertise rather than meeting milestones, so that conversations between student and
advisor focus on intellectual and skill development. The Doctoral Committee typically
selects an advisor for incoming students, matching theoretical and substantive interests.
As a student’s course of study evolves, he or she is encouraged to change advisors.

REQUIREMENTS FOR THE PH.D. DEGREE

Students will take a minimum of 15 courses: 5 in research perspectives and methods, 5
in conceptual foundations for analysis and intervention, and at least 5 additional
doctoral-level courses. At least 3 courses must be taken in other departments or pro-
fessional schools. It is expected that these 3 courses will be in a single discipline.
Courses in research or statistical methods do not fulfill this requirement. Students must
maintain a satisfactory level of academic performance in meeting these course require-
ments.

Students must pass a qualifying examination that assesses their understanding of
the history and philosophy of social work as well as their understanding of core litera-
tures in 2 of 8 conceptual domains that inform direct practice, policy, or organizational
research. The examination process includes a take-home, open-book examination
completed during a 1-week period at the end of the summer following the students’
second year. It also includes a short (15-page) paper that the student completes during
that summer, with input from a 2-person faculty committee established by the student.
The examination is based on reading lists developed by the faculty; individual students
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develop a brief supplemental reading list that they can also draw on in their short paper.
Each year the faculty offers courses that include some of this material.

Finally, students are required to prepare and gain approval for a proposal of a dis-
sertation research project and then successfully complete the dissertation. As the cul-
mination of the doctoral program, the dissertation reflects the student’s ability to use
theoretical knowledge and analytic tools to add to what is known about social welfare
and social work.

Doctoral students are reminded that many schools of social work require faculty to
have a master’s degree in social work. The School has blended requirements so that
students who enter without an MSW or equivalent degree can complete the master’s
degree in the course of completing the doctoral program. Moreover, SSA offers
advanced clinical practice for those interested in fulfilling the Council on Social Work
Education’s requirement of 2 years of post-master’s clinical experience for those who
teach clinical courses.

All doctoral students must register for 2 years of scholastic residence in which they
take a full load of courses. Those who will also be working on their master’s degree
while at SSA will typically register for 3 years of scholastic residence. Thereafter, all
students must register for advanced residence for a minimum of 3 quarters during each
calendar year until receipt of the degree.

Doctoral students in advanced residence working away from Chicago on disserta-
tion research toward a degree may be approved by the Dean of Students for pro forma
registration for specified periods of time, with suspension of tuition and fees for that
period of time. All students must return to advanced residence during the quarter in
which the degree is received.

TIMELINE

Because the time needed to complete the dissertation varies widely, the time
required for completion of the Ph.D. program also varies. In general, students take from
4 to 6 years to complete all requirements. The table below lays out the School’s defini-
tion of satisfactory progress in the program:
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TIMELINE FOR COMPLETION OF PROGRAM REQUIREMENTS

Requirements First Year Second Year Third Year Fourth 
and beyond

Coursework In progress Course Additional  
requirements courses as  
completed needed for 

dissertation

Qualifying exam Taken during 
summer following 
2nd year

Pre-dissertation May be in Completed 
research project progress

Dissertation Proposal may be Proposal Dissertation 
in progress submitted for completed

approval

PROFESSIONAL DEVELOPMENT PROGRAM

The Professional Development Program (PDP) of the School of Social Service Admin-
istration is an expression of the School’s commitment to the development of excellence
in practice. It is an important component of our effort to advance understanding of
social issues and social interventions. Program offerings are an extension of the
graduate program of the School and provide for highly concentrated exposure to a
variety of subject areas. The Professional Development Program encompasses a series
of workshops presented in the fall, spring, and summer. The Program is designed for
social work practitioners and those in allied human service professions who wish to
enhance their practice skills as well as update their knowledge of theoretical advances
and current research findings.

PDP offerings are taught by SSA adjunct instructional staff members and distin-
guished guest scholars and practitioners. A wide range of content is covered in the cur-
riculum with emphasis on advanced clinical social work and management of human
service organizations. Offerings address many contemporary issues of importance to
social workers. For the participants, these workshops offer a chance to delve into an
area of interest, to become informed about new research from those most knowledge-
able in the topic, and to share experiences and skills with others in the field. Continuing
education credit is available to meet state licensing requirements and to give recogni-
tion of personal initiative and growth. Discounts are given to students. Specific course
offerings are described on the SSA website: www.ssa.uchicago.edu/
programs/pdp.shtml.
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ADMISSION REQUIREMENTS

I
n keeping with its long-standing traditions and policies, the University of Chicago,
in admissions, employment, and access to programs, considers students on the
basis of individual merit and without regard to race, color, religion, sex, sexual ori-
entation, national or ethnic origin, age, disability, or other factors irrelevant to par-

ticipation in the programs of the University. The Affirmative Action Officer (773-702-
5671) is the University’s official responsible for coordinating its adherence to this policy
and related federal and state laws and regulations (including Section 504 of the Reha-
bilitation Act of 1973, as amended).

MASTER OF ARTS STUDENTS

FIRST YEAR

The academic requirement for admission is a bachelor’s degree with a liberal arts back-
ground. It is expected that the quality of undergraduate record will be strong enough to
ensure the candidate’s ability to do work for credit at the graduate level. Ordinarily,
applicants with less than a 2.8 undergraduate grade-point average on a 4-point scale
will not be considered without a period of successful post-bachelor’s social work
employment. The Graduate Record Examination is not required; however, applicants
with low undergraduate grade-point averages may wish to submit their GRE Aptitude
Test scores as a possible means of strengthening their applications.

Neither the content nor the major subject of the undergraduate program is rigidly
prescribed. The master’s program is built upon the assumption that students enter with
a strong liberal arts education and a well-rounded knowledge of the social sciences
obtained through study of some of the following subjects: economics, political science,
sociology, history, cultural anthropology, and psychology. Because social welfare
programs, private as well as public, operate within and are affected by governmental
structure and economic institutions, it is especially desirable for students to have had at
least an introductory course in United States government or history and in economics.
Although a statistics course is not formally required for admission to the master’s
degree program, incoming students should be aware that it is definitely to their
advantage to have at least an introductory statistics course before entering the program.
Such a course would provide valuable preparation for SSA required research courses.
We recommend that applicants who have not had a statistics course arrange to take one
prior to the beginning of the school year.

Enrollment in the School is limited each year, and applicants are advised that the
committee on admissions selects only those applicants who, in its judgment, appear
best qualified and capable of using the resources that the School provides. The
committee considers all evidence that may indicate academic and professional promise.
Crucial factors in the admission decision include: special distinction in undergraduate
work, volunteer or work experience in the field of social welfare, letters of recommen-
dation, the written supplementary statement, and outstanding achievements.
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SECOND YEAR

Continuing Students
The student who takes the entire degree program at the University of Chicago must
meet the following requirements before beginning the second year:

1. A minimum grade-point average of 2.50 on a 4-point scale upon the completion
of the first year of full-time study or completion of 9 courses.

2. Satisfactory performance in field instruction, indicating readiness for an
advanced field placement.

Transfer Students
The transfer student who has completed a first-year program and a field placement
(480 hours) in another accredited school of social work within the past 3 years is
generally eligible to enter the School in the Autumn quarter and complete degree
requirements in 3 quarters by following a regular second-year program, if the program
in the other school covered the content of the first-year program at SSA. Transfer appli-
cants should enclose with their supplementary materials packet a catalog from the
school of social work in which their first-year program was taken.

Returning Students
Individuals wishing to return to the School after being out of residence must reapply
for admission. Students absent from the program for 5 years or more will be required
to repeat all course work and internships.

DOCTORAL STUDENTS

An applicant for admission to the doctoral program must have demonstrated potential
to contribute to scholarship in the field of social work and social welfare. Judgments on
applicants are based on academic records at undergraduate and graduate levels, prior
research and professional experience, writing samples demonstrating analytic ability,
and other evidence of superior achievement and of interest in pursuing an academic
appointment.

With the exception of applicants seeking admission to the combined A.M. and Ph.D.
program, applicants to the Ph.D. program must have completed a master’s degree in
social work or a related field prior to beginning advanced study. Applicants who wish
to seek faculty positions upon graduation in schools of social work are advised that the
Council on Social Work Education requires a master’s degree in social work in order to
teach practice courses.

STUDENTS FROM OTHER COUNTRIES

Because the requirements for professional employment in Canada and the United
States are similar, the requirements for admission are the same for Canadian students
and students from the United States. Some adaptations in admission requirements are
made for students from other countries as follows:

1. The student from another country is expected to have a baccalaureate-level
degree or its equivalent and to have completed social work training in the home
country and/or to have had work experience in a social agency before applying
for admission to the master’s program. Exceptions are occasionally made when



The University of Chicago 35

the individual is currently completing undergraduate education in this country.
2. The student from another country must have fluency in spoken English. The

fieldwork courses demand use of idiomatic English from the beginning of the
period of study. All applicants from other countries must submit scores from
either the Test of English as a Foreign Language (TOEFL) or the International
English Language Testing System (IELTS). SSA requires a TOEFL score of 100
with sub scores of 26 each (250 on the earlier computerized test with a score of
25 in each component section) or a score of 7 with sub scores of 7 each on the
IELTS exam.

APPLICATION PROCEDURES FOR DEGREE STUDENTS

All inquiries about admission or about the progress of a particular application should be
addressed directly to the Director of Admissions, The School of Social Service Adminis-
tration, The University of Chicago, 969 East 60th Street, Chicago, Illinois 60637, 773-
702-1492 or admissions@ssa.uchicago.edu. Students are encouraged to visit the
campus prior to admission.

APPLICATION DEADLINES

Students enter all programs in the Autumn quarter. Applications should be filed as early
as possible to allow time for reviewing application materials. Only complete applica-
tions with transcripts and reference letters will be accepted. Applications will be
accepted and processed beginning Autumn quarter of the year preceding anticipated
admission. Deadlines for the master’s program are December 1 and January 15; the final
application deadline for the master’s program is April 1. The application deadline for the
doctoral program is December 15.

STEPS IN THE ADMISSION PROCESS

1. Application forms. Applications are available by going to the SSA website
(www.ssa.uchicago.edu) and choosing “Admissions” from the menu, then “Master
of Arts Program” and “Online Application.” Paper applications are available by
request from ssa.admissions@uchicago.edu. Returning master’s degree
students or applicants who completed the application process at the School
within the last 3 years but did not enroll may request a Supplemental Application
at ssa.admissions@uchicago.edu.

2. Supplementary statement. Applicants for the master’s degree submit a statement
discussing a social problem of importance to them and how a direct practice or
policy intervention might provide a way to engage it as well as specific short-
and long-term goals and how a social work education at SSA provides a way of
achieving those goals.

EEP applicants should further discuss how they will accommodate the addi-
tional demands of course and field responsibilities with their full-time employment.

Returning master’s degree students as well as candidates who have applied
previously should prepare a supplemental statement to the admissions
committee updating the previous statement and describing interim social work
education, experience, or activities.

Doctoral degree applicants submit a statement describing study plans, career
objectives, and reasons for applying to the School. Instructions for writing these
statements are provided in the online application.



3. Transcripts. New applicants must order an official transcript from each college
and graduate school they have attended, sent directly to them in a sealed
envelope. The applicant encloses the sealed transcripts with the supplementary
materials packet sent through U.S. mail to complete the online application form.
If college work is incomplete at the time of application, a supplemental transcript
should be sent when final grades and award of the degree have been recorded.

Returning students and candidates who have applied previously should
order transcripts of any subsequent courses taken elsewhere.

4. Application fee. Applicants may pay the $60 fee online at the time they submit the
online application or they can send a check with the Application Fee Coupon
(downloadable from the online application) to the address specified. This fee is
not refundable.

5. Interview. In some instances, an interview with a member of the admissions
committee may be arranged by the committee or requested by the applicant.
Such interviews are not a routine part of the application process.

6. References. Current students or recent graduates must include at least 1 reference
from an instructor. Applicants who are or who have recently been employed
should include at least 1 reference from an employment supervisor. References
can be solicited and handled directly through the online application; in this case
letters of references are sent directly to the Admissions office through the online
reference system. This is the preferred method. References on paper should be
returned to the applicant in sealed envelopes which they will include with their
supplementary materials packet.

7. GRE scores. GRE scores are not required for application to the master’s program
but are required for application to the Doctoral Program. Applicants to the
Doctoral Program are required to submit current (within 5 years) scores for the
Graduate Record Examination (GRE). Official scores should be sent from the
Educational Testing Service directly to the University; self-reported scores will not
be accepted.

8. Financial aid. Applicants applying for financial aid from the University must
answer all financial aid questions on the online application. Applicants using the
paper application will be sent a financial aid form after their application has been
received. Applicants who are applying for student loans must also file a Free
Application for Federal Student Aid (FAFSA) www.fafsa.ed.gov.

9. Admission decision. There is an April 1 deadline for filing an application to the
master’s program and December 15 for the doctoral program. In the master’s
program, admissions decisions are made at three points in the application cycle.
Applications received by December 1 will be reviewed by February 15, applica-
tions received by January 15 will be reviewed by March 15, and decisions on
applications received by the deadline, April 1, will be made by May 30. Admis-
sions decisions for the doctoral program will be made by April 1.

10. Admission deposit. Applicants who are admitted to the School must confirm their
acceptance by submitting both an acceptance form and a $250 non-refundable
deposit to reserve their places in the School. This sum is credited toward Autumn
quarter tuition.
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SPECIAL PROCEDURES FOR STUDENTS

FROM OTHER COUNTRIES

Foreign applicants, whether attending a United States undergraduate institution or a
college or university in their own country, follow regular application procedures as
outlined above, except for the following:
1. Application fee. All applicants are required to pay an application fee of $70 in

U.S. currency, by bank draft or postal money order. Personal checks are accept-
able only if written on a United States bank. This fee is an official requirement for
admission, and foreign governments will approve the release of funds for this
purpose.

2. Transcripts. Academic credentials, including courses taken, grades received, and
degrees granted, should be sent directly to the School with the application. If this
is not possible, copies in the applicant’s possession may be acceptable if they
have been certified by the proper school authorities. Applicants may not validate
their own documents. The class or division of the degree must be stated if this is
the customary method of reporting the quality of academic work.

3. Financial plan. Foreign applicants admitted to the School must submit a financial
statement, itemizing sources of funds for maintenance and transportation, and
must provide documented proof (certification by a bank or subsidizing agency or
agent) of resources sufficient for their support during the two years. It is
estimated that educational and living expenses, exclusive of travel to and from
the student’s home country, in 2007-08 will be approximately $54,000 for one
year of study. Neither University financial gift aid nor United States bank loans
are available to foreign students in the master’s program. Doctoral applicants are
eligible to apply for gift aid only.

Applicants who need financial assistance are advised to explore possibilities
in their home country and from United States government sources. Information
about the latter may often be obtained from a United States consulate or infor-
mation service office. The Institute of International Education also provides infor-
mation about scholarship opportunities at www.iie.org.

4. Use of English. Applicants whose first language is not English are required to
take an English language proficiency examination. Applicants may submit scores
from either the TOEFL or the IELTS examination as proof of their proficiency of
English. The results of the test will be sent to the University by the Testing
Service. Applications will not be given final consideration until the results of the
test have been received. SSA requires a TOEFL score of 100 with sub scores of 26
each (250 on the earlier computerized test with a score of 25 in each component
section) or a score of 7 with sub scores of 7 each on the IELTS exam.

Note to graduates of the University of Puerto Rico: Because the language of
instruction is not English, graduates of the University of Puerto Rico will be
required to take an English examination.
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SCHOLARSHIPS

People who apply to the School for admission and require scholarship aid are advised
to explore the possibility of financing through the major private and public social
agencies in their home states and communities. When such agencies finance studies, it
is usually the understanding of the agencies involved and of the School that the
financial plan made at the beginning of the first year of graduate study will continue for
the duration of the student’s enrollment.

Applicants for financial assistance for funds administered by the School are expected
to give an accurate picture of needs and resources, so that a realistic plan can be worked
out for the full academic year. Exclusive of the tuition and required fees, the estimated
living cost for the single student is $2,000 per month. This amount should cover books,
room and board, carfare to the field placement, and incidentals.

FINANCIAL NEEDS ANALYSIS

Applicants’ answers to the online Financial Aid questions are used to determine a
student’s financial need. Applicants using a paper application will be sent a form once
their application for admission is received. Applicants whose financial needs analysis is
received by the School after June 1 may be at a disadvantage in competing for scholar-
ship and loan funds.

Applicants who are applying for student loans must also file a Free Application for
Federal Student Aid (FAFSA). A FAFSA form may be obtained by requesting the form
at www.fafsa.ed.gov. The FAFSA should be returned as soon as possible after January 1.

AWARDS ADMINISTERED BY THE SCHOOL

Basic scholarship awards are made on the basis of financial need and merit. Limited
additional merit scholarships are available and are awarded with consideration given to
academic achievement and promise for the field of social work. Scholarships are
granted for 1 year only. Students must reapply for second-year awards. Scholarships do
not preclude loans to students who may require additional financial aid to complete
their work.

Most grants are made in the spring for the following academic year. Entering or
reentering students applying for awards administered by the School must file an Appli-
cation for Financial Aid with the School (see above) at the time of application for
admission. Assessments of financial need and merit are used in considering all grants
provided or controlled by the School.

The School awards basic scholarships from public grants, University unrestricted gift
aid, and several School endowed and restricted student aid funds. The following schol-
arship funds have been established to provide financial assistance to SSA students
without restriction based on an assessment of financial need and merit.

Edith Abbott Scholarship Fund
Charlotte F. Andress Scholarship Fund
Beryl Veta Beringer Scholarship Fund
Sophonisba P. Breckinridge Scholarship Fund
Alvin Bronstein Scholarship Fund
Martha Burton Scholarship Fund
Chicago School of Civics & Philanthropy Scholarship Fund
Helen Clauson Scholarship Fund
Colver-Rosenberger Scholarship Fund
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Alex and Miriam Elson Scholarship Fund
Thomas W. Fetzer Scholarship Fund
Regina Vogel Fine Scholarship Fund
Marion Gibson Fisher Scholarship Fund
David and Mary Winton Green Scholarship Fund
Francis R. and Benjamin C. Hayenga Scholarship Fund
Sophia and Uno Hill Memorial Scholarship Fund
Leila Houghteling Scholarship Fund
Stephanie Larsen Scholarship Fund
Gregory Lilly Scholarship Fund
Lynne Fowler Linn Scholarship Fund
Jeanne C. Marsh Scholarship Fund
Patricia McKnew Nielsen Scholarship Fund.
Robert Newberger Scholarship Fund
Alice S. Peterson Scholarship Fund
SSA Legacy Fund for Scholarship Aid
Mary C. Siemer Scholarship Fund
Spellberg Endowment Fund
Catherine Brooks Strow Scholarship Fund
Dorothy Sullivan Scholarship Fund
Dorothea Bishop Tucker Scholarship Fund
Wilma Walker Memorial Scholarship Fund
Dr. Marquis E. Wallace Fellowship Fund
Forrest Whitney Scholarship Fund
Rita Cohen Williams Scholarship Fund
The following scholarship funds have been established to provide financial assis-

tance to SSA students with particular needs or attributes based on an assessment of
need, merit, and eligibility:

Grace Abbott Scholarship Fund. These awards are designated to students who have
been staff members of a public welfare service agency and who plan to return to
the field of public welfare after graduating.

Pearl J.L. Axelrod Scholarship Fund. These awards are designated for students with
visual or hearing impairments or for students preparing to work with the
disabled in physical or mental rehabilitation.

Josephine Schlenck Gumbiner Fellowships for Returning Scholars. These awards
are given to individuals to encourage those working in social services or related
fields to return to school at SSA to receive advanced training in social work.

Richard and Angelica Harter Scholarship Fund. These awards are designated for
students in the dual degree program between SSA and the Chicago Cluster of
Theological Schools.

Sophia Malenski Hill Scholarship Fund. These awards are designated for students
whose studies are in the area of school social work or community organizing.

William S. and Doris Jean Keller Family Scholarship Endowment. This award is des-
ignated to a student who plans to work to improve the lives of abused and
neglected children.

Christian S. Ledley Scholarship Fund. The awards are designated for British or Aus-
tralian master’s or doctoral students or to those whose parent, grandparent, or
great-grandparent was a British citizen.
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Laurence E. Lynn, Jr. Merit Scholarship Fund. These awards are designated for
students in SSA’s part-time evening program.

Anita Mackey Minority Merit Scholarship Fund. These merit awards are designated
for minority students at SSA.

Lorraine Madsen Scholarship Fund. These awards are designated for students in
the part-time evening program at SSA, with preference for minority students.

Robert R. McCormick Tribune Fellowship Fund. These awards are designated to
bolster the educational opportunities of students interested in careers as urban
and community leaders.

Jane Mullenbach Moore Scholarship Fund. These awards are designated for
students entering SSA following a period of time in the workplace.

Alice Pickard Minority Scholarship. These awards are designated for minority
students at SSA.

Judith Rudolph Scholarship Fund. These awards are designated for 1 second-year
student who shows a commitment to the prevention of adolescent pregnancy or
services to teenage parents.

Bernece Kern Simon Teaching Fellowship. These awards are designated for doctoral
students in their third or fourth year who show a commitment to teaching.

Olive K. Sloane Scholarship Fund. These awards are designated for students at SSA
whose field of study is medical social work.

Elizabeth Bosworth Wheeler Scholarship Fund. These awards are designated for
students who demonstrate a commitment to the field of psychiatric social work.

Students who take their second-year field instruction in an Illinois public school are
eligible to apply for a paid Illinois School Social Work internship.

A few of the questions on the admission application form are designed to provide
the information needed by the School to consider grants that have special eligibility
requirements and to suggest sources outside the School to which the student may wish
to apply.

Note: Students should not apply to a specific School-administered fund. Applicants
for scholarship assistance from the School need only file an Application for Scholarship
to be considered for any of the above-mentioned funds.

AWARDS ADMINISTERED BY ORGANIZATIONS AND AGENCIES

OUTSIDE THE SCHOOL

It is not possible to give complete information about all grants available, because they
vary considerably from year to year. Some states offer stipends to prepare workers for
their child welfare programs, and a few offer grants in their public assistance and health
programs. A state stipend carries a commitment to work for the agency. Inquiries
should be addressed to the department of public welfare, public health, or mental
health of the state in which the candidate wishes to work following graduation.

A few private agencies offer stipends, usually with the understanding that the indi-
vidual will work for the agency after receiving the master’s degree. In most instances,
admission must be approved by the School before an agency will offer educational
stipends. Students interested in agency scholarships should make inquiries with private
agencies in their localities and may also wish to contact various professional social work
organizations.



LOAN FUNDS

STAFFORD STUDENT LOAN (SUBSIDIZED AND UNSUBSIDIZED)
The subsidized Federal Stafford Loan is a need-based loan with a fixed interest rate of
6.8 percent for the life of the loan. The interest is paid by the federal government while
the student is enrolled in school at least half time, throughout the 6-month grace
period, and during periods of deferment. Graduate students may borrow up to $8,500
per academic year in subsidized loans.

The unsubsidized Federal Stafford Loan is not based on financial need. The
borrower is responsible for the interest that accrues on the loan, even while enrolled in
school. Beginning July 1, 2007, graduate and professional degree students may borrow
up to $12,000 per academic year in unsubsidized loans. The interest rate is fixed at 6.8
percent. No fees are charged for either subsidized or unsubsidized Federal Stafford
Loans to borrowers who use the University of Chicago as their lender.

PERKINS STUDENT LOANS

Perkins Student Loans carry an interest rate of 5%. These funds are extremely limited
and the University cannot guarantee the availability of monies to all students who
apply. Annual maximum amounts are determined by the amount of funds available.
Students must be registered full time to be eligible for Perkins Student Loans.

NAMED UNIVERSITY LOAN FUNDS

The University has a number of endowed loan funds from which emergency, short-
term, or longer-term loans can be granted to full-time students. These loans have
interest rates ranging from 3% to 7%. Loans from the following existing funds at SSA
may be available upon request to the Dean of Students:

The Constance Marcial Burroughs Loan Fund. This fund was named for a distinguished
alumna of the Class of 1951 who received an Alumni Citation Award from SSA in 1975.

The Nolan P. Jacobson Loan Fund. Established by Raphael D. Atlas, A.M. ’50, in honor
of a former professor, Nolan P. Jacobson, who graduated from the University of
Chicago Divinity School.

The Phil Hovda Emergency Student Loan Fund. Established in 1994 from gifts donated by
more than 200 alumni, these loan funds are given in the name of SSA’s former Dean of
Students and alumnus of the class of 1971 upon his retirement after 20 years of service.

The Milton Hyman Student Loan Fund. Established in 1991, these loan funds are
given in the name of an SSA field instructor and alumnus from the class of 1947.

The Willa Webber Lee Student Loan Fund. Established for a distinguished alumna
from the Class of 1945.

The Rhoda Sarnat Student Loan Fund. This fund honors a distinguished graduate of
the Class of 1939.

The George and Agnes Schael Loan Fund. Established in 1982 by George Schael in
honor of his late wife, Agnes, X’35.

The Jeanne F. Westheimer Loan Fund. This fund was established by Jeanne West-
heimer, A.M. ’40, as a revolving loan fund for the benefit of SSA students.

Note: Regulations governing student loan programs have varied significantly in recent
years. Current information regarding terms, repayment, and eligibility may be obtained
from: Office of University Student Loan Administration, 970 East 58th Street, Room 411,
Chicago, IL 60637 (773-702-6061).
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GENERAL INFORMATION

SCHEDULE OF FEES

A
ll payments of tuition and fees must be completed by the end of the
fifth week of any quarter. If a student has not paid any account in full
that is due to the University, restriction of further privileges or services
may follow.

The fees listed here are for the academic year 2007-08.
1. Application fee  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$60

This fee must accompany the original application for admission to the Univer-
sity. No part of this fee is either refunded or applied as an advance payment
on other fees.

2. Advance reservation deposit . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$250
Credited to Autumn Quarter tuition

3. Student Accident & Sickness Insurance (each of 3 quarters):
Basic Plan (student only) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$590
Advantage Plan (student only)  . . . . . . . . . . . . . . . . . . . . . . . . . . . .$908
Dependents (spouse/domestic partner)  . . . . . . . . . . . . . . . . . . .$1,040

4. Student Activities fee (each quarter)  . . . . . . . . . . . . . . . . . . . . . . . . . . .$45
5. Student Health fee (each quarter)  . . . . . . . . . . . . . . . . . . . . . . . . . . . .$168
6. Tuition fees per quarter for master’s program:

Normal graduate program of 3 courses  . . . . . . . . . . . . . . . . . .$10,536
2 courses  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$7,533
1 course  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$4,365

7. Tuition fees per quarter for doctoral program:
Scholastic Residence . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$10,536
Advanced Residence . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$4,365

Note 1. Pro Forma status fee is $224 each quarter.
Note 2. Students who pay tuition for a normal program may audit, without extra

charge, classes in addition to those for which they are registered, subject to the approval
of the instructor in each case. Under these conditions the students are not registered for
the courses and work is not made a part of their official records.

Note 3. Students who are required to withdraw for disciplinary reasons shall not be
entitled to any refund of tuition or fees. Fees and other charges are subject to change
from year to year prior to the beginning of each academic year.

8. Special service fee:
a. Field Work registration per quarter  . . . . . . . . . . . . . . . . . . . . . . .$25

9. Late fees:
a. Late payment of fees  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$100
b. Late registration  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$50

10. Change in registration . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$25
A fee is charged for each change in registration made by a student after the officially

scheduled change period (3rd week of quarter) unless caused by the University.
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ESTIMATE OF EXPENSES

The following figures may be used as a guide for students in estimating the annual cost
of essential needs while enrolled in the School of Social Service Administration. They
are based upon an academic year of 3 quarters and include food, shelter, laundry and
cleaning, textbooks, incidentals, clothing, recreation, and commuting costs only for
travel to and from field instruction.

For a single student  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$51,067
Tuition  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$31,608
Fees and Student Accident & Sickness Insurance  . . . . . . . . . . .$2,409
Books  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$1,200
Commuting  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$850
Room/Board . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$12,500
Personal and miscellaneous  . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$2,500
For first child  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$4,000
For each additional child  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .$4,000

ADMINISTRATIVE INFORMATION ON COURSES AND

REQUIREMENTS

The unit of instruction for a course is (100). The normal graduate full-time student load
is 3 courses per quarter. Unless otherwise indicated in the course description, each
course equals 1 unit. Each unit is equivalent to 3-1/3 semester hours or 5 quarter hours
of credit. Except for doctoral students, tuition fees are assessed according to numbers of
units. Doctoral students’ tuition is assessed according to residence status.

Course Marks and Credits
The following course marks are used for graduate courses: A, A-, B+, B, B-, C+, C, C-,
D+, D, D-, F, P, I, and R. The use of the plus or minus denotes somewhat more or less
of the relevant grade as defined below:

A—Denotes superior performance that is both consistent and outstanding.
B—Denotes good, steady, adequate performance, with some of the plus values that

make for an A. The B student shows understanding and ability to integrate
learning and ends the course with a comprehensive grasp of the material.

C—Denotes acceptable performance that indicates grasp of the essentials of the
course and probable ability to complete the next course in the sequence. The mark
C denotes lack of the comprehensive grasp and understanding of the B student.
The C mark may represent uneven work or steady performance at no more than
an acceptable level.

D—Denotes minimum passing grade. The work is marginal, neither clearly accept-
able nor clearly unacceptable. The student’s grasp of the essentials is in question.
The mark D denotes serious doubt that the student can complete the next course
in the sequence.

F—Denotes failure, i.e., unacceptable performance. An F grade clearly demonstrates
inability of the student to grasp the essentials or to integrate learning. A grade of
F, once recorded, cannot later be changed. Receiving an F grade necessitates reg-
istration and payment for an additional course.

A student may not register for a succeeding quarter or graduate if he/she has
received Fs in 2 courses or 2 quarters of field work, with the following exception
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and condition: 2 Fs received from the same instructor in 2 interrelated, concurrent
courses will be treated as 1 F; 2 Fs in field work must be in 2 different field place-
ments with 2 different field instructors. The faculty liaison may be the same for
both field experiences.

P—Denotes satisfactory performance (that is, within the A to C range). Students who
wish to take a P (Pass) for a course must obtain the consent of the instructor by the
end of the fourth week of the quarter.

I—Denotes that the student who desires course credit has not submitted all the
evidence required for a qualitative grade and has made satisfactory arrangements
with his/her instructor to complete the remaining portion of the work. A mark of I
can be given only when the requirements of the course have not been completed
due to circumstances beyond the student’s control; it cannot be used in lieu of F
when the work has not met the standards and requirements set by the instructor.

The privilege of completing a course marked I is limited to the end of the
quarter following that in which the incomplete was granted.

R—A mark of R (registered) is used only when the student has not submitted
evidence of the quality and quantity of his/her work. Tuition fee is charged for an
R, and the course is listed on the student’s permanent record. Courses in which the
student received the mark R have no credit value in the University. No stigma is
attached to the mark R. The student who wishes to take a course for an R must
obtain the consent of instructor and must register for an R by the fourth week of
the quarter. An R, once entered on the student’s record for a course, may not be
changed. A student may register for an R only for a course taken in addition to
those courses required for the degree.

Master’s degree students must take letter grades (A, B, C, D, or F) in at least 15 of the
18 courses required for graduation. The remaining 3 courses may be taken on a
Pass/D/Fail basis. The P/D/F system is available in any of the 3 courses in which the
student wishes to use it. (SSA 40100: Clinical Case Seminar is only graded P/D/F. This
course does not count as 1 of the student-selected P/D/F courses.)

All fieldwork grades are P/D/F. Students must pass their Core and Concentration
field work programs to receive their degree.

Students who previously withdrew from the School and are now resuming their
studies are subject to the current policy. Transfer students who receive 9 credits for
courses taken outside of SSA must take all their courses for a letter grade.

Pluses or minuses may be assigned to all letter grades at the instructor’s discretion.
The master’s student must achieve a minimum cumulative grade-point average of

2.70 (on a 4-point system) to graduate from the School, and a minimum cumulative
grade-point average of 2.50 must be achieved upon the completion of the first year of
full-time study, or the completion of 9 courses, to continue in the School. Computation
of the grade-point average is based on assigned values to the letter grades as follows: A
= 4, A- = 3.7, B+ = 3.3, B = 3, B- = 2.7, C+ = 2.3, C = 2, C- = 1.7, D+ = 1.3, D = 1, D- =
0.7, F = 0, I = 0. The grades P and R are not included in computation of the grade-point
average.

Doctoral students are expected to maintain at least a 2.7 cumulative grade-point
average (on a 4-point scale). A student whose grade-point average falls below 2.7 in any
3 consecutive quarters or 9 consecutive courses will be terminated from the program.
Grades of P (Pass) will not be counted in the calculation of grade-point averages.
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Doctoral students are permitted to take no more than one-fourth of the courses
meeting the distributional requirements as P/D/F grading. Faculty members have the
option of modifying letter grades with plus and minus designations.

Grading policies in other professional schools and departments of the University
vary and are not always consistent with those of SSA, particularly with regard to the use
of Pass/Fail. Students taking courses outside of SSA are advised to check the relevant
grading policy with the course instructor before registering. It should be noted that
grading is limited to Pass/Fail in certain courses in other units of the University. Such
courses may not be used to meet the 15 letter grade requirement for master’s students.

A student who is registered for a course and who successfully completes the require-
ments as prescribed by the instructor receives credit on the records of the University.
The student’s record, indicating the units of instruction completed, may be used for
transferring credit to another institution.

Academic Honesty
Proper acknowledgement of another’s ideas, whether by direct quotation or para-
phrase, is required. To use another’s ideas without proper citation is plagiarism or
cheating. Such offenses are taken very seriously by the University and result in discipli-
nary action that may include permanent expulsion from the University.

Registration and Residence Requirements
The unit of residence at the University is the academic year, normally consisting of 3
consecutive quarters of enrollment.

Students in the master’s program of the School of Social Service Administration
must complete 18 courses and 2 field placements before receiving the master’s degree.
Students in the doctoral program must register for a minimum of 2 academic years in
Scholastic Residence. During the remaining years, doctoral students will register in
Advanced Residence until receiving their degrees.

Application for Degree
Application for a degree must be completed online by the first week of the quarter in
which a student expects to receive a degree. In case of failure to complete degree
requirements, the student must reapply by filing a new application in a later quarter.

Leaves of Absence
Students may take a leave of absence from the program for up to 1 year. A request for
a leave must be made in writing and include the reason for the leave, the anticipated
length, and plans for completing the work. A leave of an additional year may be granted
under special circumstances with the approval of the Dean of Students.

Students absent from the program for 3 to 5 years, who have not been granted a
leave of absence under the first provision, will need to reapply for admission to the
School to complete requirements for the degree. Courses will be evaluated for credit
toward meeting existing requirements. Students absent from the program for 5 years or
more will be required to reapply for admission to the School and repeat all coursework
and internships. No credit will be given for previous work toward the degree. If read-
mitted, they will be eligible for financial aid like other students.
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Transcripts and Certification
Students may request a transcript of academic record or certification of student status
from the Registrar’s Office. A lifetime transcript fee of $35 allows students to order tran-
scripts online. The Registrar will not issue a transcript of record or release other
nonpublic information except upon the written request of the student. Partial tran-
scripts cannot be issued.

VETERANS

Any student eligible for or receiving benefits under a public law must contact the
Advisor to Veterans in the Registrar’s Office. A student whose program of study has
been approved by the Illinois State Approving Agency must be certified by the Advisor
to Veterans at the opening of each quarter.

vvv
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RESOURCES and SERVICES

RESOURCES

ADVISING

All enrolled graduate students at SSA are assigned an advisor with whom they are
encouraged to discuss their academic program and career plans. First-year advisor
assignments are made with the student’s Core faculty; post-Core assignments are made
in association with the student’s chosen concentration. Throughout their attendance at
SSA, students are encouraged to engage any faculty member for advice or information
regarding their interests or concerns. The Dean of Students is also available and may be
of particular assistance regarding financial concerns, special programs, or special needs.

LIBRARY

The SSA library located on the School’s first floor is one of SSA’s outstanding educa-
tional resources. The library’s collection covers all aspects of social welfare and social
work, as well as related material from other disciplines. It contains more than 33,000
volumes, including serials, journals, and reference works. The library has a large collec-
tion of microfilms, pamphlets, and publications of governmental and voluntary
agencies. Online catalog and computer workstations to access electronic information
sources are also available. Readings for all SSA classes are located here.

The staff of the SSA library is available to help students locate appropriate materials
in the SSA library and elsewhere in the University library system. Orientation tours for
new students are conducted by the librarian each Autumn Quarter.

The SSA library is a unit of the University of Chicago Library System, incorporating
the main Joseph Regenstein Library and several departmental libraries including the
John Crerar Science Library and the D’Angelo Law Library.

COMPUTER LABORATORY

SSA provides a computer laboratory that is equipped with 19 PC-compatible machines
connected to 2 high-volume network printers. This lab has been established for the
exclusive use of SSA students and staff, SSA computer-based courses, and other
instruction. SSA has 32 laptop computers for in-class instruction use. Each computer
offers the latest software provided by the University for coursework, and any applica-
tions required by classes at SSA. In addition, the lab computers have high-speed con-
nections to the Internet for browsing and e-mail services. SSA employs its own in-
house IT staff for technical support.

Students use the labs to work on their own assignments and research; they also use them
for statistical analysis for quantitative research courses. All students make use of the lab at
one time or another during their time at SSA, either for required coursework or personal
research. Each student therefore is also provided with a limited amount of password-
protected storage for his or her own use while attending SSA. In addition, students are able
to print course work and other pages for free, up to a set amount each quarter. Students are
charged a small fee for printing that exceeds the specified number of pages.



The School of Social Service Administration50

The lab is available during all hours that the SSA building is open. Additional Uni-
versity resources are also available throughout the campus including the Crerar Library
Cyber-Cafe and Regenstein Library computing lab.

CAREER SERVICES

SSA CAREER SERVICES

The Office of Career Services provides career and professional development programs
for master’s and doctoral students, including skills-building workshops, individual
career counseling, job-search strategies, an alumni contact database, and posting of jobs
in the Chicago area.

Quarterly workshops provide students with the skills needed to develop efficient
job-search strategies, to convey transferable skills, to write effective resumes and cover
letters, and to learn sound interviewing techniques.

To help provide networking opportunities, Career Services offers a database of more
than 900 recent alumni who have volunteered to be contacts, offering advice and
guidance for job-seekers. Several of these alumni also serve on quarterly career panels
sponsored by Career Services to discuss their transitions from SSA and their current
career paths, and to offer advice to graduating students. Alumni and students also par-
ticipate in a shadow program during the summer to provide one-on-one direct
workplace experiences.

The annual Career Fair is held each spring in conjunction with “Life after SSA.” The
latter program is another networking opportunity for students and alumni. SSA alumni
are placed on several panels arranged by career area. The Career Fair offers diverse
employers in the Chicago area with full-time jobs and/or paid summer work opportu-
nities. Throughout the year, Career Services will send notices electronically to students
alerting them to internships, fellowships, and recruiting opportunities.

During spring break, students can participate in SSA’s Washington Week. This
program brings together SSA alumni in the Washington, D.C., area with currently
enrolled students. Often meeting at alumni work sites, students learn about careers in
the public and nonprofit sectors, as well as about careers in research, advocacy,
lobbying, and program management.

CAREER ADVISING AND PLANNING SERVICES (CAPS)
Career Advising and Planning Services (CAPS), located in Ida Noyes Hall, assists Uni-
versity students and alumni with career guidance, employment resources, and career
planning.

For graduating students seeking full-time, professional employment, CAPS provides
information and assistance on jobs in government, nonprofit organizations, educational
institutions, and business. The office maintains a resource library of references, employ-
ment information, and guides to job hunting. Experienced counselors are available by
appointment to discuss students’ immediate employment plans or long-range career
interests. Students seeking employment in areas relating to social service administra-
tion may establish a credential file (a fee is charged for this service); copies of the file
will be sent on request to employers. CAPS also provides students and University
alumni a national online job-listing service through which employers post full-time
openings. Throughout the year, the office sponsors programs on successful job-hunting
strategies and on opportunities in selected career fields.
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UNIVERSITY HUMAN RESOURCES MANAGEMENT

University Human Resources Management (UHRM), located in Ingleside Hall at 956 East
58th Street, is the central source of both full- and part-time employment within the Uni-
versity. It provides a variety of secretarial, clerical, technical, and other positions for
spouses of University students. Spouses and domestic partners are invited to write to
UHRM in advance of their arrival on campus, to explore their employment opportunities.

LIVING ACCOMMODATIONS

The University of Chicago provides a variety of living options for its graduate students.
For single students, the choices include International House, Neighborhood Student
Apartments, and the New Graduate Residence Hall. For married students, or students
with a domestic partner, Neighborhood Student Apartments offers apartment arrange-
ments suitable for couples and families.

The International House of Chicago was founded in 1932 through a gift from John D.
Rockefeller, Jr. It is a coeducational residence for students from around the world. Each year
the House accommodates more than 500 graduate and advanced undergraduate (third
and fourth year students) residents—about half from countries other than the United
States—who are pursuing academic and professional degrees, preparing in the creative or
performing arts, or training with international firms at Chicago institutions. International
House promotes understanding and friendship among students of diverse national,
cultural, and social backgrounds, provides facilities that can benefit social and cultural
development of its residents, and serves as a center of cultural exchange between interna-
tional students and the greater Chicago community. The building is designed to facilitate
informal daily interactions among residents in the House’s kitchen and dining room, Tiffin
Room, courtyard, library, computer labs, and television lounges. These interactions make a
major contribution to achieving the goals of the House. International House seeks
residents who are willing to share their time and talent with the House community
through its programs and activities. Scholarships and fellowships are available. All inquiries
should be addressed to the Registrar, International House, 1414 East 59th St., Chicago, IL
60637, telephone 773-753-2270, or e-mail i-house-housing@uchicago.edu. For further
information about I-House programs, go to http://ihouse.uchicago.edu.

The University owns and operates more than 1,200 apartments located around and
within the campus area. Graduate students who are single, married, or in a domestic
partnership and who are registered and making normal progress towards their degrees
are eligible to live in Neighborhood Student Apartments. Apartment sizes range from
efficiency units to large 3-bedroom apartments, furnished or unfurnished, in walk-up
or elevator buildings. Parking lots are available at some buildings. Options for single
students include single occupancy and shared apartments. Couples with children are
given priority for the 2- and 3-bedroom apartments. Inquiries should be addressed to
Neighborhood Student Apartments, 5316 South Dorchester Ave., Chicago, IL 60615,
telephone 773-753-2218.

The University of Chicago House System provides residential living for undergrad-
uate students, and, in the New Graduate Residence Hall, for students in the profes-
sional schools. Housing at the New Graduate Residence Hall is available only for
students in their first year of study at the University. Students who wish to remain in
University housing after their first year should make arrangements with Neighborhood
Student Apartments or with International House.
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Additional information on housing options, including current costs, is sent to all
newly admitted students.

UNIVERSITY OF CHICAGO STUDENT HEALTH CARE

HEALTH INSURANCE REQUIREMENT

The University requires all students to carry adequate medical insurance to cover,
among other costs, hospitalization and outpatient diagnostic and surgical procedures.
The insurance requirement may be satisfied in 1 of 2 ways:

1. Enrollment in the Student Accident and Sickness Insurance Plan offered by the
University, or

2. Completion of the insurance waiver form certifying that the student has
insurance coverage comparable to the Student Accident and Sickness Insurance
Plan. Insurance and waiver forms are available online at
https://registrar.uchicago. edu/health/.

AUTOMATIC ENROLLMENT

Students who fail to complete an insurance application/waiver form by the requisite
deadline each quarter will be automatically enrolled in the University’s Student
Accident and Sickness Basic Plan and will be billed for that enrollment. Students
approved to register after the deadline must submit an insurance application/waiver
form at registration time. Failure to do so will result in automatic enrollment in the Basic
Plan.

ELIGIBILITY

The Student Accident and Sickness Insurance Plan is available to all registered students,
except for students in Extended Residence, in Graduate School of Business part-time
programs, and the School of Social Service Administration evening program. Students
may elect the Basic or Advantage Plan. The Basic Plan is also available at additional cost
to a student’s spouse or registered same-sex domestic partner, and to any unmarried
children 19 or younger (children under 23 are eligible if they are full-time students).

Information about benefits under the plan are available at
http://studenthealth.uchicago.edu/studentinsurance. For questions about enrollment,
contact the Student Insurance Assistant, University Registrar’s Office, Room 103, 5801
Ellis Ave., Chicago, IL 60637, telephone 773-702-7877 or the University of Chicago
Campus Insurance Coordinator at 773-834-4543.

STUDENT HEALTH AND WELLNESS FEE

The University requires all students to pay the Student Health and Wellness Fee during
each quarter of enrollment. This fee covers patient visits at the Student Care Center and
Student Counseling and Resource Services. Students’ spouses, same-sex domestic
partners and dependent children age 14 and older who are insured through the Student
Accident and Sickness Insurance plan are also assessed the Student Health and
Wellness Fee and are entitled to service at these facilities.

Students who live more than 100 miles away from the University may waive the
Student Health and Wellness Fee.
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SUMMER HEALTH AND WELLNESS FEE

Students and June graduates who remain in the Chicago area during the summer but
are not enrolled in classes have the option to pay the Health and Wellness Fee for
continued access to the Student Care Center and Student Counseling and Resource
Services. Students’ family members already on the Student Accident and Sickness
Insurance plan may also purchase this service.

IMMUNIZATION REQUIREMENTS

By State of Illinois law, all students are required to present proof of immunity to rubella
(German measles), measles (rubeola), mumps, and tetanus/diphtheria. The Student
Care Center notifies all new students of the requirement and provides instructions for
compliance. The exact requirements vary for each disease and are different for interna-
tional students. Information and immunization forms can be accessed at
http://scc.uchicago.edu. Students who fail to meet this requirement by the sixth week
of the quarter will be notified and their subsequent registration restricted. A student
who receives this notification is urged to call the Immunization Office at 773-702-9975
to resolve their status.

OTHER SERVICES

STUDENT ASSOCIATIONS

The student associations of SSA provide students with the opportunity to express their
views on a variety of issues of importance to the School and the profession of social
work while also providing the student body with a system of mutual support. SSA
student associations take an active role in the discussion of academic, professional, and
political issues in the School. Student associations also sponsor various social activities
that enrich the graduate school experience.

All registered master’s students are members of the SSA Student Government Asso-
ciation and all registered doctoral students are members of the SSA Doctoral Student
Association. Listed below are the student associations currently active within the
School. Please go to SSA’s web site (www.ssa.uchicago.edu) for descriptions of the
student associations.

Advocates’ Forum
African American Student Association
Community and Economic Development Organization
Council of Jewish Social Work Students
Doctoral Student Association
Environmental Rights Group
Feminist Student Association
International Social Welfare
Latino Student Association
Moods and Meds Support Group
Moonlighters EEP Student Association
OUTreach: LGBTQ and Allied Social Workers
SSA Christian Fellowship
Student Government Association
Wage Peace



THE ALUMNI ASSOCIATION

Established in 1929, the Alumni Association strengthens and maintains links between
the School and its more than 7,000 graduates. The Alumni Association furthers the
interest of alumni, provides a bridge between alumni and the School, and promotes the
School’s goals and objectives through volunteer service and generous financial support.
The Alumni Association offers a full range of programs and activities that engage its
members with the School and that contribute to individual and institutional advance-
ment.

Board of Directors
Molly Baltman, A.M. ’99, President
Annie Rosenthal, A.M. ’98, Vice President
Thomas Wedekind, A.M. ’73, Secretary
Gina Anselmo, A.M. ’98
Tammy Blackard, A.M. ’94
Peter Chapman, A.M. ’86
Rubi Clay, A.M. ’71
Gwyn Davidson, A.M. ’98
Glenn Dillon, A.M. ’05
Elizabeth Frate, A.M. ’06
Yvonne Gillie-Wallace, A.M. ’94
Allen Hernandez, A.M. ’06
Yolanda Hernandez, A.M. ’01
Nicole Hrycyk, A.M. ’04
April Porter, A.M. ’01
Renee Rose, A.M. ’04
Richard Scott III, A.M. ’98
Terri Travis-Davis, A.M. ’99

SOCIAL SERVICE REVIEW

Founded in 1927, Social Service Review is committed to examining social welfare policy
and practice and evaluating its effects. Providing multidisciplinary analyses of current
policies and past practices in the United States and elsewhere, SSR publishes critical
research from social welfare scholars and practitioners, as well as from experts in other
fields. Articles include a wide array of topics such as child welfare, health care, social
welfare policy, homelessness, the organization of services and communities, clinical
practice, and juvenile delinquency. In addition to thought-provoking essays, SSR
provides book reviews to keep readers informed of current critical research.

The University of Chicago Press offers subscriptions at reduced rates for SSA
students and alumni. Social Service Review is edited by Professor Michael Sosin and the
faculty of the School of Social Service Administration.
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RESEARCH CENTERS

CHAPIN HALL CENTER FOR CHILDREN

Chapin Hall Center for Children at the University of Chicago engages in research
focused on policies, programs, and practice that affect the well-being of children and
youth. Chapin Hall’s interdisciplinary research agenda encompasses the needs and
potential of all children and youth, but devotes special attention to populations that
experience significant problems, such as abuse or neglect, poverty, and mental or
physical illness. Research is conducted on: social services for children and youth, in par-
ticular services associated with foster care and the juvenile justice system; supports for
child and youth development; philanthropy that concentrates on community building
initiatives; and the development of policy research in other countries that focuses on the
well-being of children and youth. A number of faculty members from the School of
Social Service Administration are associates of Chapin Hall and direct research under
its auspices. SSA doctoral and master’s-level students form an integral part of many
Chapin Hall research teams, and are active participants in seminars and discussions.
Please see the Chapin Hall website for more information about its research, publica-
tions, and conferences at www.chapinhall.org.

CENTER FOR HEALTH ADMINISTRATION STUDIES

The Center for Health Administration Studies (CHAS) supports multidisciplinary
research on health policy and politics through a seed-grant program. The initiative is
available to University of Chicago faculty and health researchers as well as those inter-
ested in pursuing a health-related project for the first time. The supported projects are
oriented towards health care policy for poor and vulnerable populations including
projects focused specifically on Medicaid policy, behavioral health service in
community-based settings, and school-based health care research. The Center also
supports the Michael M. Davis seminar series on “Health and Vulnerable Populations,”
drawing on speakers across a wide spectrum of health-related fields. The Davis
Seminars are held weekly, during the Autumn and Spring academic quarters. Please see
the CHAS website for details on these and other health-related events across the uni-
versity: www.chas.uchicago.edu.

vvv
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COURSES of INSTRUCTION

MASTER’S LEVEL COURSES

30000. Social Intervention: Programs and Policies I, II

These 2 courses introduce all students to the design and implementation of social
welfare interventions at the community, agency, and public policy levels. The courses
use case material on policy issues that require a decision. This helps students learn and
exercise skills in analyzing the components of current policies; designing programmatic
alternatives; anticipating substantive, operational, and political advantages and disad-
vantages; weighing benefits against financial costs; and making sound choices among
imperfect alternatives. The courses also give students a thorough substantive grounding
in several critical areas of social welfare, including those of transfer programs and such
social service areas as child welfare and mental health. Some cases include an analysis
of the historical antecedents of a contemporary issue, and some include discussion of
underlying philosophical premises.
I. J. Henly, J. Levine, H. Pollack, D. Puntenney, L. Shaefer, H. Webber
II. S. Carr, R. Fairbanks, J. Holton, J. Mosley, V. Parks, G. Savarese

30100. Social Intervention: Direct Practice I, II

These 2 courses introduce students to the fundamental values and conceptual bases of
social intervention. They are designed to teach the knowledge and skills necessary to
enable students to carry out activities that will enhance the lives of people with psy-
chosocial needs and problems. Content is structured around professional socialization,
context for practice, diversity, assessment, intervention, and evaluation. Emphasis is on
the development of skills for assessment and intervention with individuals, families,
and groups.

Various theories and models of practice are examined to understand the similarities
and differences in their approach to problem solving. The courses aim for an integration
of theory and practice that will enable students to effectively intervene on behalf of their
clients. Students are expected to develop an understanding of the assessment of
problems and beginning competence in the processes of change.
B. Borden, A. Curry, N. Guterman, J. Havlicek, K. Schechter, K. Teigiser, D. Voisin, M.
Woolley

Field Placement: All students have supervised experiences in organizations that
provide social services. These field placements afford an opportunity to apply the
knowledge and skills from the intervention courses. Students engage in direct inter-
vention with individuals, families, or small groups and may have opportunities to
explore intervention at other system levels within the agency and community context.

Applied Learning Seminar: A required field seminar is conducted concurrent with the
field placement. The seminar, conducted by a Master Practitioner Instructor, provides an
opportunity for students to develop skills implementing the theoretical and practice
material covered in the core courses. Emphasis is placed on interviewing skills, assessment
skills, techniques for intervention, and issues related to the agency and community context
of social work practice. Throughout the seminar, particular attention is paid to implemen-
tation of concepts related to values and ethics, diversity, and the student’s use of self.



30200. Social Intervention: Research and Evaluation

This course focuses on the generation, analysis, and use of data and information
relevant to decision-making at the case, program, and policy levels. Students learn and
develop skills in collecting, analyzing, and using data related to fundamental aspects of
social work practice: problem assessment and definition; intervention formulation,
implementation, and refinement; and evaluation. The course covers specification and
measurement of various practice and social science concepts, sampling methods, data
collection strategies, and statistical and graphical approaches to data analysis. This
course is required of all first-year master’s students. Students with strong research skills
and education may be eligible for an advanced research course, 30400. Enrollment is
limited to SSA students only.
Y. Cho, S. Gehlert, J. Jones, J. Kim, N. Martinez

30400. Social Intervention: Advanced Research and Evaluation

Broadly defined, community-based research is research conducted both within and
about a community. However, what constitutes a community is difficult to delimit, a
problem addressed in the first part of this course. Through readings, discussions, and
“hands-on” activities, we will find that how one defines community has much to do
with how one approaches the research process. In this course, we will focus on ethno-
graphic and historical methods of community-based research. Students will learn about
the philosophy behind these modes of inquiry and acquire some of concrete skills
necessary to conduct this kind of work.

In professional fields like social work, community-based researchers often seek to
combine research and intervention to enhance some aspect of community life. Further-
more, community-based research is generally approached as a distinctly collaborative
undertaking in which university and community constituencies share expertise, skills,
and resources. Community-based and “traditional” social science researchers, therefore,
tend to have different visions of the researcher’s roles and relationships, of the
community as a “subject” of research, and of the research process as a whole. Students
will critically explore these differences over the course of the term.
S. Carr

30400. Social Intervention: Advanced Research and Evaluation

This course is designed for students who have a solid foundation of research methods
and who want to learn more about qualitative research. The course builds knowledge
and skills for reviewing, analyzing, and conducting qualitative social work research and
evaluation with children, youth, and families. The purposes of the course are: (1) to
provide an introduction to the multiple uses of qualitative research in social work, (2) to
prepare students to be effective consumers of qualitative scholarship, and (3) to
introduce students to qualitative research methods and studies specific to children,
youth, and families. Students will learn how to develop clear and researchable research
questions. They will learn techniques to complete observations, conduct interviews,
conduct focus groups, facilitate town hall meetings, create an audit trail, do member
checks, and engage in participatory action approaches. They will learn a variety of qual-
itative data analysis techniques, including coding, memoing, and diagramming proce-
dures. Students will examine a variety of factors that influence the research process,
including social justice considerations, ethical issues, and how the socio-political
context shapes research questions. Research related to children, youth, and families—
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including research in the fields of school social work, child welfare, early intervention,
youth development, international children, youth resiliency, minority children and
families, child/family human rights, and child/family poverty—will enhance the core
curriculum.
E. Gleason

32700. Human Behavior in the Social Environment

This core course teaches biological and social science concepts concerning human
development in a social context that are fundamental to social work practice: social and
ecological systems; life course development; culture, ethnicity, and gender; stress,
coping, and adaptation; and major social issues related to development over the life
course. Students learn a general framework and theory for integrating the concepts.
Students with strong academic backgrounds in human behavior may be eligible for an
advanced human behavior course. Enrollment is limited to SSA students only.
S. Hans, N. Martinez, S. Rose, V. Secemsky

40000. Clinical Intervention in Substance Abuse

This course is an introduction to some of the major methods of substance abuse inter-
vention with adults. Students are introduced to the basic issues in the field through
readings, lectures, class assignments, and in-class activities. The primary focus is on
interventions with empirical support and on verbal therapy rather than pharma-
cotherapy.

Participants will become familiar with classification and diagnosis of DSM-IV
Substance Related Disorders, and the pharmacology of non-medical drugs. They will be
introduced to methods of screening for drug problems and evaluation of the pattern,
context, and consequences of drug taking behavior. The major emphasis of the class is
to teach participants basic engagement strategies with people who struggle with
problems related to substance use. To that end, students are exposed to motivational
enhancement and relapse prevention strategies.
P. Holmes

40100. Field Case Seminar

The Field Case Seminar provides an opportunity for students to integrate classroom
and practicum learning by applying theoretical knowledge in the field and bringing
field experiences to inform theoretical constructs. Emphasis is placed on helping
students develop clinical intervention knowledge and skills, self-awareness, and a pro-
fessional self. The seminar meets biweekly throughout the academic year and the
seminar instructor is the field liaison for the students in their section.
M. Berler, R. Feldman, M. Gibbs, C. Hahn, K. Mann, S. McCracken, A. Porter, Staff

40212. Couples Therapy

This course is designed to: (1) familiarize the student with the issues commonly
encountered in couples therapy, (2) familiarize the student with the array of major
approaches to treating couples, and (3) ground the student in 1 particular model of
treatment. The first half of the course will examine: (1) the most common couples
issues, (2) the major approaches to couples treatment, and (3) the research on couples
and their treatment. The most commonly occurring couples issues will be examined
within the framework of a couples lifecycle perspective. Students will review the major
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models of couples therapy, including Cognitive Behavioral Couples Therapy, Object
Relations Couples Therapy, Narrative Therapy, Emotionally Focused Couples Therapy,
the differentiation model, and short-term solution oriented approaches. The research
component will focus primarily on the work of John Gottman. The remainder of the
course will focus on 1 particular model of couples treatment, the Emotional Safety
model. Students will learn the theoretical foundation of the model in modern affect
theory and will explore application of the model through role playing and other in-class
exercises. The goal of the course is to have both a strong conceptual framework and a
beginning repertoire of clinical skills for treating couples.
D. Catherall

40300. Treatment of Children

This course is designed to be a companion course to SSAD 42600 Diagnosing Mental
Disorders in Children and Adolescents and will begin where the diagnostic course ended.
Assessment, treatment planning, treatment implementation, and evaluation of treatment
efficacy will be addressed for DSM IV-TR disorders of children and adolescents.

Students will be expected to be familiar with DSM IV-TR classification and diagnosis
of mental disorders in children and adolescents. Emphasis will be placed on attention
deficit and disruptive behavior disorders, anxiety disorders, mood disorders, eating
disorders, pervasive developmental disorders, and attachment problems. Both indi-
vidual and family-based approaches will be addressed. Treatment approaches that have
strong theoretical and empirical basis will be reviewed. This course will be appropriate
for students with interests in practicing in mental health settings, schools, health care
settings, and family service programs. Prerequisite: SSAD 42600.
Susan McCracken

40401. Fundamentals of Behavior Therapy: Adults

This course will provide an overview of direct practice methods based on behavioral
theories, including respondent, operant, and social learning theories. The course is divided
into 2 sections: basic principles of behavior and basic behavioral techniques, such as con-
tracting, contingency management, and skills training. Students will learn how to identify,
evaluate, and prioritize client problems; and how to construct, implement, and assess the
effect of intervention plans in a variety of practice settings, including mental health,
medical, and community settings. Students are expected to do a literature search and put
together an intervention for application in a specific field of practice, client population, or
problem area. This course will focus on treatment of adults.
Stanley McCracken

40402. Applied Behavior Analysis: Children and Families

This course surveys the discipline of behavior analysis, emphasizing the basic principles
and concepts as they pertain to children and their families. The course will emphasize
the unique scientific methodology of applied behavior analysis, i.e., description, quan-
tification, and analysis. Basic procedures for increasing existing behavior, decreasing
aberrant behavior, and developing new behavior among typically developing and devel-
opmentally delayed children will be covered. Students will learn to select, define, and
measure behavior. They will learn how to plan, intervene, and evaluate socially
important behavior changes in a variety of settings, such as homes and schools. Finally,
the course will cover technologies for producing generalized behavior changes across
time, settings, and individuals. The course provides a foundation for SSAD 40512.
J. Smagner
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40512. Behavior Analysis in Functional Assessment and Developmental Disabilities

This advanced course will survey the topic of functional behavior assessment as it
pertains to children with and without developmental disabilities. The course is not
appropriate for students interested in traditional diagnosis; rather, the course is
intended for students interested in the functional assessment of problem behavior and
the treatments derived from them. The readings and class discussion will give students
a strong background in the various types of direct and indirect behavioral assessment
tools useful for home and school settings. In addition, the course will emphasize the
identification, assessment, and treatment of children with developmental disabilities,
including mental retardation and autism. Students are strongly encouraged to take the
foundation course, SSAD 40401/SSAD 40402, before taking SSAD 40512.
J. Smagner

40600. Social Work Intervention with Groups

This course provides basic information about the dynamics of small groups, as well as
general principles of group practice applicable to a broad range of settings and service
populations. Focus is on the social worker as group leader with emphasis on self-
awareness and leadership skills. Group situations from practice, group role play, films,
and group observations are used to illuminate student understanding of practice theory.
S. Cohen

40800. Family Systems Approaches to Practice (Also SSAD 51200.)

This course provides a systems-based conceptual and technical foundation for family
and couples therapy, considering multigenerational family life-cycle development, soci-
ocultural context, and family diversity. We examine social constructions of the “normal
family” with particular attention to changing family forms and gender roles, addressing
the challenges facing diverse couples and families in a changing world. An overview of
foundational models of family therapy and recent developments in strength-based col-
laborative approaches highlights core concepts and methods in brief problem-solving,
post-modern, and intergenerational, growth-oriented models. Discussion focuses on:
(1) assessment of family strengths and vulnerabilities; (2) intervention objectives; and
(3) the process of change. A research-informed, integrative Family Resilience
Framework is presented, identifying key family processes and intervention/prevention
guidelines to foster resilience of at-risk children and distressed families by strength-
ening family functioning as presenting problems are resolved. Special topics include:
working with child and adolescent concerns, family diversity, and multi-stressed
families. A broad range of practice issues and guidelines are illustrated with videotape
and case examples.
J. Blakey, M. Gibbs, B. Koff, G. Samuels

41000. Psychodynamic Practice Methods I (Also SSAD 51800, HDCP 41250.)

This course provides an introduction to contemporary psychodynamic thought and
social work practice. The first part examines the defining features of the psychodynamic
tradition and explores the growing emphasis on relational and social domains of
concern in recent theory, research, and psychosocial intervention. Readings trace the
development of psychodynamic understanding and social work practice, present the
core concepts and essential concerns of the major schools of thought, and describe the
empirical foundations of contemporary relational perspectives. The second part, focused
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on clinical practice, introduces principles of treatment and methods of intervention
from an integrative relational perspective. Readings examine approaches to assessment,
establishment of the therapeutic alliance, formulation of goals, representative forms of
communication, use of interactive experience, and termination procedures. Presenta-
tions of clinical perspectives encompass a range of vulnerable groups and emphasize
realistic, flexible use of strategies in view of varying levels of functioning, coping capac-
ities, support systems, and social environments. Critical pluralism is introduced as an
orienting perspective that sponsors dialogue among multiple theoretical traditions and
helps social workers consider differing approaches in light of the pragmatic concerns
and core values of the profession.
B. Borden

41100. Psychodynamic Practice Methods II

This course is designed to: (1) explain the underlying theory and resultant practice of
psychoanalytic psychotherapy as a contextually-based activity that reflects definitions
and roles of particular cultures, client needs and self-determination, and the socially
sanctioned role of the therapist; (2) introduce students to the basic principles of psy-
choanalytic psychotherapy through a phenomenological or experience-based approach;
and (3) highlight the role of the therapist in considerations of theory and practice. The
latter focuses on students’ fieldwork and related experiences. Following an introduction
to psychoanalytic psychotherapy, the course examines the relational approach to psy-
chodynamic practice, which highlights the clinician’s willingness to examine his or her
role in the therapy relationship and regards the client as a crucial teacher and guide in
the process. Prerequisite: SSAD 41000.
A. Raney

41200. Self Psychology and Social Work Practice

This course provides a systematic overview of basic concepts in self psychology, with an
emphasis on the integration of theory and clinical work. The conceptual framework offered
by the psychoanalytic psychology of the self provides an integrated view of normal devel-
opment, psychopathology, and the treatment process. This framework can be used to
understand a broad range of individuals who are vulnerable to difficulty in maintaining
self-esteem, regulating internal tension, and accomplishing life goals. This course begins
with a review of self psychology views of normal development, psychopathology, and the
treatment process. The concepts of self-object experience and the empathic mode of obser-
vation are emphasized, along with a re-examination of traditional psychoanalytic concepts
of defense, resistance, transference, and counter transference. The course also briefly
addresses how self psychology theory can be applied to issues of differing age
groups/developmental tasks (children, adolescents, parenting, elderly), problems (child
abuse, trauma), and modalities (marital, family, and group psychotherapy).
J. Gardner

41300. Cognitive Approach to Practice I

This course is based on the assumption that the ways we understand our personal
capacities, interpersonal connections, and social resources have an important influence
on how we actually function in the world. In other words, our expectations or personal
assessments bear on how we feel, what we do, and how others respond to us. At the
same time, the options (or lack of options) that we encounter in our lives shape these
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personal meanings. Given this perspective, the course focuses on ways to help individ-
uals reduce problems and reach their goals by helping them reconsider what things
mean or could mean and by working actively to open up real options in their lives.
Although the class is organized around a cognitive orientation to direct practice, it goes
beyond traditional models of cognitive therapy by explicitly considering the social
sources of negative meanings that many of our clients confront. SSAD 41300 is the first
part of a 2-quarter course. In this first quarter, emphasis is placed on gaining an under-
standing of the theoretical foundations of the cognitive integrative perspective.
Although considerable attention will also be given to the practical applications of the-
oretical constructs, the major focus on practice occurs in the second quarter with SSAD
41400.
J. Barden

41400. Cognitive Approach to Practice II

This course builds from the theoretical framework developed in SSAD 41300 to
explicate how a cognitive-integrative approach can be used to guide work with a variety
of specific mental health and social resource problems. The emphasis here is on learning
how to use this approach in social work practice with adults. Specific attention will be
given to issues of assessment, case formulation, and fitting interventions to the goals,
problems, and capacities of individual clients. Prerequisite: SSAD 41300.
J. Barden

41600. Public School Systems and Service Populations

This course familiarizes students with the origin and history of school social work, the
organization of American public schools, the current role of the social worker in a
variety of public school settings, and the populations served by school social workers.
Students address issues such as the implementation of state and federal special
education mandates, conducting parent interviews, writing social developmental
studies, the social worker’s role at MDC/IEP meetings, crisis intervention, group
treatment, child neglect and abuse identification and reporting, and services to cultur-
ally and economically diverse populations. The class format includes group discussions
and relevant readings. Prerequisite: Enrollment limited to students getting Type 73 Cer-
tificate, consent of instructor required for students from other departments. (Comple-
tion of course required for State School Social Work Certification.)
M. Woolley

41700. Clinical Treatment of Abusive Family Systems

The family lays the foundation in a micro-system for the future emergence of abuses in
families and societal macro-systems. This course is concerned with family abuse,
substance abuse, conflict, power, and the processes in which these patterns maintain
themselves. This course focuses on theoretical and clinical application of a multiple
systems model when working with abusive family systems. The model is designed to
intervene in the societal, family, and individual contexts of the client. The classes include
a mix of theoretical information and specific clinical interventions. Classes are a mixture
of didactic material, videotape example, and group discussion. The course includes a
broad exploration of the following areas: child sexual abuse, spouse abuse, child
physical abuse, eating disorders, and drug and alcohol substance abuse.
M. Barrett
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41800. Social Work and the Law

This course provides an overview and analysis of the interaction of the social work and
legal professions. Students acquire a framework for understanding and analyzing laws
that affect the clients and groups with whom and on whose behalf social workers
intervene. Students critically examine the functions of law in society, processes of legal
reasoning, and lawmaking. Legislation and court decisions affecting the delivery of
social services are reviewed and discussed. The course emphasis is child welfare issues,
but topics related to mental health, juvenile justice, domestic violence, confidentiality,
professional liability, and skills for working in the legal environment are examined as
well. The course is designed to help students understand: the use of the law as a tool in
social work practice; the differences in values and approaches of social workers and
lawyers; major issues, legislation, and court decisions in the child welfare field; the role
of the juvenile court in child protection and placement; and key legal issues in the
delivery of mental health services. In addition, the course helps students learn to use
legal references and materials and to develop skills in preparing for and testifying in
court.
H. Snyder

41900. Treatment of Adolescents: A Contextual Perspective

This contextually-based course will integrate developmental and systems theory to
develop a framework for the assessment and treatment of adolescents. Conceptions of
adolescence will be examined using research data. Indications for individual, group, and
family treatment will be delineated. Emphasis will be on sharing responsibility with the
family and collaborating with other social and helping institutions from engagement to
termination. Specific topics: adolescent development, intergenerational relationships,
gender, substance abuse, eating disorders, family violence, social victimization and
cyber-bullying, and adolescent manifestations of mental health disorders. A working
knowledge of human development, systems theory, and ecological approaches to social
work is required.
Susan McCracken

42001. Substance Use Practice

Social workers, regardless of their practice setting, frequently encounter individuals,
families, and communities adversely affected by alcohol and other drug use. A 2000
survey of NASW members revealed that during the year prior to the survey, 71% of
members had taken 1 or more actions related to clients with substance use concerns.
Substance use can be both adaptive and potentially maladaptive and that poverty, class,
racism, social isolation, trauma, sex-based discrimination, and other social inequalities
affect both people’s vulnerability to and capacity for effectively dealing with substance
use problems.

This course will facilitate the development of the attitudes, knowledge, and skills
needed for effective clinical practice with substance users. The first part of the course
will review the core concepts and essential features of substance use intervention
including pharmacology, models for understanding substance use, the transtheoretical
model of change, countertransference, diagnosis and case conceptualization, assess-
ment, treatment planning, and ethical considerations. The second half of the course will
emphasize contemporary approaches to treatment including brief intervention, motiva-
tional interviewing, cognitive behavioral coping skills, and harm reduction therapy.
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Readings, lecture, case presentations, experiential activities, and class discussion will
provide the means for our exploration.
S. Peterson

42100. Aging and Mental Health (Advanced HBSE)

This course integrates the theories and practice skills needed for effective clinical work
with older adults and their families. Understanding the issues of the developmental
process of aging, fostering an alliance, overcoming stigma, use of self, therapeutic bias,
and ethical dilemmas with this population are studied. Specific focus is given to both
the significance of the older person’s history, background, and culture as well as under-
standing behavior within the environmental context. Students are helped to develop
diagnostic and treatment skills with older adults. Similarities and differences in assess-
ment and practice techniques with other age groups are reviewed and generic princi-
ples identified. Concrete service delivery and care management, as well as individual,
family, and caregiver interventions, are addressed. The class format includes didactic
material, case examples, videotapes, and group discussions.
R. Golden

42201. Advanced Seminar on Violence and Trauma

This advanced seminar will offer students an opportunity to integrate and apply the
multiple systems framework studied in SSAD 41700. Current research regarding the
neurophysiology of trauma/violence, brain development, and attachment theory will
serve as additional frameworks from which to discuss assessment and intervention
strategies with specific client populations and within specific settings. Possible topics
will include, but are not limited to: youth violence; gang violence; school violence; hate
crimes; cultural factors and violence exposure; survivors of war/torture/terrorism;
exposure to community violence; survivors of traumatic loss; violence against the
clinician; body-mind integration and trauma; and secondary or vicarious traumatization
for clinicians (compassion fatigue). Discussion, experiential activities, case presenta-
tions, policies, and program development will be used to enhance the material
presented.
J. Levy

42500. Adult Psychopathology (Advanced HBSE)

This course covers the description, classification, evaluation, and diagnosis of the adult
psychiatric disorders described in the Diagnostic and Statistical Manual of Mental
Disorders (DSM-IV-TR). Additional topics include how to conduct a diagnostic and
psychosocial evaluation, psychiatric epidemiology, genetic factors in mental illness,
cultural factors in mental illness, and discussion of the major categories of drugs used
in treating psychiatric disorders. This course is appropriate for students with clinical
interests and students with administration/policy interests.
Stanley McCracken

42600. Diagnosing Mental Disorders in Children and Adolescents (Advanced HBSE)

Determining the nature of an individual’s mental health problem is the first step toward
rational and effective intervention. In the case of children and adolescents, the critical
task of formulating a diagnosis is further complicated by the currently shifting concep-
tualizations of the nature and determinants of pathology in these age groups. This
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course focuses on assessing mental disorders in young people according to the DSM IV-
TR classification system and on recognizing the clinical presentation characteristics of
each diagnostic group. Associated family patterns and key issues in interviewing
parents are highlighted. Assessment methodologies, including behavioral, psychobio-
logical, and systemic, are surveyed. This course provides a beginning information base
for students interested in working with children and adolescents. SSAD 42600 is a pre-
requisite to SSAD 40300 Treatment of Children.
Susan McCracken

42700. Family Support Principles, Practice, and Program Development

This course explores the theoretical principles and values underlying family support.
The family support approach emphasizes prevention and promotion, an ecological
framework, an integrated collaborative use of community resources, relationship-based
intervention, and strengths-based practice. Students will examine programs that use
family support principles and the evidence base for the effectiveness of such programs.
Students will also explore key family support practice methods, including group work,
home visitation, reflective supervision, and the parallel process in agency culture.
Examples will draw heavily from programs focused on supporting families with infants
and young children.
S. Hans

42800. Clinical Intervention with Socially Vulnerable Clients

Social workers are committed to social justice and to helping the most vulnerable
members of society, but have often found traditional methods unsuccessful with this
population. Although many of these clients carry a significant psychological burden
derived from the internalization of oppressive experience, clinical response is frequently
limited to concrete services and problem-solving tasks. Successful engagement of
socially vulnerable clients in therapeutic intervention requires an integrated approach
that addresses individual dynamic issues and environmental concerns simultaneously.
This course presents the conceptual framework for such an approach, including con-
sideration of clinical implications for policy design. Specific techniques that enhance
effectiveness—such as multilevel assessment, the therapeutic use of metaphor, and
practical action-oriented methods— are discussed in detail.
J. Palmer

42912. Work and Family Policy: Policy Considerations for Family Support

This course is a graduate-level seminar that examines contemporary policy questions of
concern to families. The course will consider (1) demographic, labor market, and policy
trends affecting family income, family structure, family time, and family care; (2) con-
ceptual frameworks and policy debates concerning the responsibility of government,
corporate, and informal sectors to address family need; and (3) specific policy and
program responses in such areas as family leave, child care, income assistance, and
marriage. Throughout the course, we will consider the ideological, conceptual, and
empirical basis for the issues we study. Although our primary focus will be on issues
affecting low-income American families, relevant comparisons will be made throughout
the course – cross-nationally, across race/ethnicity, and across income. This course
fulfills the second course requirement for the Family Support sequence, but is open to
all SSA students.
J. Henly
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43212. Evidence-based Clinical Practice

SSA 43212 is a clinical practice course in which students will learn how to identify and
implement evidence-based interventions for individuals of all ages, families, and
groups. Additional topics will include common factors in therapy, psychotherapy inte-
gration, addressing organizational factors in implementation of EBP, and using manu-
alized interventions in practice. Finally, students participating in this course will take a
day-long workshop in motivational interviewing. SSAD 43212 will meet the require-
ment for the 1-term methods course. Prerequisites: Students taking this course are
expected to know how to formulate practice questions, to conduct an electronic
evidence search, to assess the quality and usefulness of the research, to design an inter-
vention based on this evidence, and to evaluate the effectiveness of this intervention. It
is recommended that students who have not taken the EBP-related section of SSA
44500 during autumn term, read and study Gibbs, L.E. (2003). Evidence-based Practice
for the Helping Professions: A Practical Guide with Integrated Multimedia.
Stanley McCracken

43300. The Exceptional Child (Advanced HBSE)

This course focuses on categories of exceptional children as defined by federal and state
legislation, including the Individuals with Disability Education Act (P.L. 94-142), the
Rehabilitation Act (Section 504), and policies and programs for children who have dis-
abilities. The prevalence and description of childhood disabilities and chronic illnesses
are discussed. The role of the social worker in providing appropriate services to children
and their parents in a school setting is emphasized. Methods of evaluating children as
well as current research in the field are considered. Enrollment is limited to SSA
students only. (Completion of course is required for State School Social Work Certifica-
tion.)
M. Woolley

43401. Family Systems: Health and Mental Health

Informed by family systems theory and related research findings, this advanced course
focuses on the mutual influence between families, health, and mental health, with par-
ticular attention to the contextual factors which influence these experiences. Interwoven
with discussion of characteristics of illnesses in relation to families, this course includes
several substantive health and mental health topics, such as HIV, cancer, substance use
problems, severe and persistent mental illness, and developmental disabilities. In
addition to this content, the course builds upon themes addressed elsewhere in the
master’s curriculum to include attention to ethical decision-making, professional use of
self, assessment, goal setting, intervention, and practice evaluation with families expe-
riencing physical and mental health-related difficulties. Prerequisite: SSA 40800.
M. Engstrom

43700. Clinical Social Work Issues in Health Care

This course explores clinical issues confronting patients and families as they interact
with health care systems and how these issues affect social workers and other health
care providers. The course will consider the dynamics of interprofessional health care
teams, recognizing cultural biases in medicine and how they affect social work and
other clinical practice, and understanding the determinants of health behavior via
theories of individual and group health behavior (e.g., the Health Belief Model, the
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Theory of Reasoned Action, and Social Action Theory). Attention will be directed to
problems inherent in communication between health care professionals and patients
and families, with emphasis on situations in which the 2 groups have different cultural
constructions of reality. The link between health care communication and outcomes is
emphasized, as is the importance of eliciting personal and group health belief models
to achieve positive health care outcomes. The complexities inherent in the application
and use of clinical interventions in different health care settings and systems of health
care delivery are discussed. Value and ethical conflicts inherent in clinical practice in
health care are considered, with special attention to issues related to women, minori-
ties, the aged, and the poor.
T. Browne

43800. Skills for Conducting Psychotherapy with Chronically Distressed Persons

Many persons seeking treatment present problems that are more extreme than those
presented by individuals who are described as the “worried well,” yet these patients do
not display the symptom profile of individuals diagnosed with a severe mental illness.
Typically, these individuals experience chronic distress; they present impulsive coping
styles, chaotic relationships, and affective dysregulation. Psychotherapy for persons pre-
senting chronic distress provides a unique set of challenges.

Most research in psychotherapy outcomes suggests that one of the most important
factors associated with successful treatment is the relationship between the consumer
and therapist. Three behavioral models of psychotherapy focus on the relationship in
the therapy session: Dialectical Behavior Therapy developed by Marsha Linehan, Func-
tional Analytic Psychotherapy developed by Robert Kohlenberg, and Acceptance and
Commitment Therapy developed by Steven Hayes. To varying degrees, these therapies
are based on a large body of knowledge developed over the past several decades in the
study of verbal behavior. Students are introduced to a behavioral conceptualization of
phenomena such as emotion, memory, cognition, and beliefs. Discussion of these
private behaviors is concluded in a presentation of a behavioral theory of the sense of
self. Students then revisit these concepts as they apply to discussion of the 3 influential
behavioral therapies. The goal of the course is to introduce participants to 3 modes of
behavioral psychotherapy that explicitly address the diffuse, troubling experiences
presented by most chronically distressed individuals.
P. Holmes

43900. Disability: Medical, Ethical, and Psychosocial Issues

This course examines a broad range of topics relating to disability and society. We will
study traditional medical models of illness as well as social and minority paradigm
models that arose from the disability rights movement. We will examine the impact of
disability throughout the lifespan, review theories of adaptation, and discuss clinical
practice concerns/interventions. Participants will have opportunities to study specific
disabilities that interest them within the framework of the course. Social policy, dis-
ability-related entitlements, and recent legislation also will be covered, along with con-
troversial disability ethics concerns such as physician-assisted suicide and health care
rationing.
R. Brashler
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44000. Loss, Recovery, and Resilience (Advanced HBSE)

Of all human experiences, death and loss pose the most painful challenges. Traumatic
losses can contribute to depression, relational difficulties, substance abuse, and behav-
ioral problems. This course presents a developmental systemic framework to under-
stand the individual, family, and community impact of death and other disruptive losses
(e.g., divorce; foster care; adoption; serious illness and disability; migration; job loss;
ambiguous, unacknowledged, or stigmatized losses; suicide; homicide; major disaster;
and war-related atrocities). Students examine variables in risk and resilience; loss of a
parent, child, sibling, spouse, and other significant relationships at various life cycle
stages; family roles, relationship dynamics, and multigenerational legacies; and socio-
cultural influences. A research-informed family resilience approach is applied to
support key processes for healing and adaptation, with guidelines to assist individuals,
couples, families, and communities with threatened loss, end-of-life dilemmas, recent
bereavement, and long-term complications. Video and case illustrations are provided.
M. Pappas

44112. Use of Self and Clinical Practice with Multicultural Populations

This course assists students in developing an increased awareness of self in order to
more effectively intervene in the lives of diverse client populations. Drawing upon the
sociological, psychological and social work literatures, particular emphasis is placed on
the function of structural and social inequality as it relates to the interplay of difference
and power associated with gender, sexual orientation, race and ethnicity, spiritual
beliefs, social class, nationality and developmental and disabling conditions. Students
explore these topics through examination of their own multiple identities and with the
use of films, discussion groups, and additional perspectives introduced by guest experts.
Practice frameworks for exploring difference and intervening with diverse clients are
examined. Enrollment is limited to 18 students.
D. Voisin

44301. Psychodynamic Perspectives on Spirituality

This course explores the meanings and assumptions practitioners and clients bring to
the psychotherapy experience. Materials are drawn from current psychology and
theology texts, with an emphasis on relational theory and the co-creation of the thera-
peutic alliance. Students are encouraged to examine their own religious beliefs and the
ways these elements inform and influence their practice. Clients’ belief systems are
highlighted because attitudes and experiences regarding spirituality and religion are a
significant element of self-understanding and development.
A. Raney

44401. Sexuality across the Life Cycle (Advanced HBSE)

From birth through old age, sexuality is an essential component of human development
impacting identity formation, self-esteem, and relationships. The developmental
theories of Erickson and Freud offer dynamic frameworks from which to view sexuality.
The exploration of sexuality becomes even more complex when the influences of family,
culture, ethnicity, and religion are considered. This class will focus on the developmental
aspects of sexuality relevant to each life stage as viewed through the multiple social
constructions impacting sexuality, gender, and sexual orientation. Special attention will
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be given to marginalized sexualities, particularly women’s sexuality and
gay/lesbian/bisexual sexuality. A number of theoretical perspectives will be incorporated
to provide tools for critical thinking about sexuality and human development.
S. Batten

44500. Clinical Research

This course teaches the skills necessary to develop and use information and data
relevant to practice decision-making. It focuses on the generation, analysis, and use of
information pertinent to each aspect of the intervention process: problem assessment
and definition, intervention formulation, intervention implementation, and interven-
tion refinement and evaluation. The course covers strategies for selecting and using data
for various practice purposes, the specification and measurement of practice concepts,
data collection methods and research design, and statistical and graphical approaches
to data summary. Prerequisites: SSAD 30200 or equivalent.
S. Hans, S. McCracken, T. Rzepnicki, J. Smagner

44612. Organizations, Management, and Social Policy (Also SSAD 50612, PPHA
37401)

The public’s business is often performed by street-level bureaucracies, those public and
private organizations directly responsible for policy delivery. This course examines how
these complex organizations operate in a dynamic political environment and what that
means for social policy. This course introduces students to alternative models for
analyzing these types of organizations, using examples from a variety of social policy
areas to assess organizational practices and management strategies. The course explores
how organizations influence the production of social policy as well as the broader rela-
tionship between citizen and state.
E. Brodkin

44700. Health Policy

This course is an in-depth look at contemporary health policy issues. We tackle 4 major
health policy issues in the class. For each issue we examine the policy problem—
providing some historical perspective on emergence of the issues—and consider
various policy alternatives to address the problem. We analyze policy solutions
according to their ability to improve health care access and quality and their ability to
keep health care costs under control. We will also consider whether these programs are
envisioned as part of a broader social entitlement package or as individual benefits.
C. Grogan

44800. Urban Adolescents in Their Families, Communities, and Schools: Issues for
Research and Policy

Early and mid-adolescence is a critical stage in the life course. Urban adolescents face
special risks and often have fewer supports and opportunities to guide them through
this critical period. As the United States population becomes increasingly diverse, par-
ticularly in urban areas, families, communities, and schools may need to create new
social institutions and relationships to meet the needs of this new population. This
course focuses on 3 central questions. First, how are the education and developmental
trajectories of adolescents shaped by their experiences in their families, schools, and
communities as well as the interrelationships among these domains? Second, what are
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the special needs or issues that arise for adolescents who are from immigrant families,
who are cultural, racial, or ethnic minorities, or who are from educationally and eco-
nomically disadvantaged households? And third, how do we translate an under-
standing of the needs of adolescents and the conditions in families, communities, and
schools that foster positive development into the design of policies and practice?
M. Roderick

44922. Patterns of Distress across Cultures (Advanced HBSE)

This course will examine the premise that notions of personhood, emotion, affect,
socialization, and distress are constituted differently across cultures. Using both theory
and research produced at the intersection between medical anthropology, psychiatry,
psychology, and critical theory, the course will examine how diverse cultures encompass
not only different ways of expressing distress, but also distinctive embodiments of
health, coping, and healing. Evidence from diverse regions of the world will be
discussed to examine the cultural codes and modes that guide psychological develop-
ment, social interaction, behavior and experience, health, and illness. Recent advances
in the development of culturally sensitive models for intervention, both domestic and
international, will be introduced, as well as some of the polemic issues in the area. At
the end of the course, students will use the material to critically examine a piece of
ethnographic or clinical material illustrating aspects of a particular culture.
I. Cardena

45200. African American Families: Theories and Research on the Role of Fathers

This course examines emerging theoretical debates and related research issues con-
cerning African American families in the contemporary urban context. A particular
emphasis is placed on the role of African American fathers in post-industrial America.
The influences of sociological, social psychological, and ecological factors are consid-
ered from a multidisciplinary and life-cycle developmental perspective. Attention is
given to the need for research on the historical, economic, cultural, and psychological
issues in the relationship between African American fathers in both traditional
husband-wife and emerging fragile family contexts.
W. Johnson

45312. Urban Social Movements

A description of this course will be available in the Deputy Dean’s office after
September 1, 2007.
W. Sites

45400. Economics for Social Welfare (Also SSAD 55400.)

A working knowledge of economic concepts and theory is essential for most profes-
sional roles in social administration. This course introduces students to economics and
to its use in analyzing social welfare policies. Economic concepts and models relating to
preferences, costs, and choices are developed and used to analyze markets and issues
that arise in the design and assessment of social welfare policies. Illustrations are drawn
from such areas as health, housing, and disability. The course seeks both to convey the
framework and concepts with which economists approach issues and to increase the
likelihood that students will incorporate these in their own thinking about policy.
H. Pollack, L. Shaefer
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45600. Policy Analysis: Methods and Applications (Also SSAD 55600.)

This master’s-level course provides students with the basic tools of policy analysis.
Students will learn and apply tools of decision analysis in written group assignments
and in an accompanying computer lab. Students will also learn and apply concepts of
cost-effectiveness, cost-benefit, and cost-utility analysis with social service, medical,
and public health applications. Doctoral students and master’s students who intend to
take the course Advanced Applications of Cost-Effectiveness Analysis in Health will
complete 2 additional laboratory assignments.

Topics to be covered include: Decision trees for structured policy analysis, the
economic value of information, analysis of screening programs for HIV and child mal-
treatment, sensitivity analysis, cost-effectiveness analysis of life-saving interventions
and programs to reduce behavioral risk, valuing quality of life outcomes, ethical issues
in cost-benefit analysis, analysis of “irrational” risk behaviors. Substantive areas covered
include: HIV/substance use prevention, school-based prevention of sexual risk,
smoking cessation, and housing policy.

In the associated learning lab, students will use computer decision software to build
and analyze decision trees in policy-relevant examples. They will conduct 1-way and 2-
way sensitivity analysis to explore the impact of key parameters on cost-effectiveness of
alternative policies. Students will receive an introduction to dynamic modeling in the
context of HIV prevention, cancer screening, and transportation programs. Prerequisite:
One prior course in microeconomics.
H. Pollack and William Dale/Elbert Huang

45900. Staff Development and Supervision: A Systems Approach

This course is presented from the perspective of a practitioner in the field and focuses
on the day-to-day realities of developing a motivated and productive workforce in
today’s complex environment. The value of clinical skills is highlighted throughout the
course. Course content is relevant to students interested in direct practice, supervision,
and administration. The course begins by establishing the broad framework for staff
development: an assessment of an organization’s internal and external environment as
it relates to staff development, and the relationship between organizational structure
and staff development. The remainder of the course focuses on 5 critical areas to
consider in developing an effective workforce: personnel administration, conflict man-
agement, team building, workforce diversity, and supervision. Students are expected to
attend and participate in class discussions. The major assignment is an organizational
analysis based on class discussions and reading material. Small groups are used
throughout the course for discussions of case material and reflections on group process.
N. Johnstone

46412. The Evaluation of Social Welfare Programs and Policies (Also SSAD 56412.)

This course will introduce students to a variety of approaches used to evaluate social
service organizations, programs, and policies. The course will begin with an overview
of the different roles evaluative research can play in informing policy and practice and
the very real empirical and political barriers that limit the ultimate utility of rational
decision making. Students will learn to frame evaluation questions and to match appro-
priate evaluation strategies to those of primary interest to key stakeholders such as
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program managers, boards of directors, funders, and policymakers. Issues of research
design, measurement, human subjects’ protection, data interpretation, and presentation
of findings will be discussed. Throughout the course, students will be encouraged to
conduct critical analysis, including identifying the role values play in shaping the eval-
uation process and influencing key findings.
J. Butts, D. Hass

46500. The Youth Gang Problem: Policy, Programs, and Research

This course uses available research and practice to examine the youth gang problem in
urban, suburban, and rural communities, with special attention given to developing and
implementing policy and programs at the community level that take into account the
needs of a diverse community and individual young people. Students complete
practical exercises to foster skills in the areas of problem assessment, program develop-
ment, and grant preparation.
C. Kane

46600. Special Problems in Health Care Management

This course applies principles and methods from core courses to management problems
that arise in a large managed care organization. The course considers problems of
pricing, contracting, human resource management, quality assessment, ethics, and
strategy. Students do extensive reading in the health care management field, complete
case and problem set exercises, and attend administrative rounds in a major managed
care organization. This course is required of all students in the Graduate Program in
Health Administration and Policy. May be used to fulfill management distributional
requirement in the Harris School. Prerequisite: GSBC 85600/PPHA 46100/SSAD 47500.
T. Robertson

46700. Social Administration Seminar

This seminar explores the organizational aspects of social agencies, including the
students’ field placement experiences. A major goal of the seminar is to help students
develop an appreciation and understanding of the complex factors that affect organiza-
tional and worker effectiveness, service delivery patterns, and resource procurement
and allocation. This is accomplished by applying diverse organizational theories and
perspectives to the analysis of social service organizations. Topics include organization
environment relations, organizational goals, power, structure and control, ideology and
technology, and special topics.
J. Mosley, M. Sosin

46800. Political Processes in Policy Formulation and Implementation

Policies are formulated in a social and political environment which gives them shape,
and which they, in turn, can be expected to alter. This course surveys a range of analyt-
ical frameworks for analyzing the politics of the policy process from the development of
public issues, to legislative contests over policymaking, to policy implementation. It
places these issues within the context of the changing dynamics of the welfare state,
drawing on specific policy issues arising in the United States and other market democ-
racies. Permission of instructor required for students from other departments.
E. Brodkin, W. Sites
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46912. Gender, Race and Ethnicity: Organizational Issues

This course will examine the role of gender, race, and ethnicity in organizational life.
Through the use of political, organizational, and social psychological perspectives,
students will learn how gender, race, and ethnicity are dynamic constructs represented
in organizations’ structures and practices. Organizational issues pertaining to policy
development, staffing patterns, and services to minority populations will be discussed.
In addition, this course will explore the characteristics of diverse workgroups that lead
to conflict, creativity, and high performance. Overall, this course will analyze organiza-
tional issues at the individual and group level to understand how culture and power
promote inequalities privileging some groups at the expense of others. Students will
have the opportunity to apply these conceptual frameworks to their field placements.
They will evaluate an organizational issue where gender, race, or ethnicity is the organ-
izing construct. Finally, through this empirical analysis, students will be challenged to
identify implications as well as recommendations for social change. The course will rely
on quantitative as well as qualitative studies.
E. Guerrero

47000. Nonprofit Organizations: Concepts and Practice

This course examines nonprofit organizations’ distinctive role and management
methods. It explores theories about why nonprofit organizations should be selected
over other forms of organizing social production. With a strong emphasis on human
service organizations, it also details a variety of practical and theoretical issues in the
design and management of nonprofit organizations. The course heavily relies on class
discussions of case materials.
M. Sosin

47101. Child Welfare: Practice and Policy

This course is intended to present an overview of child welfare practice. It begins with
a description of the historical context for child welfare service, including the political
and social conditions that have helped shape child welfare practice. Throughout the
course, the impact of policy initiatives and research findings on practice will be high-
lighted. Discussion of the values and ethics inherent in child welfare will aim to identify
and analyze critical concepts that guide practice. The course will move to a description
of some of the major child welfare services and practice within each of these services.
Emphasis will be placed on developing skills to critically analyze the context, issues, and
constraints that shape child welfare practice.
P. Johnson

47300. Strategic Management: External Factors

This course will introduce students to the increasingly important impact that external
market factors have on policy development and service delivery models in the field of
social work and in health care services. The impact of market factors is experienced at
multiple levels—from public policy maker to direct service staff—thus this course
emphasizes both micro- and macro-level concepts. The class materials will cover a
range of concepts that are key to understanding market-driven management, including
strategic management, strategic alliances, strategic planning, social entrepreneurship,
needs assessments, market research, organizational development, marketing, and
ethics. Case studies will be used, including examples from the lecturer’s national con-
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sultation practice. Guest speakers who have experience with strategic management and
market driven social work and health care practices will share their expertise with the
class.
J. Pyrce

47422. Biomedical Perspectives in Social Work (Advanced HBSE)

Social work has adopted a biopsychosocial approach to understanding human
behavior. This course specifically focuses on understanding the role of the biological
contribution and integrating this knowledge into practice with clients. Students will be
exposed to basic concepts in biology, physiology, and pharmacology and will examine
the interplay between biological and psychosocial factors in psychopathology. The
course will be geared toward integration of this perspective into the basic HBSE
framework and application to practice, including developing assessment skills that
incorporate biomedical factors. This course does not require a background in biology.
J. Beeler

47500. The Health Services System

This course provides an intensive overview of health services finance, economics,
organization, and policy for students in health administration. The course also focuses
on applied problems of health services management and policy, drawing on theory and
concepts developed in core courses. The course is required for all students in the
Graduate Program in Health Administration and Policy.
Staff

47622. Community Development in International Perspective

“Community development” has different meanings in different contexts and at different
points in time, but there are a number of theoretical orientations and principles of
practice that are common across different community development frameworks, or that
compete with each another for ascendance in different places and eras. This course will
explore a range of theories that have informed community development practice inter-
nationally, and investigate them within the context of several case studies of community
development approaches in both rural and urban settings and in both developing and
industrialized contexts.
R. Chaskin

47712. Perspectives on Urban Poverty

This course provides an interdisciplinary introduction to various perspectives and
philosophies that have dominated the discourse on urban poverty throughout history
and into the contemporary present. The course is primarily concerned with the ways in
which historical, cultural, political, racial, social, spatial/geographical, and economic
forces have either shaped or been left out of contemporary debates on urban poverty.
Of great importance, the course will evaluate competing knowledge systems and their
respective implications in terms of the question of “what can be known” about urban
poverty in the contexts of policy circles, social service intervention, and academic liter-
ature. We will critically analyze a wide body of literature seeking to theorize urban
poverty, paying particular attention to the tradition of urban ethnography. Course
readings span the disciplines of social welfare; sociology; anthropology; critical
geography; history; and political science. Primacy will be granted to critical analysis of
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course readings, particularly with regard to the ways in which various knowledge
systems create, sustain, and constrict meaning in reference to urban poverty.
R. Fairbanks

47801. Human Rights Perspective for Social Work Direct Practice

This course will explore the connections between the vision, values, and actions of
human rights work and those of direct practice social work in both historical and con-
temporary times. The course will examine human rights through various lenses
including war, torture, and access to health care, and will provide intellectual founda-
tions and practical guidelines for forging a more rights-oriented social work practice.
Y. Hoffman

47912. Psychotherapy with Gay and Lesbian Clients

Therapists and counselors working in almost any setting can expect to work with gay
and lesbian clients. Psychotherapy with Gay and Lesbian Clients will provide students
with an overview of clinical work with this population and will familiarize students with
some of the special issues frequently encountered. Individual therapy, couples therapy,
and group therapy will be covered, along with an examination of sexual issues. Case
material will be used to illustrate clinical applications. This course will also address
working with gay/lesbian/bisexual/questioning youth and gay and lesbian older adults.
Finally, each student will investigate a special topic of his or her choosing, related to
working with gay and/or lesbian clients (HIV, substance abuse, gay and/or lesbian
survivors of sexual abuse, domestic violence, bisexuality, coming-out issues, etc.).
R. Volden

48112. Community Organizing

This is a class about community organizing and how organizing brings about collective
action. Through analysis of both historical and contemporary community organizing
efforts, students will learn how organizing mobilizes people to gain power and
influence over public policy and decision-making that directly impact them. Students
will be introduced to different conceptual models of organizing, as well as how these
models employ different theories of social change. The course emphasizes the “nuts-
and-bolts” of organizing, ranging from strategic vision formulation to campaign devel-
opment to one-on-one engagement. Students will have the opportunity to learn,
discuss, and employ these different organizing skills and techniques through in-class
exercises and group projects.
V. Parks

48200. Seminar: Political Economy of Urban Development

This seminar develops the conceptual basis for understanding and addressing urban
problems within a political economy framework. Drawing from an interdisciplinary lit-
erature on cities, the course introduces a range of analytical approaches to the economic
and political forces that shape urban development, including the capitalist economy,
governmental institutions, city/suburban divisions, machine/reform dynamics, urban
land markets, regime politics, economic globalization, and social movements. Particular
attention will be given to the relationship between politics and markets in generating
urban growth, employment, real-estate development, housing, and neighborhood revi-
talization, as well as poverty, urban decline, racial exclusion, educational inequality, and
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residential displacement. The course examines a number of strategies to address
problems at multiple levels of the urban system, including federal urban policies, decen-
tralized planning and localism, electoral mobilization, political advocacy, public-private
partnerships, social entrepreneurialism, arts/cultural/entertainment strategies, and
regionalism.
R. Fairbanks

48300. Theories and Strategies of Community Change

This course examines theories and strategies of organizing communities for the purpose
of achieving social change. The course considers approaches, concepts, and definitions
of community and the roles of community organizations and organizing efforts, espe-
cially those in diverse, low-income urban communities. A primary course objective is to
explore how social problems and their community solutions are framed, the theoretical
bases of these solutions, and the implementation strategies through which they play out
in practice. Topics include resident participation, community-based planning and gov-
ernance, community development, organizing in and among diverse communities,
coalition building, and policy implications of different approaches to community action.
The course includes both historic and current examples of community action practice in
Chicago and nationally. Throughout, the course emphasizes political and economic
events that shape, constrain, and enable community action and organization.
V. Parks

48500. Data for Policy Analysis and Management

This course instructs students in basic quantitative methods of needs assessment,
resource allocation, performance monitoring, and program evaluation. Emphasis is on
the statistical analysis and presentation of data to support decision making in human
service organizations. The course requires students to choose 1 of 2 case studies of
human service planning and evaluation and complete progressively more rigorous
analyses of these case studies using various computer datasets.
Y. Cho, C. Grogan, J. Won

48600. Community Development

Over the past 20 years, rural and urban communities throughout the United States have
seen the rise of community development organizations. These organizations, usually
private nonprofits, have worked to undertake comprehensive housing, commercial, and
retail development of urban and rural neighborhoods. In many cases they have also
been active in social services and education as well. The course will review the
community development movement, understanding why these organizations have
arisen, and comparing their success to other strategies of urban and rural development.
In addition to reviewing the literature of the field, students will be expected to complete
a significant project.
H. Webber

48700. Community, Jobs, and the New Economy: Strategies for Change

Economic restructuring trends, such as globalization and the rise of the service
economy (often labeled the “new economy”), have ushered in new forms of labor
market inequality that adversely affect disadvantaged workers, especially immigrants,
people of color, and women. This course explores these trends and their effects, focusing
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throughout on responses and challenges to these trends by actors at the community
level. As such, this course deals largely with questions of local economic development
from a jobs and worker perspective. Through readings, lectures, and class discussion,
students will gain a working knowledge of recent regional economic and labor market
trends with a specific focus on outcomes by race, ethnicity, and gender. Students will
learn also to access, manipulate, and analyze basic regional economic and labor market
data. This foundational knowledge will enable students to examine and analyze case
studies that reflect different strategies for change—including workforce development
initiatives, living wage campaigns, and unionization efforts—to better understand the
possibilities and limitations of community-level approaches to redressing the inequali-
ties of the “new economy.”
V. Parks

49012. Aging and Public Policy

This course begins with an examination of the historical development of public policies
on aging. Students will use an understanding of this history to critically examine current
policies and programs. In particular, attention is given to the design and delivery of
services and their implications for the social, economic, and physical welfare of the aged
and their caregivers. The unique dynamics that accompany the initiation, implementa-
tion, and impacts of aging policies are considered as students contemplate the design
and development of future policy.
C. Grogan

49112. Children, Families, and the Law

This course examines the impact of family and juvenile law on parents and children and
its interaction with social work. The statutes, regulations, and case law that define the
rights, responsibilities, and relationships of parents and children under our legal system
will form the framework for the course. The course covers the public policies that have
influenced recent changes in delinquency law and the law on abuse and neglect and
that may lead to new legislation regarding custody, visitation, and parentage. In
addition, the course considers the role of the social worker with respect to family and
juvenile law as the provider of both direct services to children and families and guidance
to the courts; and as an advocate for laws to promote the interests of parents and
children.
H. Snyder

49200. Demography of Aging and the Life Course (Also HSTD 35200.)

This course is a seminar in population aging and its social, economic, and political ram-
ifications. It will examine basic models of demographic and health transitions, trends in
aging and health status, characteristics of medical care and long-term care, and the
implications of these for the development of public policy. Emphasis will be placed on
life course approaches to the study of aging. Specific topics include health, functional
status, and well-being; socioeconomic status and inequality; family structure and living
arrangements; formal and informal long-term care; and early life predictors of health
and longevity. Prerequisite: an introductory statistics course.
K. Cagney
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49312. The Juvenile Justice System: Policy and Practice

This course will begin by reviewing the historical context for the modern juvenile justice
system in the United States and internationally. Students will then become acquainted
with recent policy and practice trends that are shaping the juvenile justice system of the
future. The course will focus in particular on the role of social workers and other service
professionals in service delivery with youthful offenders, and it will explore emerging
intervention models and the extent of research support for those models. Other special
topics to be covered during the course include adolescent substance abuse; trends in
juvenile violence; system disparities related to race, ethnicity, and gender; juveniles
transferred to adult court; and the influence of politics and the media in shaping public
attitudes about youth.
J. Butts

49401. Nonprofit Organizations and Leadership for Social Change

Social change activists often form nonprofit organizations to help accomplish their
goals, while managers of social service nonprofits often desire to create social change as
well as help individuals. As a result, nonprofit organizations of all kinds play a large and
growing role in promoting and shaping social change, at both the policy and
community level. This course explores theory and practice relating to nonprofit organi-
zations in their role as political and community actors, and is intended for students who
are interested in the interface between nonprofit management, leadership and social
change activism. The course will review both top down and bottom up methods of
social change from the perspective of a nonprofit manager, exploring the benefits, chal-
lenges, and implications of a variety of strategies, with a considerable focus on policy
advocacy. Overall, the course will include a mix of practical management-related skill-
building, and discussion and study of relevant theory from the organizational and social
movement literatures.
J. Mosley

49500. Social Administration Field Seminar

This seminar is designed for students who have elected to spend additional time in their
field placements. It facilitates students’ active translation of coursework concepts,
theory, and research to the practice demands of the field practicum. Using a mixture of
discussion, application exercises, student presentations, and lecture, the seminar
provides students with a structured forum in which to critically examine their field
practicum experience and test the relevance and utility of coursework material. In
addition, the seminar supports students in maximizing the learning potential of the
field practicum, including acclimating to the field placement’s setting, establishing
learning objectives, negotiating assignments, gaining perspective on the broader policy
and organizational contexts, developing necessary technical and interpersonal skills,
managing the supervisory relationship, and evaluating the field practicum experience.
T. Cortas, Staff

49600. Financial Management for Nonprofit Organizations

This course will cover basics of financial accounting, budgeting, and planning with
examples and applications for the general manager and non-financial professional. It is
intended for persons with little or no formal finance and accounting training, and will
cover a variety of related economic and financial concepts to help prepare managers in
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social service and other nonprofit organizations better interpret and use financial infor-
mation in decision making and planning.

The first portion of the class will focus on the development of an organization’s
operating and capital budgets, the inherent financing and investing decisions therein,
and the relationship between the budget process and overall organizational planning,
daily operations, and financial management.

The second portion of the class will focus on accounting principles and the creation
and interpretation of financial statements. The development, analysis, and interpreta-
tion of organizational financial statements, including the balance sheet, income
statement, and statement of cash flows will be covered.
S. Lickfelt

49701. Administrative Methods

This course provides a condensed introduction to the challenges of organizational man-
agement. With a primary emphasis on internal management issues including legal
structure and governance, funding, accountability systems, and human resources, this
course serves as a complement to SSAD 47300 Strategic Management: External Factors,
as well as other management-related courses. The course provides students with a con-
ceptual framework for understanding the management function and promotes the
development of specific skills necessary to critically evaluate and purposefully select
among different management strategies. Students’ past organizational and current field
placement experiences are integral to the course assignments and class discussions.
Given the multiple career pathways to management roles in social services, this course
is designed to support both clinical practice and social administration students in their
career-long exploration of the challenges of organizational management.
S. Lane

49812. Community Organization: Historical Contexts and Current Challenges (Also
SSAD 59812.)

This course offers a selective examination of community-based approaches to urban
problems in the United States. Community organization has occupied an important, if
sometimes hard-to-specify, position within social work and within urban activism more
broadly. Its original conception of social organization and disorganization was drawn
primarily from the Progressive Era settlement house and the sociological theories of the
emerging Chicago School of the 1920s, but the field has been repeatedly redefined by
subsequent events and innovators, especially the organizing theories of Saul Alinsky, the
social movements of the 1960s, and the growth of the community-development sector
over the final decades of the twentieth century. In recent decades, community organiza-
tion has come to be viewed as a multiple-paradigm field in which each of the basic
models—social planning/research, social-action community organizing, and community
development—has been pushed and pulled in various directions. Combining historical
readings with more recent articles on community-based strategies inspired by these
early examples, we will attempt to understand the various models both as historical
responses to the particular conditions of the American city and as innovative approaches
that continue to inform recent forms of community action. The course assumes a basic
knowledge of traditional community approaches (such as might be gained from SSAD
48300 Theories and Strategies of Community Change) and, from this basis, seeks to
deepen students’ understanding of the evolving relationship between the broader



The University of Chicago 81

political economy, the socio-spatial organization of the city, and the changing opportu-
nities for community-oriented action by marginalized urban groups.
W. Sites (not offered in 2007-08)

49900. Individual Readings and Research

Staff

60100. Drugs: Culture and Context (Advanced HBSE)

This course addresses the consumption, production, and distribution of drugs, as well as
the representation and treatment of drug users, both in the United States and abroad.
Course readings and discussions examine how substances move across history and social
space, taking on different meanings and uses as they go. The course also explores the
related questions of how and why different societies sanction, encourage, and prohibit
particular kinds of drug use. Such comparisons reveal that our responses to drug use and
users have as much to do with social norms and ideologies—such as notions of gender,
race and class—as they do with the more-or-less deleterious effects of the substances
themselves. The course also explores how the authorization of certain drugs in certain
settings (e.g. binge drinking on college campuses) is connected not only to the social
positions of users, but also to the marketplaces in which these drugs are exchanged. Thus,
in the latter half of the course, students will attend to the production, distribution, and
consumption of drugs in relation to processes of global capitalism.
S. Carr

60200. Spirituality and Social Work Practice

This course examines the experience and the role of spirituality and religious traditions
in clinical social work practice with client systems. The course considers the spiritual
and religious contexts shaping assessment and intervention processes in clinical social
work services and examines the ways that faith traditions and spiritual experiences
shape clients’ and professionals’ lives, and the points of connection they form with the
delivery of clinical social work services. Rather than overviewing specific religious belief
systems per se, this course will primarily be attuned to the ways that clients’ faith tradi-
tions and spiritual experiences shape their healing and suffering. The course examines
the resources as well as the dilemmas that clients’ spiritual and religious traditions
present in our attempts to provide effective clinical social work services, and the means
by which spiritual and religious influences can be tapped by social workers to better
their clients’ lives. As a premise, this class takes the view that spirituality and faith tra-
ditions are experienced in a diversity of ways, and thus issues of difference and sensi-
tivity to different expressions and experiences of spirituality and religious practice form
a bedrock of considering clinical services to clients.
N. Guterman

60300. Workforce and Workplace Development: Inequality in Employment (Also
SSAD 59300.)

This course will consider sources of inequality in the labor market and in workplaces.
Empirical evidence and theory on labor markets and job conditions will be reviewed to
provide insights into changing opportunity structures for lower-skilled workers. The
goal will be to identify ways not only to ready workers for jobs in today’s economy, but
also to improve the quality of lower-level jobs themselves. Many social service agencies
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today incorporate some type of job training or workforce development program. The
course will help inform practice and program development in these areas.
S. Lambert

60400. Poverty, Inequality, and the Welfare State

Poverty and inequality create critical challenges for contemporary democratic societies.
This seminar examines responses to these conditions in the U.S. and compares its
responses to those of other countries. This examination includes consideration of the
relationship between politics and policymaking, the character of public debates about
poverty and inequality, conflict over the state’s role in responding to these conditions,
and specific efforts to address these conditions through public policy instruments. The
seminar brings both historical and international perspectives to bear, taking up selected
examples that highlight how political responses to poverty and inequality vary over
time and in different national settings. It also draws attention to the strategic implica-
tions for policymaking and practice.
E. Brodkin

60600. Cultural Diversity and Social Development of Urban-dwelling Children

This course will examine the role of cultural diversity in the lives of urban-dwelling
children and their families in the context of clinical practice and research. Specifically, it
will focus on the relationship between urban-dwelling children and clinical service
providers and researchers and the ways in which each group’s own culture impacts this
relationship. There will also be an examination of some general principles of social
development and socialization during childhood and the factors common to urban
children that illustrate and modify these principles. Students should emerge from the
course with an understanding of the ways in which culture impacts children’s develop-
ment and a more profound understanding of groups other than their own. Cultural
misconceptions, and even prejudice where it exists, should be replaced by knowledge.
M. Humphries

60700. Cultural Differences in Clinical Work

This course covers the clinical importance of cultural differences as well as how to
address those differences in practice. The course will discuss the differences and uni-
versalities of human experience as they are relevant to clinical work. The material in this
course also complements Adult Psychopathology (SSAD 42500) in that it will discuss
cultural factors relevant to specific DSM diagnoses. This course is appropriate for
students with interests in micro-level clinical work or research and policy related to
clinical practice.
N. Martinez

60800. Child and Adolescent Trauma

This advanced seminar will offer students an opportunity to build on the framework
studied in SSAD 41700 by learning how to heal traumatized children and adolescents.
All types of traumatic experiences will be addressed, such as traumatic loss, violence,
abuse, natural disasters, traumatic injuries, or accidents. The neurology of trauma with
children, current research on how trauma affects children, and a variety of treatment
techniques and modalities will be presented. Knowledge will be enriched by a signifi-
cant emphasis on developing clinical skills. Essential elements of the processes of eval-
uating and treating traumatized children and adolescents will be taught. The class
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format involves group discussions, readings, videotapes, and creative application of the
course concepts through live demonstrations, and student role plays.
K. Underwood

60900. Advanced Group Treatment

This course is designed to provide a theoretical framework and an advanced experience
with group work for students who are interested in incorporating this modality in their
practice settings. The course will use an experiential group, didactic presentations, dis-
cussion of disguised case material, and exercises designed to enhance learning oppor-
tunities. Emphasis will be placed on assessing the need for group work within a partic-
ular practice setting, group design and development, client selection, client preparation,
contracting and informed consent, goal setting, roles and techniques of the group
leader, ethics, and termination. Various theories of group treatment will be evaluated
providing the student with the opportunity to critically assess the most current forms of
group work. This format will facilitate critical thinking and learning on a cognitive and
affective level.
S. Batten

61100. Seminar in Violence Prevention (Also SSAD 53612.)

This course provides students with an overview of emerging practices, programs, and
policies that aim to prevent violence before-the-fact. The course will overview the
common manifestations of interpersonal violence (including child abuse, youth and
community violence, and intimate partner violence), examining their prevalence as well
as their consequences. Students are then introduced to conceptual frames from which
to understand violence and its before-the-fact prevention, including social ecological
and public health models of violence prevention. The course then examines such topics
as the role of risk and protective factors, screening and assessment for violence
potential, evidence-based intervention and programmatic strategies targeting before-
the-fact violence prevention, and examples advocacy efforts promoting broad changes
in policy that affect interpersonal violence. Taught as a seminar, the course will address
special topics relevant to violence prevention, and will include active discussion, case
examples, videos, and presentation by experts in the field. The course is open to
students in clinical practice and social administration concentrations, as well as Ph.D.
students.
N. Guterman

61200. Introduction to Aging: 21st Century Perspectives

As the largest generation in American history ages, there is an urgent need for social
workers trained in the special issues affecting older adults. This course will examine the
forces which shape the evolution of both the perception and experience of aging in the
21st century. The course will consider the aging process from a variety of perspectives:
physiological, sociocultural, and phenomenological. We will draw on multiple disci-
plines, including the arts, to present the diversity of the aging experience and to explore
the manifold ways in which the dynamic interaction between the older person and his
or her social and physical environment affects quality of life. Finally, the course will
address expanding opportunities for social workers in direct service, administration, and
policy-making in service of America’s older population.
D. Morhardt
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61400. The Social Meaning of Race

A description of this course will be available in the Deputy Dean’s office after
September 1, 2007.
C. Payne

61500. Urban Education and Educational Policy

A description of this course will be available in the Deputy Dean’s office after
September 1, 2007.
C. Payne

65100. Biology and Sociology of AIDS

This co-listed course explores the biology and sociology of AIDS from interdisciplinary
perspectives. Roughly half of the course explores the basic biology of the HIV retrovirus,
HIV treatments such as HAART medications, opportunities and obstacles to effective
HIV vaccines, and the epidemiology of HIV infection. The remainder of course sessions
explore social, political, and policy concerns: HIV risk behaviors, clinical and policy
interventions in HIV prevention, public policies that finance HIV care, the challenge of
global HIV treatment and prevention, with a special focus on sub-Saharan Africa. The
course features guest speakers who are leading experts in these areas.
J. Quintans, H. Pollack

DOCTORAL LEVEL COURSES

50300. Social Treatment Doctoral Practicum

This doctoral practicum is available as an elective for any doctoral student through indi-
vidual arrangements with the Office of Field Education.
Staff

50612. Organizations, Management, and Social Policy (Also SSAD 44612. See SSAD
44612 listing.)

E. Brodkin

50812. Culture and Agency

This seminar explores the relationship between agency and culture—that is, between the
human capacity to act and the dynamic systems that shape the meaning and direction of
that action. Readings and discussions are geared toward understanding key scholarly for-
mulations of agency—from the familiar notion that agency is a property of individual
actors to the idea that agency exists as a kind of opportunity in time and space. While the
course focuses on reading primary texts in cultural and social theory, we will also examine
a number of empirical studies that demonstrate how different groups of people, across an
array of cultural and historical settings, have thought about how and under what circum-
stances it is possible to act. Throughout the course, we will think critically about the ethical
and political consequences of such popular and scholarly notions. For example, we will
inquire into how certain formulations of agency intersect with Neoliberal projects (e.g.
globalization, multiculturalism) and discourses (e.g. learned helplessness, dependency)
that are familiar to contemporary American social work. Students concerned with issues of
political mobilization may also have special interest in this course, as we grapple with how
human agency both reproduces and transforms cultural systems.
S. Carr
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51200. Family Systems Approaches to Practice (Also SSAD 40800. See SSAD 40800
listing.)

G. Samuels

51800. Psychodynamic Practice Methods I (Also SSAD 41000. See SSAD 41000 listing.)

B. Borden

51912. Sociological Foundations of Community and Community Intervention

This course is designed to provide doctoral students with an introduction to some of the
foundational sociological theories pertaining to our understanding of “community.”
This includes conceptual orientations to what community is, how it functions, the forces
and processes that shape its development, the dynamics of community change, and
what it may provide as a basis for social action and planned intervention. In addition,
students will consider the ways in which different theoretical perspectives inform (or
should inform) the design and implementation of some particular examples of
community intervention that are focused on rather different social problems. The course
will focus on teasing out some of the common and divergent claims about what
‘community’ is and provides as framed by sociological theory, how particular theoretical
perspectives may be applied across different kinds of interventions, and how one might
investigate particular questions about community and community intervention. It will
also explore the relative value of a focus on community as an organizing principle for
addressing different types of social problems, and the possibilities and limitations of
such an orientation for guiding social policy and social welfare practice.
R. Chaskin

52000. Doctoral Workshop on Teaching

This workshop is designed to assist SSA doctoral students in developing a reflective
approach to teaching and in presenting evidence of their commitment to teaching. The
teaching workshop emphasizes the scholarship of teaching and the development of a
teaching portfolio. To receive credit for the workshop, students must have attended a
minimum of 8 workshop sessions. These sessions focus on topics related to the goals of
social work education and effective approaches to classroom teaching.

Although all SSA doctoral students and faculty are encouraged to attend the
teaching workshop sessions, registration for the workshop is limited to students who
have served as a teaching assistant in at least 2 courses.
S. Hans

52412. Developmental Risk and Resilience: Models of Prevention

This course will use an ecological framework for understanding how individual, peer,
family, community and societal focus influence common adolescent problems such as
violence exposures, mental illness, low school achievement, early teenage pregnancy,
HIV sexual risk behaviors, delinquency, and gang involvement. There will be a focus on
various theories related to the prevention and intervention of these common and often
co-occurring problems. Emphasis will be placed on the role of developmental issues
and resilience in the manifestation of these social concerns.
D. Voisin
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52612. The History and Philosophy of the Welfare State

This seminar undertakes a critical and historical analysis of the U.S. welfare state. We
will trace the primary philosophical, moral, and ideological currents that have shaped
the development of the welfare state from the English Poor Laws into the contempo-
rary present. The course provides an interdisciplinary introduction to various perspec-
tives and philosophies that have dominated the discourse on poverty throughout
history, including analyses of the ways in which cultural, psychological, political, racial,
social, spatial/geographical, and economic explanations of poverty have either shaped
or been left out of the formation of the welfare state. Additionally, we will consider the
advent of the term “social” under the philosophical tenets of liberalism, the “birth” of the
social sciences and social work as apparatuses of governmentality, the implications of
professionalization in social welfare, and the ways in which expert knowledge systems
introduce social techniques of government through a reconstitution of the political at
the level of the social in liberal democratic society. Lastly, we will explore the ways in
which “helping” technologies (e.g. social work) enable a full compendium of thoughts
and actions, including new forms of professional expertise geared to address a diverse
set of categorical and highly specialized problems under the auspices of the welfare
state.
R. Fairbanks

53012. Conceptual Foundations of Individual Change

Whereas specific practice theories or evidence-based practices commonly anchor the
study of interventions, our focus in this course will be the examination of social-psy-
chological sources of change that are viewed as the common factors of treatment effec-
tiveness (as well as others that are often treated as “noise” or error variance). That is, we
will focus upon aspects of the person, the treatment, and the social environment that
facilitate or impede positive change within the context of service delivery apart from the
practice theory or model employed. Topics will include concepts of change motivation;
social psychological impediments to change such as stigma, psychological reactance,
and social cognition; illness models and processes of self-regulation and coping; help-
seeking, compliance, and treatment engagement; the helping relationship; and
clinician-level factors such as interpersonal responsiveness, attribution errors, and
expectancies.
B. Angell

53500. Dissertation Proposal Seminar

This seminar consists of 15 2-hour sessions and is a working forum for students to
explore with the instructor and their peers the process of initiating doctoral research.
Beginning with the statement of a research question, students will produce successively
more complete documents, leading to full proposals. A 3-person faculty committee will
be appointed for each student in the sixth week of class to provide feedback on the work
as it progresses. The course schedule will be established at the first session.
S. Lambert

53612. Seminar in Violence Prevention (Also SSAD 61100. See SSAD 61100 listing.)

N. Guterman
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54000. Statistical Research Methods I

This course is an introduction to probabilistic analysis, quantitative reasoning, and
descriptive and inferential statistics. The course introduces students to analysis of data
on the computer and will focus on practical research applications.
M. Roderick

54100. Statistical Research Methods II

This course is an introduction to regression analysis, including correlation, analysis of
variance, and ordinary least squares techniques. The course focuses on issues that arise
in data analysis, model building, and the interpretation of empirical results.
M. Roderick

54212. Advanced Quantitative Methods

A description of this course will be available in the Deputy Dean’s office after
September 1, 2007.
J. Ludwig

54900. Research Methods for Social Work

This course helps prepare doctoral students to design research that contributes to both
theory and practice. The course is organized around 3 key types of validity (internal,
measurement, and external) that are critical to conducting high quality research, regard-
less of research method. Topics include middle-range theory, linking theory and data,
measuring theoretical constructs, the logic of causal analysis, model specification, field
experimentation, multiple indicator models, and sample selection bias. One goal of the
course is to give students insight into the challenges researchers face as they apply
social science theory to real-world problems and settings. Another goal is to introduce
students to a range of options for meeting these challenges.
S. Lambert

55200. The Profession of Social Work

This seminar will consider the development of social work as a profession since the late
19th century. How and why did social work emerge as a profession? In what ways did
developments in political and moral philosophy, philanthropy, social science theory, the
growth of the welfare state, the development of other professions, and various political
and economic forces shape the social work enterprise? This will include an examination
of the attempts over the past century to define what social work is, and what it is not. Is
there a “mission” for the social work profession, and if so, what is it? What has been the
role of social work education and research in the development of the profession? The
seminar will also involve an examination of selected issues facing the profession today.
The pursuit of answers to these questions will involve extensive reading and discussion
of competing histories of the profession and seminal works by leaders in the field.
B. Borden

55400. Economics for Social Welfare (Also SSAD 45400. See listing for SSAD 45400.)

H. Pollack

55600. Policy Analysis: Methods and Applications (Also SSAD 45600. See listing for
SSAD 45600.)

H. Pollack and William Dale/Elbert Huang
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55800. Perspectives on Social Welfare Politics

This advanced seminar explores alternative theoretical explanations for the dynamics of
social politics. Readings focus on historical and current issues in the development of
selected welfare programs and also offer cross-national perspectives on the U.S. expe-
rience. A review of major analytical approaches used to study social politics will provide
a foundation for exploring policy responses to poverty and inequality.
E. Brodkin

56300. Applied Qualitative Research Seminar

This qualitative research seminar is designed to support the productivity and promote the
development of advanced doctoral students who have chosen a qualitative research design
as part of the dissertation. This applied seminar creates a structured and rigorous context for
students to learn with instructor guidance and experience all stages of the interpretive
research process through designing, executing, evaluating, and presenting their own inter-
pretive research. It is an expectation of this seminar that all students make substantial and
ongoing contributions to the group learning process through providing peer feedback,
group coding, constructing/critiquing conceptual models and theoretical frameworks, and
learning how to critically evaluate and enhance the methodological rigor in the projects of
those involved in the seminar. It is designed to be a dynamic environment for moving
forward with one’s work at all stages of the dissertation process; group needs and the
instructor’s assessment of student’s individual progress will drive the content of each
meeting. Prerequisites: A qualitative research course through SSA or approved equivalent.

Students must have passed their qualifying examinations, selected a research topic,
and be actively constructing their dissertation proposals. Permission of the instructor is
required and enrollment is limited to maximize student learning in the structure of a
seminar.
G. Samuels

56412. The Evaluation of Social Welfare Programs and Policies (Also SSAD 46412. See
listing for SSAD 46412.)

J. Butts

56600. Theory in Research

This course is designed to introduce doctoral students to theorization and its role in the
research process. The emphasis in the course will be on understanding the fundamental
challenges posed by social-scientific investigation and their relevance to conducting
research on policy and practice. Cutting across the disciplines are 2 classic traditions in the
philosophy of social science that approach questions of knowledge, observation, and
causation differently. We will examine both naturalist and anti-naturalist conceptions of
ontology, epistemology, theory, and method, as well as efforts to develop a third tradition
based on “critical realist” or “historical” approaches, to construct 3 major paradigms of
social inquiry. These paradigms present different strategies for making connections
between such basic issues as problem definition, theory construction, research design,
empirical investigation, and evaluation. Following this basic overview, the course will
focus on 3 different paradigmatic approaches to a single social problem to more fully illus-
trate the contrasts and potential complementaries between the paradigms. Finally, we
focus on how these paradigms address the theoretical challenges posed by 2 common
modes of investigation: the case study and the comparative study. Neither a survey of
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social-scientific theories nor an introduction to research methods, this course examines
multidisciplinary approaches to bringing theory to bear on the process of research.
Readings will combine selections from the philosophy of social science, examples of
scholarship that embody divergent strategies of investigation, and excerpts from the small
body of useful work on “social inquiry” that reflects on the connections between the 2.
W. Sites

56801. Doctoral Workshop on Theory in Social Work Research

This workshop will provide SSA doctoral students with the opportunity to examine the
diverse social science theories that undergird social work and social welfare—as defined
by contemporary scholarship in the field. The workshop is organized to support this
process by offering bimonthly presentations loosely determined by a set of questions
basic to the development of any field of inquiry: What fundamental epistemological
paradigms are represented? What theoretical and conceptual frameworks undergird
scholarship in social work and social welfare? How do scholars in the field ask
questions and find answers? How do they make claims and support them? What
specific research methods are used? The workshop is designed to introduce beginning
students to ongoing research and scholarship in the School and to provide advanced
students and faculty with a regular forum for presentation and discussion of their work.

Participation in this seminar is required for first-year students; advanced doctoral
students and faculty are encouraged to attend on a regular basis. One faculty member
or advanced doctoral student will present his or her research each session and may
assign readings in advance.
J. Marsh

57400. Social Stratification

This course will investigate the bases and effects of social stratification and inequality
through examination of theoretical, methodological, and empirical treatments. We will
begin with competing theories for understanding why societies are stratified in general
and various measures of stratification, particularly class, status, and income. We will
then move to theoretical and empirical examinations of such topics as intergenerational
transfer of inequality; returns to investment in human, social, and cultural capital; new
structuralist views of the labor market; racial and gender barriers to labor market
equality; cultural versus structural explanations for poverty; and the effects of family and
neighborhood factors on achievement. Throughout the course we will address the
assumptions required by various methodological approaches.
J. Levine

59300. Workforce and Workplace Development: Inequality in Employment (Also
SSAD 60300. See SSAD 60300 listing.)

S. Lambert

59812. Community Organization: Historical Contexts and Current Challenges (Also
SSAD 49812. See SSAD 49812 listing.) (not offered in 2007-08)

W. Sites

59900. Individual Readings and Research

Staff

vvv





The University of Chicago 91

FACULTY

THE FOLLOWING INCLUDES A SELECTION OF FACULTY

PUBLICATIONS FROM THE PAST 5 YEARS. FOR MORE

INFORMATION, PLEASE CONTACT THE SCHOOL.

SCHOOL OF SOCIAL SERVICE ADMINISTRATION

ANGELL, BETH. Associate Professor. B.A., North Carolina; M.S.S.W., Ph.D., Wisconsin.
Fields of Special Interest: services for individuals with serious mental illness; social
support and service delivery networks; therapeutic relationships; involuntary treatment;
stigma and mental illness. Selected publications:

Angell, B. Under contract. “Behavioral Theory.” In T. Mizrahi & L. Davis (eds.), Ency-
clopedia of Social Work (20th ed.). New York: Oxford University Press and
NASW.

Tsang, H., Angell, B., Corrigan, P., Lee, Y.T., Shi, K., Lam, C.S., Jin, S., & Fung,
K.M.T. In press. “A Cross-cultural Study of Employers’ Concerns about Hiring
People with Psychotic Disorder: Implications for Recovery.” Social Psychiatry and
Psychiatric Epidemiology.

Watson, A.C., & Angell, B. In press. “Applying Procedural Justice Theory to Law
Enforcement’s Response to Persons with Mental Illness.” Psychiatric Services.

Angell, B., & Mahoney, C.A. 2007. “Re-conceptualizing the Case Management Rela-
tionship: A Study of Staff Perceptions and Experiences.” Administration and
Policy in Mental Health and Mental Health Services Research, 34, 172-188.

Angell, B., Martinez, N.I., Mahoney, C.A., & Corrigan, P. 2007. “Payeeship, Financial
Leverage, and the Client-Provider Relationship.” Psychiatric Services, 58, 365-372.

Angell, B., Mahoney, C.A., & Martinez, N.I. 2006. “Promoting Treatment Adherence
in Assertive Community Treatment.” Social Service Review, 80, 485-526.

Angell, B. 2006. “Measuring Strategies Used by Mental Health Providers to
Encourage Adherence to Treatment.” Journal of Behavioral Health and Services
Research, 33, 53-72.

Watson, A.S., Corrigan, P.W., & Angell, B. 2005. “What Motivates Public Support for
Legally Coerced Mental Health Treatment?” Social Work Research, 29, 87-94.

Monahan, J., Redlich, A.D., Swanson, J., Robbins, P.C., Appelbaum, P.S., Petrila, J.,
Steadman, H.J., Swartz, M., Angell, B., & McNiel, D.E. 2005. “Use of Leverage to
Improve Adherence to Psychiatric Treatment in the Community.” Psychiatric
Services, 56, 37-44.

Angell, B., Cooke, A., & Kovac, K. 2005. “First Person Accounts of Stigma.” In P.
Corrigan (ed.), On the Stigma of Mental Illness: Practical Strategies for Research
and Social Change (pp. 69-98). Washington, DC: American Psychological Associ-
ation.

Angell, B. 2003. “Contexts of Social Relationship Development among Clients in
Assertive Community Treatment.” Mental Health Services Research, 5, 13-25.
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Angell, B., & Test, M.A. 2002. “Clinical and Environmental Predictors of Social Func-
tioning in Young Adults with Schizophrenia.” Schizophrenia Bulletin, 28, 259-271.

Sands, R.G., & Angell, B. 2002. “Social Workers as Collaborators on Interagency and
Interdisciplinary Teams.” In K. Bentley (ed.), Social Work Practice in Mental
Health. Brooks/Cole.

BORDEN, WILLIAM. Senior Lecturer. B.A., Indiana; A.M., Ph.D., Chicago. Fields of
Special Interest: contemporary psychodynamic thought; comparative personality
theory; life span developmental psychology; narrative studies; psychology of religion;
clinical social work practice; brief treatment; role of humanities in social work
education. Selected publications:

Borden, W. Under contract. Contemporary Psychodynamic Thought and Social
Work Practice: Toward a Critical Pluralism. Chicago, IL: Lyceum.

Borden, W. 2006. “Psychoanalysis, Social Justice, and the Therapeutic Endeavor.”
Psychoanalytic Social Work. 12(2), 67-76.

Borden, W. 2003. “Donald Woods Winnicott.” In L. Balter (ed.), Parenthood in
America (pp. 850–856). Denver, CO: ABC-CLIO.

Borden, W. 2002. “Object Relations Psychology and Clinical Social Work.” In A.
Roberts & G. Greene (eds.), Social Workers’ Desk Reference (pp. 153–158). New
York: Oxford University Press.

BRODKIN, EVELYN Z. Associate Professor. M.P.A., Northeastern; Ph.D., Massachusetts
Institute of Technology. Fields of Special Interest: public policy; politics of the welfare
state; public management; social politics; policy delivery and implementation. Selected
publications:

Brodkin, E.Z. Accepted for publication. “Accountability in Street-level Bureaucracies:
Issues in the Analysis of Organizational Practice.” International Journal of Public
Administration.

Brodkin, E.Z. Accepted for publication. “Social Policy and Management in the U.S.:
The Uncertain Politics of Reform.” In M. Pardo and E. Velasco, (eds.), La Gerencia
Pública en América del Norte. Tendencias actuales de la reforma administrativa
en Canadá, Estados Unidos y México (Public Management in North America:
Contemporary Trends in Administrative Reform in Canada, Mexico, and the
U.S.). Mexico City: Fondo de Cultura Económica.

Brodkin, E.Z. 2007. “Bureaucracy Redux: Management Reformism and the Welfare
State.” Journal of Public Administration Research and Theory. 17: 1-17.

Brodkin, E.Z. & Majmundar, M. 2007. “Bureaucratic Proceduralism: A Study of
Welfare Exits.” Harris School Working Paper, University of Chicago.

Brodkin, E.Z. 2006. “Does Good Politics Make for Good Practice? Reflections on
Welfare-to-Work in the U.S.” In G. Marston, P. Henman and C. McDonald, eds.,
Refereed Conference Proceedings: The Politics and Practice of Welfare to Work.
Brisbane: The University of Queensland.

Brodkin, E.Z. 2005. “Toward a Contractual Welfare State? The Case of Work Activa-
tion in the U.S.” In E. Sol and M. Westerveld (eds.), Contractualism in Employ-
ment Services: A New Form of Welfare State Governance. The Hague: Kluwer
Law International.

Brodkin, E.Z., C. Fuqua, & Waxman, E. 2005. Accessing the Safety Net: Administra-
tive Barriers to Public Benefits in Metropolitan Chicago. Chicago, IL: Sargent
Shriver National Center on Poverty Law and Legal Assistance Foundation of
Metropolitan Chicago.
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Brodkin, E.Z. 2005. “Welfare Administration.” In G. Mink and A. O’Connor, (eds.),
Poverty and Social Welfare in America: An Encyclopedia. Santa Barbara: ABC-CLIO.

Brodkin, E.Z. 2003. “Requiem for Welfare.” Dissent. Reprinted in T. Swartz and F.
Bonello (eds.), Taking Sides: Clashing Views on Controversial Economic Issues,
11th ed. New York: McGraw Hill, 2003; and in Social Problems, 32d ed. New York:
Dushkin, 2004.

Brodkin, E.Z. 2003. “Street-level Research: Policy at the Front Lines.” In T. Corbett
and M.C. Lennon (eds.), Policy into Action: Implementation Research and
Welfare Reform. Washington, DC: Urban Institute Press.

Brodkin E.Z., Fuqua, C. & Thoren, K. 2002. “Contracting Welfare Reform: Uncertain-
ties of Capacity-building within Disjointed Federalism.” Joint Center for Poverty
Research working paper.

CARR, E. SUMMERSON. Assistant Professor. B.S., M.A., M.S.W. and Ph.D., Michigan,
Ann Arbor. Fields of Special Interest: the anthropology of social work; therapeutic
language and metalanguage; cultural and social theory; drug use and treatment; gender
and sexuality; qualitative methods; personhood; semiotics and sociolinguistics. Selected
publications:

Carr, E.S. 2006. “‘Secrets Keep You Sick’: Metalinguistic Labor in a Drug Treatment
Program for Homeless Women.” Language in Society 35 (5), 631-653.

Carr, E.S. 2004. “Accessing Resources, Transforming Systems: Group Work with Poor
and Homeless People.” In C. Garvin, L. Gutierrez, & M. Galinksky (eds.),
Handbook for Social Work with Groups. (pp. 655-687). New York: The Guilford
Press.

Carr, E.S. 2003. “Rethinking Empowerment Theory Using a Feminist Lens: The
Importance of Process.” Affilia: Journal of Women and Social Work 18 (1), 8-20.

Yoshihama, M. & Carr, E.S. 2002. “Community Participation Reconsidered: Feminist
Participatory Action Research among Women.” Journal of Community Practice 10
(4), 85-104.

CHASKIN, ROBERT J. Associate Professor, B.S., Northwestern; A.M., Ph.D., Chicago.
Fields of Special Interest: community organizing and development; community social
organization; comprehensive community initiatives; youth development; associations
and nonprofits; philanthropy and social change; research application and evaluation;
cross-national research. Selected publications:

Chaskin, R. J. & Glodek, C. Under review. “Out-of-school Opportunities and
Outcomes for Young People: A Synthetic Review.” Journal of Youth and Adolescence.

Sites, W., Chaskin, R.J., & Parks, V. Under review. “Reframing Community Practice
for the 21st century: Multiple Traditions, Multiple Challenges.” Journal of Urban
Affairs.

Chaskin, R.J. & Rosenfeld, J.M. (eds.). In press. Research for Action: Cross-National
Perspectives on Connecting Knowledge, Policy, and Practice for Children. New
York and London: Oxford University Press.

Chaskin, R.J. & Rosenfeld, J.M. In press. “Introduction: Mapping the Terrain.” In R.J.
Chaskin and J.M. Rosenfeld (eds.), Research for Action: Cross-National Perspec-
tives on Connecting Knowledge, Policy and Practice for Children. New York and
London: Oxford University Press.

Chaskin, R.J. In press. “Research, Dissemination and Impact: Issues, Lessons and
Future Directions.” In R.J. Chaskin & J.M. Rosenfeld (eds.), Research for Action:
Cross-National Perspectives on Connecting Knowledge, Policy and Practice for
Children. New York and London: Oxford University Press.
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Rosenfeld, J.M. & Chaskin, R.J. In press. “Charting a Course for Fuller Engagement:
Toward a Framework for Action.” In R.J. Chaskin & J.M. Rosenfeld (eds.),
Research for Action: Cross-National Perspectives on Connecting Knowledge,
Policy and Practice for Children. New York and London: Oxford University Press

Chaskin, R.J. In press. “Community-based Practice in Support of Youth, Families,
and Community Change.” In A. Maluccio, C. Canali & T. Vechiato (eds.),
Measuring Success in Child and Family Services: International Perspectives. New
York and London: Oxford University Press.

Brown, P., Chaskin, R.J., Hamilton, R. & Richman, H. In press. “Toward Greater
Effectiveness in Community Change: Challenges and Responses for Philan-
thropy.” In J. deFillipsis & S. Saegert (eds.), The Community Development
Reader. New York: Routledge.

Joseph, M.L., Chaskin, R.J., & Webber, H.S. 2007. “The Theoretical Basis for
Addressing Poverty through Mixed-income Development.” Urban Affairs Review.
42(3), 369-409.

Chaskin, R.J., Goerge, R.M., Skyles, A. & Guiltinan, S. 2006. “Measuring Social
Capital: An Exploration in Researcher-community Partnership.” Journal of
Community Psychology. 34(4): 489-514.

Chaskin, R.J. 2006. “Family Support as Community-based Practice: Considering a
Community Capacity Framework for Family Support Provision.” In Dolan, P., J.
Canavan, & J. Pinkerton (eds.), Family Support as Reflective Practice. London:
Jessica Kingsley Publishers.

Chaskin, R.J. 2006. “Defining Neighborhood.” In M. Lewis and B. Klein (eds.),
Planning and Urban Design Standards. Hoboken, NJ: John Wiley & Sons.

Chaskin, R.J. 2005. “Democracy and Bureaucracy in a Community Planning
Process.” Journal of Planning Education and Research. 24 (4), 408-419.

Chaskin, R.J. 2003. “Fostering Neighborhood Democracy: Legitimacy and Accounta-
bility within Loosely Coupled Systems.” Nonprofit and Voluntary Sector
Quarterly. 32 (2), 161-189.

Chaskin, R.J. 2003. “The Challenge of Two-tiered Evaluation in Community Initia-
tives.” Journal of Community Practice. 11 (1), 61-83.

Chaskin, R.J. 2002. “The Evaluation of ‘Community Building’: Measuring the Social
Effects of Community-based Practice.” In A. Maluccio, C. Canali, & T. Vechiato,
(eds.) Outcome-based Evaluation in Child and Family Services: Cross-national
Perspectives. New York: Aldine de Gruyter.

Kubisch, A., Auspos, P., Brown, P., Chaskin, R.J., Fulbright-Anderson, K., &
Hamilton, R. 2002. Voices from the Field, Vol. II: Reflections on Recent Compre-
hensive Community Building Efforts and Directions for the Future. Washington,
D.C.: The Aspen Institute.

Brown, P., Chaskin, R.J., Hamilton, R., & Richman H. 2002. Toward Greater Effec-
tiveness in Community Change: Challenges and Responses for Philanthropy.
New York: The Foundation Center.

CHOI, YOONSUN. Assistant Professor, B.A., Ewha University (Korea); M.S.S.W., Texas-
Austin; Ph.D., University of Washington. Fields of Special Interest: minority youth
development; effects of race, ethnicity, and culture in youth development; children of
immigrants; Asian-American youth; prevention of youth problem behaviors; and quan-
titative research methods. Selected publications:
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Choi, Y. In press. “Asian Americans: Korean.” In T. Mizrahi & L. E. Davis (eds.),
Encyclopedia of Social Work (20th ed.): Oxford University Press & NASW.

Choi, Y. In press. “Diversity Within: Subgroup Differences of Youth Behaviors among
Asian Pacific Islander American Adolescents.” Journal of Community Psychology.

Choi, Y. 2007. “Academic Achievement and Problem Behaviors among Asian Pacific
Islander American Adolescents.” Journal of Youth and Adolescence. 36(4), 403-415.

Choi, Y., Harachi, T.W., & Catalano, R.F. 2006. “Neighborhoods, Family, and
Substance Use: Comparisons of the Relations across Racial and Ethnic Groups.”
Social Service Review. 80(4), 675-704.

Harachi, T.W., Choi, Y., Abbott, R., Catalano, R.F., & Bliesner, S.L., 2006. “Examining
Cross-cultural Equivalence of Concepts and Measures in Diverse Samples.” Pre-
vention Science. 7(4), 359-368.

Choi, Y., & Lahey, B.B. 2006. “Testing the Model Minority Stereotype: Youth Behaviors
across Racial and Ethnic Groups.” Social Service Review. 80(3), 419-452.

Choi, Y., Harachi, T.W., Gillmore, M.R., & Catalano, R.F. 2006. “Are Multiracial Ado-
lescents at Greater Risk? Comparisons of Rates, Patterns, and Correlates of
Substance Use and Violence between Monoracial and Multiracial Adolescents.”
American Journal of Orthopsychiatry. 76(1), 86-97.

Choi, Y., Mericle, A. & Harachi, T.W. 2006. “Using Rasch Model to Test the Cross-
cultural Item Equivalence of the Harvard Trauma Questionnaire and the Hopkins
Symptom Checklist across Vietnamese and Cambodian Immigrant Mothers.”
Journal of Applied Measurement, 7(1), 16-38.

Choi, Y., Harachi, T.W., Gillmore, M.R., & Catalano, R.F. 2005. “Applicability of the
Social Development Model to Urban Ethnic Minority Youth: Examining the Rela-
tionships between External Constraints, Family Socialization and Problem
Behaviors.” Journal of Research on Adolescence, 15(4), 505-534.

Choi, Y., Golder, S., Gillmore, M.R., & Morrison, D.M. 2005. “Analysis with Missing
Data in Social Work Research.” Journal of Social Service Research, 31(3), 23-48.

ENGSTROM, MALITTA. Assistant Professor. A.B., Brown; M.S., M.Phil., Ph.D.,
Columbia. Fields of Special Interest: relationships between and interventions to address
co-occurring difficulties related to physical and mental health, substance use, and/or
trauma; services to assist families affected by maternal incarceration and substance use;
multigenerational social work practice with families; gerontology; linking research and
practice; and advanced quantitative methods. Selected publications:

Engstrom, M. 2006. “Physical and Mental Health: Interactions, Assessment, and
Intervention.” In S. Gehlert & T. Arthur (eds.), Handbook of Health Social Work.
Hoboken, NJ: Wiley.

Mahoney, C.A., Engstrom, M., & Marsh, J.C. 2006. “Substance Use Problems in
Health Social Work Practice.” In S. Gehlert & T. Arthur (eds.), Handbook of
Health Social Work. Hoboken, NJ: Wiley.

Engstrom, M., Lee, R., Ross, R., Harrison, M., McVeigh, K., Josephson, L., Plapinger,
J., Herman, D., King, C., & Sederer, L. 2003. Children’s Mental Health Needs
Assessment in the Bronx. New York: New York City Department of Health and
Mental Hygiene, Division of Mental Hygiene, Bureau of Planning Evaluation and
Quality Improvement.

Schiff, M., El-Bassel, N., Engstrom, M., & Gilbert, L. 2002. “Psychological Distress
and Intimate Physical and Sexual Abuse among Women in Methadone Treatment
Programs.” Social Service Review, 76(2), 302-320.
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FAIRBANKS, ROBERT P., II. Assistant Professor. B.A. Boston College; M.S.W., Vermont;
Ph.D., Pennsylvania. Fields of Special Interest: urban ethnography; urban studies;
history and philosophy of the welfare state; critical social welfare policy analysis.
Selected publications:

Fairbanks, R.P., II. Forthcoming. How It Works: Postwelfare Politics in the Kens-
ington Recovery House Movement. Chicago: The University of Chicago Press.

Fairbanks, R.P. II, & Lloyd, R. (eds). Forthcoming. Critical Ethnography and the
Neoliberal City. (Special issue of Ethnography).

Fairbanks, R.P., II. Under review. “Recovering Subject, Neoliberal Subject?: Govern-
mentality, Social Welfare Enterprise and the Politics of Everyday Life in the Kens-
ington Recovery House Movement.” Journal of Contemporary Ethnography.

Fairbanks, R.P., II. 2007. “The Political-Economic Gradient of Urban Space.” In
Cnaan, R.A., & Milofsky, C. (eds). Handbook of Community Movements and
Local Organizations. New York: Springer.

Iversen, R.R., Gergen, K.J., & Fairbanks, R.P., II. 2005. “Assessment and Social Con-
struction: Conflict or Co-creation?” The British Journal of Social Work, (35), 1-21.

Fairbanks, R.P., II. 2003. “A Theoretical Primer on Space.” Critical Social Work, 3,
131-154.

Fairbanks, R.P., II. 2003. “Research Note: Blighted Spaces and the Politics of
Everyday Life.” Social Work & Society, 1(1), 123-128.

GEHLERT, SARAH. Professor. M.A., M.S.W., Missouri-Columbia; Ph.D., Washington
University. Fields of Special Interest: health disparities, women’s health and mental
health; adaptation to neurologic illness and traumatic injury; survey methods of
research; practice evaluation; transdisciplinary research and team science. Selected pub-
lications:

Gehlert, S., Song, I.H., Chang, C.-H., Hartlage, S.A. Under review. “The Prevalence
of Premenstrual Dysphoric Disorder.” Psychological Medicine.

Furumoto-Dawson, A., Gehlert, S., Sohmer, D., Olopade, O., & Sacks, T. 2007.
“Early Life Conditions and Mechanisms of Population Health Vulnerabilities.”
Invited manuscript, Health Affairs’ 2007 Special Issue on Vulnerable Populations.

Salant, T., & Gehlert, S. In revision. “Collective Memory, Candidacy, and Victimiza-
tion: Community Epidemiology of Breast Cancer Risk.” Sociology of Health and
Illness.

Warnecke, R.B., Oh, A., Gehlert, S., Lurie, N., Rebbeck, T., Paskett, E., Tucker, K.,
Goodwin, J., Flack, J., Hiatt, R., Kerner, J., Heurtin-Roberts, S., Abeles, R., Tyson,
F., & Patmios, G. In revision. “Approaching Health Disparities from a Population
Perspective: The NIH Centers for Population Health and Health Disparities.”
American Journal of Public Health.

Grushko, T., McClintock, M., Conzen, S., Gehlert, S., Masi, C., & Olopade, O. 2006.
“Mechanisms of Environmental Influence on Mammary Gland Cancer Gene
Expression: Achievements and Prospects of Research.” Postmethodika, 7, 274-280
(Russ).

Grushko, T., McClintock, M., Conzen,S., Gehlert,S., Masi, C., & Olopade, O. 2006.
“Biological Consequences of Psychosocial Isolation: A Report of Interdisciplinary
Team Research.” Scientific Bulletin Melitopol State Pedagogical University. Issue:
Pedagogics. Melitopol, 7, 63-75 (Russ).

Gehlert, S., & Browne, T.A., eds. 2006. The Handbook of Health Social Work.
Hoboken, NJ: John Wiley & Sons.
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Gehlert, S., Kovac, K., Song, I.H., & Hartlage, S.A. 2006. “Understanding the Mental
Health Services Use of Rural Women.” In R.T Coward, L.A. David, C.H. Gold, H.
Smiciklas-Wright, L.E. Thorndyke, & F.W. Vondracek (eds.), Rural Women’s
Mental Health: Mental, Behavioral, and Physical Issues (pp. 147-162). New York:
Springer Verlag.

Gehlert, S. Chang, C.-H., Bock, D.R., & Hartlage, S.A. 2006. “Development and Vali-
dation of a Women’s Quality of Life Questionnaire (WOMQOL).” Journal of
Clinical Epidemiology, 59, 525-533.

McClintock, M., Conzen, S., Gehlert, S., Masi, C., & Olopade, O. 2005. “Mammary
Cancer and Social Interactions: Identifying Multiple Environments that Regulate
Gene Expression Throughout the Life Span.” Journal of Gerontology: Social
Sciences. Special Issue 1, 12-23.

Chang, C.-H., & Gehlert, S. 2003. “Psychometric Evaluation of the Washington Psy-
chosocial Seizure Inventory (WPSI) Using the Dichotomous Rasch Model.”
Seizure: European Journal of Epilepsy, 12, 261-267.

GUTERMAN, NEIL B. Professor. B.A., California-Santa Cruz; M.S.W, Ph.D., Michigan.
Fields of Special Interest: children and violence, child maltreatment and its prevention,
children’s exposure to community violence, development of clinical services, contextual
influences in service delivery, Jewish communal services. Selected publications:

Cameron, M.C., Elkins, J. & Guterman, N.B. 2006. “Assessment of Trauma in
Children and Youth.” In N. Boyd-Webb (ed.), Working with Traumatized Youth in
Child Welfare., NY: The Guilford Press.

Guterman, N.B. & Lee, Y.L. 2005. “The Role of Fathers in Risk for Physical Child
Abuse and Neglect: Possible Pathways and Unanswered Questions.” Child Mal-
treatment. 10(2): 136-149.

Dubowitz, H. & Guterman, N.B. 2005. “Preventing Child Neglect and Physical
Abuse.” In A. Giardino (ed.), Child Maltreatment – A Clinical Guide and
Reference (3rd ed.), Maryland Heights, MO: G.W. Medical Publishing.

Guterman, N.B. & Taylor, C. 2005. “The Prevention of Physical Child Abuse and
Neglect.” In P. Hess and G. Mallon (eds.), Child Welfare for the Twenty-First
Century: A Handbook of Practices, Policies, and Programs. New York: Columbia
University Press.

Hahm, H.C., Lahiff, M., & Guterman, N.B. 2004. “Asian American Adolescents’
Acculturation, Binge Drinking, and Alcohol and Tobacco Using Peers.” Journal of
Community Psychology, 32(3), 295-308.

Guterman, N.B. 2003. “Advancing Prevention Research on Child Abuse, Youth
Violence, and Domestic Violence: Emerging Strategies and Issues.” Journal of
Interpersonal Violence, 19, 299-321.

Hahm, H.C., Lahiff, M., & Guterman, N.B. 2003. “Acculturation and Parental
Attachment in Asian American Adolescents’ Alcohol Use.” Journal of Adolescent
Health, 33, 119-129.

Guterman, N.B. & Embry, R.A. 2003. “Prevention and Treatment Strategies Targeting
Physical Child Abuse and Neglect.” In P. Allen-Meares & M. Fraser (eds.), Inter-
vention with Children and Adolescents: An Interdisciplinary Perspective. NY:
Allen & Bacon.

Guterman, N.B., Cameron, M. & Hahm, H. 2003. “Community Violence Exposure
and Associated Behavior Problems among Children and Adolescents in Residen-
tial Treatment.” Journal of Aggression, Maltreatment, and Trauma, 6(2) 111-136.
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Guterman, N.B. 2002. “The Role of Research in Defining a ‘Practiceable’ Problem for
Social Work: The Parallax of Community and Family Violence Exposure among
Children and Youth.” Social Work Education, 21(3), 313-322.

Guterman, N.B., Hahm, H.C. & Cameron, M. 2002. “Adolescent Victimization and
Subsequent Use of Mental Health Counseling Services.” Journal of Adolescent
Health, 30, 336-345.

HANS, SYDNEY L. Associate Professor and Chair of the Doctoral Program. B.S.
Cornell; Ph.D. Harvard. Fields of Special Interest: developmental psychopathology;
parent-child relationships throughout the life course; impact of parental psy-
chopathology and substance abuse on children; women and violence; adolescent
parenting; roles of fathers in families; supportive interventions for infants, young
children, and families. Selected publications:

Auerbach, J.G., Erlenmeyer-Kimling, L., Fish, B., Hans, S.L., Ingraham, L.J., Marcus,
J., McNeil, T.F., & Schubert, E. In press. “Genetic Risk for Schizophrenia: Findings
from Prospective Longitudinal High Risk Studies.” In Y.-K. Kim (ed.). Handbook
of Behavioral Genetics. New York: Springer.

Melnick, S., Finger, B., Hans, S., Hobson, R. P., Patrick, M., & Lyons-Ruth, K. In
press. “Pervasively Unintegrated/Hostile-helpless States of Mind on the Adult
Attachment Interview: Implications for the Intergenerational Transmission of
Disorganized Attachment.” In H. Steele & M. Steele (eds.), Clinical Uses of the
Adult Attachment Interview.

Sokolowski, M.S., Hans, S.L., Bernstein, V.J., & Cox, S. In press. “Mothers’ Represen-
tations of their Infants and Parenting Behavior: Associations with Personal and
Social-contextual Variables in a High-risk Sample.” Infant Mental Health Journal.

Hans, S.L. 2007. [Review of Developmental Origins of Aggression, edited by
Richard E. Tremblay, Willard W. Hartup, and John Archer]. Social Service Review,
81(1), 178-180.

Dukic, V.M., Niessner, M., Benowitz, N., Hans, S., & Wakschlag, L. 2007. “Modeling
the Relationship of Cotinine and Self-reported Measures of Maternal Smoking
during Pregnancy: A Deterministic Approach.” Nicotine and Tobacco Research, 9,
453-465.

Hans, S.L. 2006. “Mothering and Depression.” In S.E. Romans & M.V. Seeman
(eds.), Women’s Mental Health (pp. 311-320). Philadelphia, PA: Lippincott,
Williams & Wilkins.

Hans, S.L. 2005. [Review of Adult Attachment: Theory, Research, and Clinical Impli-
cations, edited by W. Steven Rholes and Jeffry A. Simpson]. Social Service
Review, 79(3), 566-568.

Erlenmeyer-Kimling, L., Hans, S., Ingraham, L., Marcus, J., Wynne, L., Rehman, A.,
Roberts, S.A. & Auerbach, J. 2005. “Handedness in Children of Schizophrenic
Parents: Data from Three High-risk Studies.” Behavior Genetics, 35(3), 351-385.

Bernstein, V., Harris, E.J., Long, C.W., Iida, E., & Hans, S.L. 2005. “Issues in the
Multi-cultural Assessment of Parent-child Interaction: An Exploratory Study from
the Starting Early, Starting Smart Collaboration.” Journal of Applied Develop-
mental Psychology, 26: 241-275.

Hans, S.L., Auerbach, J.G., Auerbach, A.G., & Marcus, J. 2005. “Development from
Birth to Adolescence of Children at Risk for Schizophrenia.” Journal of Child and
Adolescent Psychopharmacology, 15; 384-394.
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Goodman, G., Hans, S.L., & Bernstein, V.J. 2005. “Mother Expectation of Bother and
Infant Attachment Behaviors as Predictors of Mother and Child Communication
at 24 Months in Children of Methadone-maintained Women.” Infant Mental
Health Journal, 26, 549-569.

Hans, S.L., Auerbach, J.G., Styr, B., & Marcus, J. 2004. “Offspring of Schizophrenic
Parents: Mental Disorders during Childhood and Adolescence.” Schizophrenia
Bulletin, 30, 303-315.

Hans, S.L. 2004. “When Mothers Abuse Drugs.” In M.J. Gopfert, J. Webster, & M.V.
Seeman (eds.), Parental Psychiatric Disorder: Distressed Parents and Their
Families, (2nd edition) (pp. 203-216). Cambridge: Cambridge University Press.

Wakschlag, L.S., & Hans, S.L. 2002. “Maternal Smoking during Pregnancy and
Conduct Problems in High-risk Youth: A Developmental Framework.” Develop-
ment and Psychopathology, 14, 351-369.

Hans, S.L. 2002. “Studies of Prenatal Exposure to Drugs: Focusing on Parental Care
of Children.” Neurotoxicology and Teratology, 24, 329-337.

Behnke, E.F., & Hans, S.L. 2002. “Becoming a Doula.” Zero to Three, 23, 9-13.
Hans, S.L., & Korfmacher, J. 2002. “The Professional Development of Paraprofes-

sionals.” Zero to Three, 23, 4-8.
HENLY, JULIA R. Associate Professor. B.A., Wisconsin; M.S.W., Ph.D., Michigan. Fields
of Special Interest: family poverty; child care and welfare policy; work-family strategies
of low-wage workers; informal support networks; and employment discrimination.
Selected publications:

Lambert, S. & Henly, J.R. 2007. “Low-level Jobs and Work-family Studies.” In P.
Raskin & M. Pitt Catsoupes, (eds.) Sloan Work and Family Encyclopedia. Sloan
Work-Family Research Network, Boston College.

Henly, J. R., Shaefer, H.L., & Waxman, R.E. 2006. “Nonstandard Work Schedules:
Employer- and Employee-driven Flexibility in Retail Jobs.” Social Service Review,
80, 609–634.

Henly, J.R., Danziger, S.K., & Offer, S. 2005. “The Contribution of Social Support to
the Material Well-being of Welfare Recipients.” Journal of Marriage and Family,
67, 122-140.

Henly, J.R. & Lambert, S. 2005. “Nonstandard Work and Child Care Needs of Low-
income Parents.” In Bianchi, S.M., Casper, L.M., Christensen, K.E., & King, R.B
(eds.), Workforce/Workplace Mismatch? Work, Family, Health, & Well-being.
Lawrence Erlbaum Associates, Inc.

Lyons, S., Henly, J.R., & Schuerman, J. 2005. “Informal Support in Maltreating
Families: Its Effect on Parenting Practices.” Children and Youth Services Review,
27(1), 21-28.

Bromer, J. & Henly, J.R. 2004. “Child Care as Family Support? Caregiving Practices
across Child Care Provider Types.” Children and Youth Services Review, 26(10)
941-964.

Henly, J.R. 2002. “Informal Support Networks and the Maintenance of Low-wage
Jobs.” In F. Munger (ed.) Laboring below the Line: The New Ethnography of
Poverty, Low-wage Work, and Survival in the Global Economy. pp. 179-203. New
York: Russell Sage Foundation.
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JOHNSON, PENNY RUFF. Lecturer and Dean of Students. B.S., Wisconsin; A.M.,
Ph.D., Chicago. Fields of Special Interest: protective services, adoption, and foster care;
child welfare case decision-making.

Rzepnicki, T.L. & Johnson, P.R. 2005. “Examining Decision Errors in Child Protec-
tion Cases: A New Application of Root Cause Analysis.” Children and Youth
Services Review, 27, 393-407.

JOHNSON, WALDO E., JR. Associate Professor. B.A., Mercer University; M.S.W.,
Michigan; Ph.D., Chicago. Fields of Special Interest: paternal involvement in fragile
families; male involvement in adolescent pregnancy and parenting; physical and mental
health status among African American males; the application of qualitative research
methods in policy research and program evaluation. Selected publications:

Ravenell, J., Johnson, W., & Whitaker, E. 2006. “African American Men’s Perception
of Health: A Focus Group Study.” Journal of the National Medical Association.
98(4), 544-550.

O’Donnell, J., Johnson, W., D’Aunno, L. & Thornton, H. 2005. “Fathers in Child
Welfare: Caseworkers’ Perspectives.” Child Welfare. 84(3), 387-414.

Johnson, W. & Bryant, V. 2004. “Unwed African American Fathers’ Participation in
Child Welfare Permanency Planning: Caseworkers’ Perspectives.” In J. Everett, S.
Chipungu & B. Leashore (eds.), Child Welfare Revisited: An Africentric Perspec-
tive. Piscataway, NJ: Rutgers University Press.

Pate, D., Johnson, W., & Turner, M. 2004. “Strengths and Vulnerabilities of Low-
income Married Parents.” Commissioned paper for the Strengthening Healthy
Marriage Initiatives Manpower Demonstration Research Corporation.

Johnson, W. 2003. “Conceptualization and Measurement of Positive Healthy Couple
Relationships.” Measurement Issues in Family Demography, National Institute of
Child Health and Human Development Family and Child Well-being Research
Network.

Currence, P. & Johnson, W. 2003. “The Negative Implications of Incarceration on
Black Fathers.” African American Research Perspectives, 9(1), 24-31.

Johnson, W. 2002. “Time Out of Bound: High School Completion and Work Prepa-
ration among Urban, Poor, Unwed African American Fathers.” In W. Allen, M.
Spencer & C. O’Connor (eds.) African American Education: Race, Community,
Inequality and Achievement – A Tribute to Edgar G. Epps. UK: Elsevier/ JAI
Press. pp. 229-258.

Johnson, W. 2002. “Social Work Strategies for Sustaining Paternal Involvement
among Unwed Fathers: Insights from Field Research.” Professional Development:
The International Journal of Continuing Social Work Education, 4(3)/5(1), 70-83.

LAMBERT, SUSAN J. Associate Professor. M.S.W., Ph.D., Michigan. Fields of Special
Interest: organizational theory and management; the relationship between home and
personal life; lower-skilled jobs and low-wage workers. Selected publications:

Lambert, S. & Henly, J.R. 2007. “Low-level Jobs and Work Family Studies.” In P.
Raskin & M. Pitt Catsoupes, (eds.) Work-Family Encyclopedia. Sloan Work-
Family Research Network, Boston College.

Lambert, S. 2006. “Both Art and Science: Employing Organizational Documentation
in Workplace-based Research.” In M. Pitt-Catsouphes, E.E. Kossek, & S. Sweet
(eds.) Handbook on Work-family Research. Mahwah, NJ: Lawrence Erlbaum
Associates.
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Kossek, E. & Lambert, S., (eds.). 2005. Work and Life Integration: Organizational,
Cultural, and Individual Perspectives. Mahwah, NJ: Lawrence Erlbaum Associ-
ates.

Lambert, S. & Waxman, E. 2005. “Organizational Stratification: Distributing Oppor-
tunities for Work-life Balance.” In E. Kossek & S. Lambert (eds.) Work and Life
Integration: Organizational, Cultural, and Individual Perspectives. Mahwah, NJ:
Lawrence Erlbaum Associates.

Henly, J.R. & Lambert, S. 2005. “Nonstandard Work and Child Care Needs of Low-
income Parents.” In S. Bianchi, L. Casper & R. King (Eds.) Work, Family, Health,
& Well-being. Mahwah, NJ: Lawrence Erlbaum Associates.

Lambert, S. & Haley-Lock, A. 2004. “The Organizational Stratification of Opportu-
nities for Work-life Balance: Addressing Issues of Equality and Social Justice in
the Workplace.” Community, Work & Family, 7 (2) 181-197.

Lambert, S. 2003. “The Work Side of Welfare-to-Work: Lessons from Recent Policy
Research (An Essay Review).” Work and Occupations, 30(4) 474-478.

LEVINE, JUDITH. Lecturer. A.B., Harvard, M.A., Ph.D., Northwestern. Fields of Special
Interest: social stratification, poverty and social policy, low-wage work, gender
inequality, sociology of the family, social demography, children’s outcomes, health, and
economic sociology. Selected publications:

Levine, J.A. Under contract. “Reaching for the Bottom Rung: Low-income Mothers’
Climb into the Labor Market before and after Welfare Reform.” Berkeley: The
University of California Press.

Levine, J.A. Under review. “It’s a Man’s Job, or So They Say: The Maintenance of Sex
Segregation in a Manufacturing Plant.” The Sociological Quarterly.

Levine, J.A., Emery, C.R. & Pollack, H. 2007. “The Well-being of Children Born to
Teen Mothers: Multiple Approaches to Assessing the Causal Links.” Journal of
Marriage and Family, 69(February), 105-122.

DeLeire, T., Levine, J.A., & Levy, H. 2006. “Is Welfare Reform Responsible for Low-
skilled Women’s Declining Health Insurance Coverage in the 1990s?” Journal of
Human Resources, 41(3).

Kalil, A., Levine, J.A. & Ziol-Guest, K. 2005. “Following in Their Parents’ Footsteps:
How Characteristics of Parental Work Predict Adolescents’ Interest in Parents’
Jobs.” In B. Schneider and L. Waite (eds.), Families Working: Time Apart, Time
Together. Cambridge, UK: Cambridge University Press.

LUDWIG, JENS. Professor. B.A., Rutgers College; Ph.D., Duke. Fields of Special
Interest: urban poverty, education, crime, and housing. Selected publications:

Duncan, G.J., Ludwig, J. & Magnuson, K.A. In press. “Reducing Poverty through
Preschool Interventions.” The Future of Children.

Cook, P.J., Ludwig, J., Venkatesh, S., & Braga, A. In press. “Underground Gun
Markets.” The Economic Journal. (Also published as NBER Working Paper 11737).

Ludwig, J., & Kling, J. Forthcoming. “Is Crime Contagious?” Journal of Law and
Economics. (Also published as NBER working paper 12409).

Ludwig, J. & Miller, D.L. 2007. “Does Head Start Improve Children’s Life Chances?
Evidence from a Regression Discontinuity Approach.” Quarterly Journal of
Economics. 122(1) 159-208. (Also published as NBER Working Paper 11702 and
IRP DP 131-05)

Ludwig, J. & Mayer, S.E. 2006. “‘Culture’ and the Inter-generational Transmission of
Poverty: The Prevention Paradox.” Future of Children. 16(2) 175-196.
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Harcourt, B.E. & Ludwig, J. 2006. “Broken Windows: New Evidence from New York
City and a Five-City Social Experiment.” University of Chicago Law Review.
73(1), 271-320.

Cook, P.J. & Ludwig, J. 2006. “The Social Costs of Gun Ownership.” Journal of Public
Economics. 90(1-2) 379-391.

Ludwig, J. & Duncan, G. 2006. “Promising Solutions in Housing and the
Community.” In K. Dodge, J. McCord & T. Dishion, (eds.). Deviant Peer
Contagion, Duke Series in Child Development and Public Policy.

Cook, P.J. & Ludwig. J. 2006. “Assigning Deviant Youth to Minimize Total Harm.” In
K. Dodge, J. McCord & T. Dishion, (eds.). Deviant Peer Contagion, Duke Series in
Child Development and Public Policy.

Cook, P.J. & Ludwig, J. 2006. “Aiming for Evidence-based Gun Policy.” Journal of
PolicyAnalysis and Management. 25(3) 691-736.

Ludwig, J. & Marcotte, D. 2005. “Anti-depressants, Suicide, and Drug Regulation.”
Journal of Policy Analysis and Management. 24(2) 249-272.

Peters, J., Cook, P.J. & Ludwig, J. 2005. “Gun Crime and Gun Control: The Hawaiian
Experience.” University of Chicago Legal Forum. 2005: 55-90.

Ludwig, J. 2005. “Better Gun Enforcement, Less Crime.” Criminology and Public
Policy 4(4) 677-716.

Cook, P.J., Ludwig, J. & Braga, A. 2005. “Criminal Records of Homicide Offenders.”
Journal of the American Medical Association. 294(5) 598-601.

Jacob, B. & Ludwig, J. 2005. “Can the Federal Government Improve Education
Research?” Brookings Papers on Education Policy. Edited by Diane Ravitch. Wash-
ington, DC: Brookings Institution Press. pp. 47-88.

Holzer, H.J. & Ludwig, J. 2005. “Measuring Discrimination in Education: Are
Methodologies from Labor and Housing Markets Useful?” Teacher’s College
Record.

Kling, J.R., Ludwig, J, & Katz, L.F. 2005. “Neighborhood Effects on Crime for Female
and Male Youth: Evidence from a Randomized Housing Voucher Experiment.”
Quarterly Journal of Economics. 120(1) 87-130.

Ludwig, J., Duncan, G.J. & Pinkston, J. 2005. “Housing Vouchers and Economic Self-
Sufficiency: Evidence from a Randomized Experiment.” Journal of Public
Economics. 89, 131-156.

Ludwig, J. & Miller, M. 2005. “Interpreting the WIC Debate.” Journal of Policy
Analysis and Management, 24(3) 691-701.

Duncan, G.J., Magnuson, K.A., & Ludwig, J. 2004. “The Endogeneity Problem in
Developmental Studies.” Research in Human Development. 1(1&2), 59-80.

Cook, P.J. & Ludwig, J. 2004. “Does Gun Prevalence Affect Teen Gun Carrying After
All?” Criminology 42(1) 27-54.

Cook, P.J. & Ludwig, J. 2004. “Principles for Effective Gun Policy,” Fordham Law
Review. LXXIII(2), 589-613.

Ludwig, J. 2003. “Evaluating Gun-policy Evaluations.” Criminology and Public
Policy. 2(3) 411-419.

Cook, P.J. & Ludwig, J. 2003. “Fact-free Gun Policy?” University of Pennsylvania Law
Review, 151(4) 1329-1340.

Cook, P.J. & Ludwig, J. 2003. “Pragmatic Gun Policy.” In J. Ludwig & P.J. Cook (eds.),
Evaluating Gun Policy, Washington, DC: Brookings. pp. 1-40.
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Cook, P.J. & Ludwig, J. 2003. “The Effects of Gun Prevalence on Burglary: Deter-
rence vs. Inducement.” In J. Ludwig & P.J. Cook (eds.), Evaluating Gun Policy,
Washington, DC: Brookings. pp. 74-120. (Also published as NBER working paper
# 8926).

Raphael, S. & Ludwig, J. 2003. “Do Prison Sentence Enhancements Reduce Gun
Crime? The Case of Project Exile.” In J. Ludwig & P.J. Cook (eds.), Evaluating Gun
Policy. Washington, DC: Brookings. pp. 251-286.

Cohen, Jacqueline & Ludwig, J. 2003. “Policing Crime Guns.” In J. Ludwig & P.J.
Cook (eds.), Evaluating Gun Policy. Washington, DC: Brookings. pp. 217-250.

Ladd, H.F. & Ludwig, J. 2003. “The Effects of MTO on Educational Opportunities in
Baltimore: Early Evidence.” In J. Goering & J. Feins (eds.), Choosing a Better Life.
Washington, DC: Urban Institute Press. pp. 117-152.

Ludwig, J., Duncan, G.J. & Ladd, H.F. 2003. “MTO’s Effects on Children and
Parents: Evidence from Baltimore.” In J. Goering & J. Feins (eds.), Choosing a
Better Life. Washington, DC: Urban Institute Press. pp. 153-176.

Ludwig, J. 2003. “Improving Neighborhoods for Poor Children.” In I. Sawhill, (ed.),
One Percent for the Kids: New Policies, Brighter Futures for America’s Children.
Washington, DC: Brookings Press. pp. 136-155.

Ludwig, J. & Cook, P.J., (eds.). 2003. Evaluating Gun Policy. Washington, DC:
Brookings Institution Press.

Cook, P.J. & Ludwig, J. 2003. “The Effects of the Brady Act on Gun Violence.” In B.
Harcourt (ed.), Guns, Crime and Punishment in America. New York: New York
University Press.

Bassi, L.J., Ludwig, J., McMurrer, D.P. & Van Buren, M. 2002. “Profiting from
Learning: Firm-level Effects of Training Investments and Market Implications.”
Singapore Management Review. 24(3) 61-76.

Johnson, M., Ladd, H.F., & Ludwig, J. 2002. “The Benefits and Costs of Residential
Mobility Programs.” Housing Studies 17(1) 125-138.

Cook, P.J. & Ludwig, J. 2002. “Firearms.” In W.K.Viscusi (ed.), Regulation through
Litigation. Washington, DC: Brookings Institution Press. pp. 67-105.

Cook, P.J. Ludwig, J. 2002. “The Costs of Gun Violence against Children.” The Future
of Children. 12(2) 87-100.

MARSH, JEANNE C. George Herbert Jones Professor and Dean. B.A., Michigan State;
M.S.W., Ph.D., Michigan. Fields of Special Interest: services for women and families,
service integration in service delivery, social program and policy evaluation, and
knowledge utilization in practice and program decision making. Selected publications:

Marsh, J., Ryan, J., Choi, S., & Testa, M. 2006. “Integrated Services for Families with
Multiple Problems: Obstacles to Family Reunification.” Children and Youth
Services Review, 28(9) 1074-1087.

Cha, T., Kuo, E., & Marsh, J. 2006. “Useful Knowledge for Social Work Practice.”
Social Work and Society, 4(1).

Ryan, J.P., Marsh, J.C., Testa, M.F., & Louderman, R. 2006. “Integrating Substance
Abuse Treatment and Child Welfare Services: Findings from the Illinois Alcohol
and Other Drug Abuse Waiver Demonstration.” Journal of Social Work Research,
30(2) 95-107.

Mahoney, C. A., Engstrom, M., & Marsh, J. C. 2006. “Substance Use Problems in
Health Social Work Practice. In S. Gehlert and T. Arthur Browne (eds.),
Handbook of Health Social Work. Hoboken, NJ: Wiley & Sons.
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Marsh, J.C., & Cao, D. 2005. “Parents in Substance Abuse Treatment: Implications
for Child Welfare Practice.” Children and Youth Services Review, 27(12) 1259-
1278.

Cha, T., Kuo, E., & Marsh, J. 2005. “Knowledge Utilization among the Readers of
Social Work.” SSA Working Paper #11.

Marsh, J.C., & Smith, B.D. 2005. “Commentary – Client-Service Matching in
Substance Abuse Treatment for Women with Children.” In L. Alexander & P.
Solomon (eds.), The Research Process in the Human Services: Behind the Scenes.
New York: Brooks/Cole.

Marsh, J.C. 2005. “Social Justice: Social Work’s Organizing Value.” Social Work, 50(4)
293-294.

Marsh, J.C. 2005. “Social Work: Help Starts Here.” Social Work, 50(3) 195-196.
Marsh, J.C. 2005. “Bush Plan Takes Security Out of Social Security.” Social Work,

50(2) 99-100.
Marsh, J.C. 2005. “Six Steps to Stronger Journal Publication in Social Work.” Social

Work, 50(1) 5-6.
Marsh, J.C., Cao, D., & D’Aunno, T.D. 2004. “Gender Differences in the Impact of

Comprehensive Services in Substance Abuse Treatment.” Journal of Substance
Abuse Treatment, 27(4) 289-300.

Marsh, J.C. 2004. “Social Service Education.” In J. Grossman, A. Keating, & J. Reiff
(eds.), The Encyclopedia of Chicago History. Chicago: The University of Chicago
Press.

Marsh, J.C. 2004. “Theory-driven Versus Theory-free Research in Empirical Social
Work Practice.” In H.E. Briggs & T.L. Rzepnicki (eds.), Using Evidence in Social
Work Practice. Chicago: Lyceum.

Marsh, J.C., Cha, T., & Kuo, E. 2004. “Social Work Readers Describe ‘Useful
Knowledge.’” Social Work, 49(4) 533-534.

Marsh, J.C. 2004. “Social Work Organizations Working Together.” Social Work, 49(3)
341-342.

Marsh, J.C. 2004. “Vanquish the Backlog! And Into the Future – of Social Work!”
Social Work, 49(2) 149-150.

Marsh, J.C. 2004. “Social Work in a Multicultural Society.” Social Work, 49(1) 5-6.
Marsh, J.C. 2003. “Organizational and Institutional Factors in the Development of

Practice Knowledge and Practice Guidelines in Social Work.” In E. Proctor & A.
Rosen (eds.), Toward the Development of Practice Guidelines for Social Workers.
New York: Columbia University Press.

Marsh, J.C. 2003. “The Social Work Response to Violence.” Social Work, 48(4) 437-
438.

Marsh, J.C. 2003. “Chewing on Cardboard and Other Pleasures of Knowledge Uti-
lization.” Social Work, 48(3) 293-294.

Marsh, J.C. 2003. “Arguments for Family Strengths Research.” Social Work, 48(2)
147-149.

Marsh, J.C. 2003. “To Thine Own Ethics Code Be True.” Social Work, 48(1) 5-7.
MCCRACKEN, STANLEY G. Senior Lecturer. A.B., Northwest Nazarene College; A.M.,
Ph.D., Chicago. Fields of Special Interest: behavioral and cognitive behavioral
treatment; behavioral pharmacology; behavioral medicine; mental illness and substance
abuse treatment; psychiatric rehabilitation; staff training; implementation of evidence-
based interventions; multicultural mental health services. Selected publications:



McCracken, S.G. & Marsh, J. Under review. “Practitioner Expertise in Evidence-
based Decision Making.” Research in Social Work Practice.

McCracken, S.G. & Corrigan, P.W. In press. “Medication Adherence in Schizo-
phrenic Disorders.” In H. Arkowitz & W.R. Miller (eds.), Clinical Applications of
Motivational Interviewing. New York: The Guilford Press.

McCracken, S. G. 2007. [Review of: Rethinking Substance Abuse: What the Science
Shows, and What We Should Do about It, W.R. Miller & Kathleen M. Carroll
(eds.)] Social Service Review 81 (1), 180-83.

McCracken, S.G. 2006. [Review of: Intrusive Thoughts in Clinical Disorders: Theory,
Research, and Treatment, D.A. Clark (ed.).] Social Service Review 80 (2), 350-52.

McCracken, S. 2005. [Review of: Evidence-based Practice Manual: Research and
Outcome Measures in Health and Human Services, A.R. Roberts & K.R. Yeager
(eds.).] Social Service Review 79 (2), 374-78.

Corrigan, P.W., & McCracken, S.G. 2005. “Interviewing People with Serious Mental
Illness.” In Craig, R. (ed.). Clinical and Diagnostic Interviewing. (2nd edition),
278-302. Northvale, NJ: Jason Aronson.

Corrigan, P.W., McCracken, S.G., & McNeilly, C. 2005. “Evidence-based Practices for
Individuals with Serious Mental Illnesses and Substance Use Disorders.” In C. Stout
& R. Hayes (eds.), The Handbook of Evidence-based Clinical Practices in Behavioral
Healthcare: Applications and New Directions. New York: John Wiley & Sons.

Corrigan, P.W. & McCracken, S.G. 2005. “Place First, Then Train: An Alternative to
the Medical Model of Psychiatric Rehabilitation.” Social Work, 50, 31-39.

McCracken, S.G. & Corrigan, P.W. 2004. “Staff Development in Mental Health.” In
H.E. Briggs & T.L. Rzepnicki (eds.), Using Evidence in Social Work Practice:
Behavioral Perspectives. 232-256. Chicago: Lyceum.

Corrigan, P., McCracken, S., & Blaser, B. 2003. Dissemination of Evidence-based
Mental Health Practices. Evidence Based Mental Health, 6, 4-5.

Backs Edwards, A., Giffort, D.W., McCracken, S.G., & Corrigan, P.W. 2002. “Public
Academic Training Partnerships for Paraprofessionals who Provide Psychiatric
Rehabilitation.” Psychiatric Rehabilitation Skills, 5, 437-454.

Basit, A. & McCracken, S. 2002. [Review of: Muslims in the West: From Sojourners
to Citizens. Y. Yazbeck Haddad (ed.).] Islamic Horizons, 90.

MOSLEY, JENNIFER. Assistant Professor. B.A., Reed College; M.S.W., Ph.D., Cali-
fornia-Los Angeles. Fields of Special Interest: nonprofit organizations; policy advocacy
and lobbying; organizational theory; civic engagement; collaborative networks in
service provision and advocacy. Selected publications:

Mosley, J.E. Under contract. “Advocacy, Lobbying, and Legislative Action.” In R. Patti
(Ed.), Handbook of Human Service Management. Thousand Oaks, CA: Sage
Publications.

Mosley, J.E. & Galaskiewicz, J. Accepted for publication. “The Role of Foundations in
Shaping Social Welfare Policy and Services: The Case of Welfare Reform.” In H.
Anheier and D. Hammack (eds.), Contributions of Foundations to American
Society. Washington, D.C.: Brookings Institution Press.

Mosley, J.E. In press. [Review of: Faith, Hope and Jobs: Welfare to Work in Los
Angeles, by S.V. Monsma and J.C. Soper.] Social Service Review.

Mosley, J.E. 2005. “The Tsunami Relief Effort.” In H. Anheier, M. Kaldor, and M. Glasius
(eds.), Global Civil Society Yearbook 2005/06. London: Sage Publications, Ltd.
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Mosley, J.E. 2004. 1. “Lobbying.” 2. “Political Action Committee.” 3. “Social Justice.” 4.
“Free Rider Problem.” 5. “Poor Law.” 6. “Outdoor Relief.” 7. “Workhouse.” 8.
“Vouchers.” 9. “Means-Testing.” 10. “Social Welfare Organization.” 11.
“Community Based Organization.” In H. Anheier (ed.), A Dictionary of Civil
Society, Philanthropy, and the Third Sector. London: Europa Publications.

NORTON, DOLORES G. Samuel Deutsch Professor. A.B., Temple; M.S.S., Ph.D., Bryn
Mawr College. Fields of Special Interest: ecology of human development; early envi-
ronment related to social, cognitive, and temporal developmental outcomes and
academic achievement of children in high-risk urban environments; education for
family support. Recent publications:

Norton, D.G., Vincson, J., & Wilhelm, M.J. (In press). “Research with High Risk
African American Infants and Children: Insights from a Longitudinal Study.” In
J.S. Jackson, C.H. Caldwell and S. Sellers (eds.), Research Methodology in African
American Communities. New York: Oxford University Press.

Mann, T., Steward, M., Eggbeer, L. & Norton, D.G. 2007. “Zero to Three’s Task Force
on Culture and Development: Learning to Walk the Talk.” Zero To Three, 27, 7-15.

Norton, D.G. 2006. “Beyond Baby Talk: Speaking with Babies.” In J.R. Lally,
P.L.Mangione & D. Greenwald (eds.), Concepts for Care; Essays on
Infant/Toddler Development and Learning (107-109). San Francisco: WestEd

Norton, D.G. 2006. “Research Methods and Issues for the Study of African
American Children and School Achievement.” In B. Bowman & E.K. Moore
(eds.), School Readiness and Social and Emotional Development: Exploring
Diverse Cultural Perspectives (pp. 59-75). Washington, DC: National Black Child
Development Institute.

PARKS, VIRGINIA. Assistant Professor. B.A., Colorado; M.A., Ph.D. California-Los
Angeles. Fields of Special Interest: urban geography; urban labor markets; immigration;
racial and gender inequality; residential segregation; community organizing and devel-
opment, labor. Selected publications:

Sites, W., Chaskin, R., & Parks, V. Under review. “Reframing Community Practice for
the 21st century: Multiple Traditions, Multiple Challenges.” Journal of Urban
Affairs.

Ellis, M., Wright, R., & Parks, V. In press. “Geography and the Immigrant Division of
Labor.” Economic Geography.

Ellis, M., Wright, R., & Parks, V. 2006. “The Immigrant Household and Spatial
Assimilation: Partnership, Nativity, and Neighborhood Location.” Urban
Geography 27(1) 1-19.

Parks, V. 2006. “Race, Immigration, and the Global City: Lessons from Chicago’s
Hotel Housekeepers.” In R.P. Greene, M.J. Bouman, & D. Grammenos (eds.),
Chicago’s Geographies: Metropolis for the 21st Century. Washington, D.C.: Asso-
ciation of American Geographers, pp. 129-142.

Parks, V. 2005. The Geography of Immigrant Labor Markets: Space, Networks, and
Gender. New York: LFB Scholarly Publishing LLC.

Wright, R., Ellis, M., & Parks, V. 2005. “Re-placing Whiteness in Spatial Assimilation
Research.” City and Community 4(2) 111-136.

Parks, V. 2004. “Immigrant Enclaves and Ethnic Niches: The Gendered Connection
between Residential and Labor-market Segregation in Los Angeles.” Urban
Geography 25(7) 589-630.
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Parks, V. 2004. “Accessing Work: The Effects of Spatial and Social Accessibility on
Unemployment for Native-born Black and Immigrant Women in Los Angeles.”
Economic Geography 80(2) 141-172.

Ellis, M., Wright, R., & Parks, V. 2004. “Work Together, Live Apart? Geographies of
Racial and Ethnic Segregation at Home and at Work in Los Angeles,” Annals of
the Association of American Geographers 94(3) 620-637.

PAYNE, CHARLES M. Frank P. Hixson Distinguished Service Professor. B.A., Syracuse;
Ph.D., Northwestern. Fields of Special Interest: Urban education and school reform, the
civil rights movement, social change, social inequality. Selected publications:

Payne, C.M. 2006. “Still Crazy After All These Years: Race in Chicago Schools.”
Chicago Consortium on School Research, Occasional Papers Series.

Payne, C.M., 2004. “The Whole United States is Southern!: Brown v. Board and the
Mystification of Race,” Journal of American History, 91 (June, 2004), 83-91.

Payne, C.M. and Green, A., (eds.). 2003. Time Longer Than Rope: A Century of
African American Activism, 1850-1950. New York: NYU Press.

Payne, C.M. 2003. “More Than a Symbol of Freedom: Education for Liberation and
Democracy,” Phi Delta Kappan, (September, 2003), 22-29.

Payne, C.M. 2003. “‘I Don’t Want Your Nasty Pot of Gold’: The Comer School Devel-
opment Process and the Development of Leadership in Urban Schools.” In A.
Datnow and J. Murphy (eds.), Leadership for School Reform: Lessons from Com-
prehensive School Reform Designs. Thousand Oaks, CA: Corwin Press, 2003. 

POLLACK, HAROLD A. Associate Professor. B.S.E., Princeton; M.P.P., Ph.D., Harvard.
Fields of Special Interest: HIV and hepatitis prevention efforts for injection drug users;
drug abuse and dependence among welfare recipients and pregnant women; infant
mortality prevention; child health. Selected publications:

Schoeni, R.F., House, J.S., Kaplan, G.A. & Pollack, H.A. (eds.) In press. The Health
Effects of Social and Economic Policy. New York: Russell Sage.

Levine, J., Emery, C., & Pollack, H.A., 2007. “The Well-Being of Children Born to
Teen Mothers.” Journal of Marriage and the Family, 69(1) 105-122.

Pollack, H.A. 2007. “Learning to Walk Slow: America’s Partial Policy Success in the
Arena of Intellectual Disability.” Journal of Policy History, 19(1) 95-112.

Scott, G., Thomas, S., Pollack, H.A., & Ray, B. 2007. “Observed Patterns of Chicago
Overdose Deaths 1999-2003,” Journal of Urban Health. 84(2) 292-306.

Phinney, R., Danziger, S., Pollack, H.A., & Seefeldt, K. 2007. “Housing Instability
among Current and Former Welfare Recipients.” American Journal of Public
Health, 97(5) 832-837.

Pollack H.A., Wheeler J.R.C., Cowan A.E., & Freed, G.L. 2007. “The Impact of
Managed Care Enrollment on Emergency Department Use among Children with
Special Health Care Needs.” Medical Care. 45(2) 139-145.

Pollack, H.A. & Reuter, P. 2006. “The Implications of Recent Findings on the Link
between Cannabis and Psychosis.” Addiction. 102, 173-176.

Reuter, P. & Pollack, H.A. 2006. “How Much Can Treatment Reduce National Drug
Problems?” Addiction. 101(3) 341-347.

Pollack, H.A., & Reuter, P. 2006. “Welfare Receipt and Treatment among Substance-
using Mothers: Did Welfare Reform Make a Difference?” American Journal of
Public Health. 96(11) 2024-2031.
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Martin, E.G., Pollack, H.A., & Paltiel, A.D. 2006. “Fact, Fiction, and Fairness:
Resource Allocation under the Ryan White CARE Act.” Health Affairs. 25(4)
1103-1112.

Pollack, H.A., D’Aunno, T., & Lamar, B. 2006. “Outpatient Substance Abuse
Treatment and HIV Prevention: An Update.” Journal of Substance Abuse
Treatment. 30(1) 39-47.

Pollack, H.A. 2006. “Changes in the Timing of SIDS Deaths in 1989 and 1999:
Indirect Evidence of Low Homicide Prevalence among Reported Cases,” Paedi-
atric and Perinatal Epidemiology. 20(1) 2-13.

Pollack, V.P. & Pollack, H.A. 2006. “Bringing Vincent Home,” Health Affairs 2006.
25(1) 231-236.

Metsch, L.R., & Pollack, H.A. 2005. “Welfare Reform and Substance Abuse.”
Milbank Quarterly, 83(1) 65-99.

Soliman S., Pollack H.A., & Warner K.E. 2004. “Decrease in the Prevalence of Envi-
ronmental Tobacco Smoke Exposure in the Home during the 1990s in Families
with Children.” American Journal of Public Health. 94 (2) 314-20.

Pollack, H.A., Dombkowski, K.J., Zimmerman, J.B., Davis, M.M., Cowan, A.E.,
Wheeler, J.R., Hillemeier, A.C., & Freed, G.L. 2004. “Emergency Department Use
among Michigan Children with Special Health Care Needs.” Health Services
Research. 39(3) 665-92.

Strauss, R.S. & Pollack, H.A. 2003. “Social Marginalization of Overweight Adoles-
cents.” Archives of Pediatric and Adolescent Medicine. 157(8) 746-752.

Pollack, H.A. & Jacobson, P.D. 2003. “The Political Economy of Youth Smoking Reg-
ulation.” Addiction. 98(S1) 123-138.

D’Aunno, T. & Pollack, H.A. 2002. “Changes in Methadone Treatment Practices:
Results from a National Panel Study, 1988-2000.” Journal of American Medical
Association. 288 (7) 850-856.

Pollack, H.A., Danziger, S., Jayakody, R., & Seefeldt, K. 2002. “Substance Use among
Welfare Recipients: Trends and Policy Responses.” Social Service Review. 76(2)
256-274.

Pollack, H.A. & Frohna, J.G. 2002. “Infant Sleep Placement Following the Back to
Sleep Campaign.” Pediatrics. 109(4) 608-614.

Pollack, H.A., Khoshnood, K., Blankenship, K., & Altice, F. 2002. “The Impact of
Needle Exchange-based Health Services on Emergency Department Use.”
Journal of General Internal Medicine. 17(5) 341-348.

Pollack, H.A., Danziger, S., Jayakody, R., & Seefeldt, K. 2002. “Drug Testing Welfare
Recipients—False Positives, False Negatives, Unanticipated Opportunities.”
Women’s Health Issues. 12(1) 23-31.

RODERICK, MELISSA. Hermon Dunlap Smith Professor. A.B., Bowdoin; M.A., Ph.D.,
Harvard. Fields of Special Interest: education policy; urban high schools; adolescence;
youth policy; human resources policy; empirical analysis. Selected publications:

Roderick, M. & Stoker, G. In press. “Bringing Rigor to the Study of Rigor: Evalu-
ating the Efficacy of Advanced Placement as a Strategy for Increasing College
Preparation in Urban Schools.” In J. Meece & J. Eccles (eds.) Schooling Effects on
Children: Theory, Methods, & Applications.

Roderick, M., Nagaoka, J., & Allensworth, E. 2006. From High School to the Future:
An Analysis of the College Attendance Patterns, College Qualifications, and
College Graduation Rates of Chicago Public School Graduates. Chicago, IL:
Consortium on Chicago School Research.
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Roderick, M. 2006. Closing the Aspirations-Achievement Gap: Implications for
High School Reform: A Commentary from Chicago. New York, NY. MDRC.

Roderick, M. & Nagaoka, J. 2005. “Retention Under Chicago’s High Stakes Testing
Program: Helpful, Harmful, or Harmless?” Educational Evaluation and Policy
Analysis.

Roderick, M., Nagoaka, J., & Allensworth, E. 2005. “Is the Glass Half Full or Mostly
Empty? Ending Social Promotion in Chicago.” In E.H. Haertel & J. Herman,
(eds.) Uses and Misuses of Data for Educational Accountability and Improve-
ment, The 104th Yearbook for the National Society for the Study of Education
(NSSE), Part 2. Malden, MA. 223-259.

Stone, S., Engel, M., Nagaoka, J. & Roderick, M. 2005. “Getting It Right the Second
Time around: Student Classroom Experience in Chicago’s Summer Bridge
Program.” Teachers College Record. 107(5) 935-957.

Courtney, M.E., Roderick, M., Smithgall, C., Gladden, R. & Nagaoka, J. 2004. The
Educational Status of Foster Children. Chicago, IL: Chapin Hall Center for
Children Issue Brief. #102.

Smith, B.A., Degener, S., & Roderick, M. 2004. “Extended Learning Time and
Accountability: Assessing Outcomes and Options for Elementary and Middle
Grades.” Education Administration Quarterly.

Nagaoka, J. & Roderick, M. 2004. Ending Social Promotion in Chicago: The
Academic Progress of Retained Students. Chicago, IL: Consortium on Chicago
School Research.

Jacob, R.T., Stone, S., & Roderick, M. 2004. Ending Social Promotion in Chicago:
The Response of Teachers, Students, and Parents. Chicago, IL: Consortium on
Chicago School Research.

Roderick, M., Jacob, B., & Bryk, A.S. 2004. “Summer in the City: Achievement Gains
in Chicago’s Summer Bridge Program.” In G.D. Borman, & M. Boulay, (eds.)
Summer Learning: Research, Policies, and Programs. Mahway, NJ. Lawrence
Erlbaum Associates: 73-102.

Roderick, M. 2003. “What’s Happening to the Boys? Early High School Experiences
and School Outcomes among African-American Male Adolescents in Chicago.”
Urban Education. 38(5) 538-607.

Roderick, M., Engel, M., Nagaoka, J., & Jacob, B. 2003. Ending Social Promotion in
Chicago: Results from Summer Bridge. Chicago, IL: Consortium on Chicago
School. Research.

Roderick, M., Jacob, B., & Bryk, A.S. 2003. “High Stakes Testing in Chicago: Effects
on Achievement in Promotional Gate Grades.” Educational Evaluation and Policy
Analysis. 24, 333-358.

RZEPNlCKI, TINA L. David and Mary Winton Green Professor and Deputy Dean for
Faculty and Academic Affairs. A.B., DePauw; A.M., Ph.D., Chicago. Fields of Special
Interest: child welfare services; case decision making; task-centered and behavioral
practice; and practice research. Selected publications:

Rzepnicki, T.L. & Johnson, P.R. 2005. “Examining Decision Errors in Child Protec-
tion Cases: A New Application of Root Cause Analysis.” Children and Youth
Services Review. 27, 393-407.

Briggs, H. and Rzepnicki, T.L. (eds.) 2004. Using Evidence for Social Work Practice:
Behavioral Perspectives. Chicago: Lyceum Books, Inc.
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Rzepnicki, T.L. 2004. “Informed Consent and Practice Evaluation: Making the
Decision to Participate Meaningful.” In H. Briggs and T.L. Rzepnicki (eds.), Using
Evidence for Social Work Practice: Behavioral Perspectives. Chicago: Lyceum
Books, Inc.

Rzepnicki, T.L. and Briggs, H. 2004. “Panning for Gold: Using Evidence in Your
Practice.” In H. Briggs and T. Rzepnicki (eds.), Using Evidence for Social Work
Practice: Behavioral Perspectives. Chicago: Lyceum Books, Inc.

Rzepnicki, T.L. 2003. “Informed Consent and Practice Evaluation: Making the
Decision to Participate Meaningful.” In Bridging the Gap between Research and
Practice: A Festschrift Honoring Elsie M. Pinkston, Vol. 1, pp. 169-197. Chicago:
The School of Social Service Administration, The University of Chicago.

SAMUELS, GINA M. Assistant Professor. B.S., Wisconsin-Oshkosh; M.S.S.W., Ph.D.,
Wisconsin-Madison. Fields of Special Interest: interpretive research methods;
practice-based child welfare research; racial and ethnic identity development.
Selected publications:

Samuels, G.M. 2007. “Beyond the Rainbow: Multiraciality in the 21st Century.” In D.
Engstrom & L. Piedra (eds.), Our Diverse Society: Race, Ethnicity and Class—
Implications for 21st Century America. Washington, DC: NASW Press.

Miranda, G.E. 2006. [Book Review of Unequal Childhoods: Class, Race, and Family
Life. A. Lareau.] Children and Youth Services Review. 28(1),96-99.

Courtney, M.E., Skyles, A., Miranda, G.E., Zinn, A., Howard, E., & Goerge, R.M.
2005. “Youth Who Run away from Out-of-Home Care.” Issue Brief #103. Univer-
sity of Chicago. Chicago, IL: Chapin Hall Center for Children.

Courtney, M.E., Skyles, A., Miranda, G.E., Zinn, A., Howard, E., & Goerge, R.M.
2005. “Youth Who Run away from Substitute Care.” University of Chicago, IL:
Chapin Hall Center for Children.

Miranda, G.E. 2004. “Reading between the Lines: Black-white Heritage and Tran-
sracial Adoption.” African American Research Perspectives. 10(1) 174-187.

Miranda, G.E. 2003. “Domestic Transracial Adoption and Multiraciality.” In M.P.P.
Root & M. Kelley, (eds.) Multiracial Child Resource Book: Living Complex Iden-
tities. Seattle, WA: MAVIN Foundation.

Coleman, H.L.K., Norton, R., Miranda, G.E., & McCubbin, L. 2003. “An Ecological
Perspective on Cultural Identity Development.” In D. Pope-Davis, H.L.K.
Coleman, W.M. Liu, & R.L. Toporek (eds.), Handbook of Multicultural Compe-
tencies in Counseling and Psychology. Thousand Oaks, CA: Sage.

SITES, WILLIAM. Associate Professor. B.A., Oberlin; Ph.D., CUNY. Fields of Special
Interest: urban policy and politics; community organization; political processes; social
movements; social theory. Selected publications:

Sites, W., Chaskin, R.J. & Parks, V. Under review. “Reframing Community Practice
for the 21st Century: Multiple Traditions, Multiple Challenges.” Journal of Urban
Affairs.

Sites, W. Accepted for publication. “Progressive City.” In R. Hutchison (ed.), Ency-
clopedia of Urban Studies. Thousand Oaks, CA: Sage.

Sites, W. In press. “Beyond Trenches and Grassroots? Reflections on Urban Mobi-
lization, Fragmentation, and the Anti-Wal-Mart Campaign in Chicago.” Environ-
ment and Planning A.
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Sites, W. 2007. “Contesting the Neoliberal City? Theories of Neoliberalism and
Urban Strategies of Contention.” In H. Leitner, J. Peck, & E. Sheppard (eds.),
Contesting Neoliberalism: The Urban Frontier. New York: The Guilford Press.

Sites, W. 2004. “Progressive Regionalism: A ‘Deliberative’ Movement?” Antipode.
36(4) 766-778.

Sites, W. 2003. Remaking New York: Primitive Globalization and the Politics of
Urban Community. Minneapolis: University of Minnesota Press.

Sites, W. 2003. “Global City, American City: Theories of Globalization and
Approaches to Urban History.” Journal of Urban History. 29(3) 333-346.

SOSIN, MICHAEL R. Emily Klein Gidwitz Professor and Editor of Social Service Review.
A.B., Chicago; M.S.W., A.M., Ph.D., Michigan. Fields of Special Interest: social welfare
institutions and agencies; social policy; social administration; urban poverty; and
homelessness; substance abuse services. Selected publications:

Sosin, M.R. & Durkin, E. 2007. “Perceptions about Services and Dropout from a
Substance Abuse Case Management Program.” Journal of Community Psy-
chology. 35(5) 583-602.

Sosin, M.R. & Rathgeb Smith, S. 2006. “New Responsibilities of Faith-Related
Agencies.” Policy Studies Journal. 34(4) 533-562.

Sosin, M.R. 2005. “The Administrative Control System of Substance Abuse
Managed Care.” Health Services Research. 40(1) 157-176.

Sosin, M.R. 2003. “Explaining Homelessness in the U.S. by Stratification or
Situation.” Journal of Community and Applied Social Psychology. 13(2) 91-104.

Sosin, M.R. & Grossman, S. 2003. “The Individual and Beyond: A Socio-Rational
Choice Model of Service Participation among Homeless Adults with Substance
Abuse Problems.” Substance Use and Misuse. 38(3-6) 503.

Sosin, M.R. 2002. “Outcomes and Sample Selection: The Case of a Homelessness
and Substance Abuse Intervention.” British Journal of Mathematical and Statis-
tical Psychology. 55(1) 63-91.

Sosin, M.R. 2002. “Negotiating Case Decisions in Substance Abuse Managed Care.”
The Journal of Health and Social Behavior. 43(3), 277-295.

Sosin, M.R. 2002. “The New Emergency Aid: A Policy Proposal.” Poverty Research
News. 6(1), 13-14.

TEIGISER, KAREN S. Senior Lecturer and Deputy Dean for the Curriuclum. S.B.,
Allegheny College; A.M., Chicago. Fields of Special Interest: clinical work with children;
curriculum design and evaluation; community mental health. Selected publications:

Teigiser, K. Under review. “New Approaches to Generalist Field Education.” Journal
of Social Work Education.

VOISIN, DEXTER, R. Associate Professor. B.A., St. Andrews College; M.S.W., Michigan;
Ph.D., Columbia. Fields of Special Interest: social work practice; exposure to sexual,
family, and community violence; HIV/AIDS; substance abuse; social support interven-
tions; and international HIV prevention. Selected publications:

Voisin, D., & Neilands, T. Under review. “School Achievement, Peer Influences, and
Sexual Risk among African American Youth.” Child Development.

Voisin, D., Neilands, T., & Hunnicutt, S. Under review. “The Relationship between
Violence Exposure, Psychological Distress, and Low School Achievement among
African American Youth. “ American Journal of Community Psychology.
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Voisin, D., Neilands, T., Salazar, L., DiClemente, R., Crosby, R., & Yarber, W. Under
review. “Pathways to Drug and Sexual Risk Behaviors among Detained Adoles-
cents.” Social Work Research.

Voisin, D. & Bird, J. Under review. “What African American Adolescent Males are
Telling Us about HIV Infection among Their Peers: Cultural Implications for
HIV/STD Prevention.” Social Work.

Voisin, D. Invited article, Under review. “Family Characteristics and Sexual Behaviors
among African American Males.” In W. Johnson (ed.), Social Work and Social
Welfare Responses to African American Males. Oxford University Press.

Voisin, D., DiClemente, R., Salazar, L., Crosby, R., Yarber, W., & Staples-Horne, M.
Accepted for publication. “Community Violence Exposure and Health-risk
Outcomes among Detained Adolescents.” American Journal of Orthopsychiatry.

Voisin, D., Jenkins, E., & Takahashi, L. Revise and resubmit. “Pathways from
Community Violence to HIV drug and Sexual Risk Behaviors among Adoles-
cents.” Journal of Research on Adolescence.

Voisin, D., Salazar, L., Crosby, R., & DiClemente, R. & Yarber, W. In press.
“Understanding Motivations for Having Sex among Detained Youth: Implications
for HIV Prevention Programs.” Journal of HIV/AIDS and Social Services.

Baptiste, D., Voisin, D., Smithgall, C., Da Costa Martinez, D., & Henderson, G. In
press. “Preventing HIV/AIDS among Trinidad and Tobago Teens Using a Family-
based Program: Preliminary Outcomes.” In M. McKay, D. Baptiste, R. Paikoff, &
C. Bell (eds.), Community Collaborative Partnerships and Empirical Findings: The
Foundation for Youth HIV Prevention. New York: Haworth Press.

Voisin, D. 2007. “There are Ways to Reduce Violence, Let’s Use Them.” Chicago Sun
Times. May 29.

Voisin, D. 2007. “The Effects of Family and Community Violence Exposure among
Youth: Recommendations for Practice and Policy.” Journal of Social Work
Education. 23(1) 51-66.

Crosby, R., Voisin, D., Salazar, L., DiClemente, R., & Yarber, W., & Caliendo, A. 2006.
“Family Influences and Biologically Confirmed Sexually Transmitted Infections
among Detained Adolescents.” American Journal of Orthopsychiatry. 76(3) 389-394.

Voisin, D., Salazar, L., Crosby, R., DiClemente, R., & Yarber, W. 2006. “Ecological
Factors Associated with STD-risk Behaviors among Detained Adolescent
Females.” Social Work. 51(1) 71-78.

Voisin, D., Baptiste, D., Da Costa Martinez, D., & Henderson, G. 2006. “Exporting a
U.S. HIV/AIDS Prevention Program to a Caribbean Island-nation: Lessons from
the Field.” International Social Work. 49(1) 75-86.

Baptiste, D., Petersen, I., Bhana, A., McKay, M., Voisin, D., Bell, C., & Martinez, D.
2006. “Community Collaborative Youth-Focused HIV/AIDS Prevention in Two
Countries: Preliminary Findings.” Journal of Pediatric Psychology. 31(2) 1-12.

Baptiste, D., Voisin, D., Smithgall, C., Da Costa Martinez, D., & Henderson, G. 2006.
“Preventing HIV/AIDS among Trinidad and Tobago Teens Using a Family-based
Program: Preliminary Outcomes.” Social Work in Mental Health. 5(3/4) 327-348.

Voisin, D., Salazar, L., Crosby, R., DiClemente, R., Yarber, W., & Staples-Horne, M.
2006. “HIV Testing among Detained Youth.” Journal of HIV/AIDS Prevention in
Children and Youth. 6(2) 83-96.
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Voisin, D. 2005. “The Relationship between Violence Exposure and HIV Sexual Risk
Behaviors: Does Gender Matter?” American Journal of Orthopsychiatry. 75(4)
497-506.

Voisin, D., Salazar, L., Crosby, R., DiClemente, R., Yarber, W., & Staples-Horne, M.
2005. “Teacher Connectedness and Health-related Outcomes among Detained
Adolescents.” Journal of Adolescent Health. 37(4) 337.e17-337.e23.

Voisin, D., Salazar, L., Crosby, R., DiClemente, R., Yarber, W., & Staples-Horne, M.
2004. “The Association between Gang Involvement and Sexual Behaviors among
Detained Adolescent Males.” Sexually Transmitted Infections. 80, 440–442.

Voisin, D. 2003. “Victims of Community Violence and HIV Sexual Risk Behaviors
among African American Adolescent Males.” Journal of HIV/AIDS Prevention &
Education for Adolescents & Children. 5(3/4) 87–110.

Anderson, T., DeCarlo, A., Voisin, D., & Bell, C. 2003. “Trauma and Violence in
Childhood: A U.S. Perspective.” Psychiatric Times. 20(10) 17–20.

Voisin, D. 2002. “Family Ecology and HIV Sexual Risk Behaviors among African
American and Puerto Rican Adolescent Males.” American Journal of Orthopsy-
chiatry. 72(2) 294–302.

Voisin, D., & Dillon-Remy, M. 2002. “Psychocultural Factors Associated with HIV
Infection among Trinidad and Tobago Adolescents.” In B.A. Dicks (ed.),
HIV/AIDS and Children in the English Speaking Caribbean (pp. 65–82). New
York: Haworth Press.

WEBBER, HENRY S. Senior Lecturer and Vice President for Community and Govern-
ment Affairs. B.A., Brown; M.P.P., Harvard. Fields of Special Interest: community devel-
opment; Medicaid policy; health policy in Chicago. Selected Publications:

Joseph, M.L., Chaskin, R.J. & Webber, H.S. 2007. “A Theoretical Basis for Addressing
Poverty through Mixed-income Development.” Urban Affairs Review. 42(3), 369-
409.

Brophy, P., Webber, H.S. & Burkholder, J. 2006. “Portal Neighborhoods: Connecting
Immigrant Integration with Neighborhood Policies and Programs.” CEOs for
Cities.

Webber, H.S. 2006. “Universities, Communities and Cities: Forging Sustainable
Partnerships.” Forum on the Future of Higher Education.

Webber, H.S., Perry, D. & Wieval, W. 2005. “The University and Hyde Park: A Case
Study in Community Development.” In D. Perry and W. Wieval, (eds.), The Uni-
versity as Urban Developer: Case Studies and Analysis. Armonk, NY: M.E.
Sharpe.

Webber, Henry S. 2004. “Comments on Review Paper on Comprehensive
Community Initiatives.” 2002 Illinois Assembly Report. University of Illinois.

WOOLLEY, MICHAEL E. Assistant Professor. B.S., Virginia Commonwealth; M.S.W.,
Virginia Commonwealth; D.C.S.W., North Carolina. Fields of Special Interest: Social
environment risk and protective factors impacting school success; development of self-
report assessment instruments for practice and research with children; cognitive
aspects of child and youth self-report. Selected publications:

Woolley, M.E. & Curtis, H.W. In press. “Assessing Depression in Latency Age
Children: A Guide for School Social Workers.” Children & Schools.
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Karabenick, S.A., Woolley, M.E., Friedel, J.M., Ammon, B.V., Blazevski, J., Bonney,
C.R., De Groot, E., Gilbert, M.C., Kelley, K.L., Kempler, T.M., & Musu, L. In
press. “Cognitive Processing of Self-report Items in Educational Research: Do
They Think What We Mean?” Educational Psychologist.

Woolley, M.E. In press. “Assessment of Children.” In Rowe, W., & Rapp-Paglicci, L.
(eds.), Social Work Practice. Hoboken, NJ: Wiley and Sons.

Grogan-Kaylor, A., Woolley, M.E., Mowbray, C.T., Reischl, T., Gilster, M.E., Karb,
R.A., MacFarlane, P., Gant, L., & Alaimo, K. In press. “Predictors of Neighbor-
hood Satisfaction.” Journal of Community Practice.

Mowbray, C.T., Woolley, M.E., Grogan-Kaylor, A., Gant, L.M., Gilster, M.E. &
Williams-Shanks, T.R. In press. “Neighborhood Research from a Spatially
Oriented Strengths Perspective.” Journal of Community Psychology.

Woolley, M.E. & Bowen, G.L. 2007. “In the Context of Risk: Social Capital and the
School Engagement of Middle School Students.” Family Relations. 56, 92-104.

Woolley, M.E. 2006. “Advancing a Positive School Climate for Students, Families,
and Staff.” In C. Franklin, M.B. Harris, & P. Allen-Meares (eds.), School Social
Work and Mental Health Worker’s Training and Resource Manual. New York, NY:
Oxford Press.

Woolley, M.E., Bowen, G.L., & Bowen, N.K. 2006. “The Development and Evalua-
tion of Procedures to Assess Child Self-report Item Validity.” Educational and
Psychological Measurement. 66, 687-700.

Woolley, M.E. & Grogan-Kaylor, A. 2006. “Protective Family Factors in the Context
of Neighborhood: Promoting Positive School Outcomes.” Family Relations. 55,
95-106.

Woolley, M.E., Bowen, N.K., & Bowen, G.L. 2005. “Mixed Methods: Meaning and
Validity in the Development of Self-report Items for Children.” In A. Acock, K.
Allen, V. Bengtson, D. Klein, & P. Dilworth-Anderson (eds.): Sourcebook of
Family Theories and Methods: An Interactive Approach. Sage.

Woolley, M.E., Bowen, G.L., & Bowen, N.K. 2004. “Cognitive Pretesting and the
Developmental Validity of Child Self-report Instruments: Theory and Applica-
tions.” Research on Social Work Practice. 14, 191-200.

Richman, J.M., Bowen, G.L., & Woolley, M.E. 2004. “School Failure: An Eco-Interac-
tional Developmental Perspective.” In M.W. Fraser (ed.), Risk and Resilience in
Childhood. (2nd Edition). Washington DC: NASW Press.

Bowen, G.L., Powers, J., Woolley, M.E., & Bowen, N.K. 2003. “School Violence.” In
L.A. Rapp-Paglicci, C.N. Dulmus, & J.S. Wodarski (eds.) Handbook of Prevention
Interventions for Children and Adolescents. New York: John Wiley & Sons.
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FIELD AGENCIES AND FIELD INSTRUCTORS 2006-2007
Access Community Health Network, Tony Hollenback
Advocate Lutheran General Older Adult Patient Resource Center, Edythe Hirasawa
Albany Park Community Center, Joan LePontois
Alexian Brothers Hospital, Amy Coleman
Alternatives, Inc., Anjuli Shah-Johnson
Alternatives, Inc., Andrew Tonachel
Alternatives, Inc., Grant Vitale
Alzheimer’s Association - National Headquarters Contact Center, David Parris
American Friends Service Committee, Michael McConnell
American Heart Association, Almarie Wagner
American Medical Association - Aging and Community Health, Joanne G. Schwartzberg, MD
Asian Human Services, Inc., Penny Lun
Aunt Martha’s Youth Service Center - Joliet, D. Frank Elam
Barrington Youth and Family Services, Liz Larsen
Better Existence with HIV (BEHIV), David Howser
Between Friends, Sonia Crabtree Nelson
Brand New Beginnings, Della Mitchell
Brighton Park Neighborhood Council at Burroughs, Patrick Brosnan
Brown Community School, Debra Wilson
Caritas, William Coats
Casa Central, Vicki Hadaway
Casa Central, Yolanda Hernandez
Catholic Charities - Non Residential Children and Youth Services, Patricia Green
Center for Contextual Change, Kelli Underwood
Center for New Horizons, Charlene Hill
Center for New Horizons, Cassandra Jackson
Center on Halsted - First Year, Karen Rothstein
Chicago Area Project, Edith Crigler
Chicago Child Care Society, Keri Grossman
Chicago Children’s Advocacy Center, Christine Escobar
Chicago Christian Industrial League, Mary Shaver
Chicago Council on Urban Affairs, Lu Bailey
Chicago Department on Aging - Southeast Atlas Senior Center, Robin Tillotson
Chicago Girls Coalition, Lesley Kennedy
Chicago House, Susan Zeigler
Chicago Jobs Council, Lisa Hampton
Chicago Public Schools Children and Family Benefits Unit, Diane Fager
Chicago Public Schools - Kenwood High School, Pamela Woodow
Chicago Public Schools - Mather High School, Paula Leifer
Chicago Public Schools - Paul Revere Elementary School, Barbara Jackson
Chicago Public Schools - Department of Postsecondary Education, Greg Darneider
Chicago Public Schools - Department of Postsecondary Education, Bernadell Cyrus
Chicago Public Schools - Taft High School, Jennifer Hernandez
Chicago Public Schools - Von Humbolt School, RaeAnne Alvarez
Chicago Read Mental Health Center, Mickey Bowlan
Chicago Read Mental Health Center, Ben Miller
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Childcare Network of Evanston, Laura Orogun
Children’s Bureau of New Orleans, Sharon Gancarz-Davies
Children’s Home & Aid Society - Ecuentro/Bridges Program, Marlene Abiodun
Children’s Memorial Hospital, Sergio Grajeda
Children’s Memorial Hospital, Sandra Rubovits
Children’s Memorial Hospital, Marena Sabo
Children’s Memorial Hospital, Sandra Vieyra-Kapucniak
Children’s Memorial Hospital, Hazel Vespa
Children’s Psychotherapy Project, Chicago Chapter (A Home Within), Erika Schmidt
Christopher House, Don Halperin
Christopher House, Vanessa Canedo
City of Evanston-Department of Health and Human Services, Harvey Saver
Community Care Options, Ilyssa Grossman
Consulting Professionals, Inc., Sherri Swansey
Connections for the Homeless - Hilda’s Place and Entry Point, Becky Feiler
Cook County Juvenile Court Clinic - Clinical Evaluation Services, Tamela Meehan
Cook County Juvenile Court Clinic - Clinical Evaluation Services, Michael Clements
Cook County Juvenile Probation, Teretha Ladner
Cook County State’s Attorney’s Office, Lori Hunsaker-Smith
Counseling Center of Lake View, Amy Daigler
Counseling Center of Lake View - Child and Adolescent Programs, Doreen Srymire-Bonaldi
Council for Jewish Elderly, Alex Doty
Deborah’s Place, Eleni Marsh
Edward Hines, Jr. VA Hospital, Elizabeth Gallichio
Edward Hines, Jr. VA Hospital, Jason Mask
Elam Davies Social Service Center - (Fourth Presbyterian Church), David Murad
Elmhurst Memorial Hospital, Nancy Monroe
Emotion Management Program, Paul Holmes
Erie Neighborhood House, Rafael Ravelo
Esperanza Community Services, Sally Scheib
Evanston Commission on Aging-Long-Term Care Ombudsman Program, Nancy Flowers
Evanston Commission on Aging-Long-Term Care Ombudsman Program, Beth Lindley
Evanston Northwestern Healthcare - Adolescent Day School, Sasha von Varga
Evanston Northwestern Healthcare - Evanston Hospital, Constance Bauer
Evanston Northwestern Healthcare - Evanston Hospital, Diane Levin
Evanston Northwestern Healthcare - Evanston Hospital, Janet Winslow
Evanston Northwestern Hospital - Highland Park Hospital, Joel Brotman
Evanston Township High School, Tanya Kinzie
Evanston Township High School, Jeff Simon
Ezra Multi Service Center, Phyllis Shadwick
Family Rescue, Theresa Dubois
Family Rescue, Verbie Jones
Family Service/Mental Health Center of Oak Park-River Forest, Charlie Lerner
Family Service/Mental Health Center of Oak Park-River Forest, Rebecca Fallert
Glenbrook South High School, Cecile Frydman
Grand Prairie Services, Kathy Dahlberg
Greater Chicago Food Depository, Kate Maehr
Gwendolyn Brooks Middle School, Oak Park, Stacey Williams
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Hartgrove Hospital, Bob Michaels
Hartgrove Hospital, Ambrosio Martinez
Heartland Alliance, Tom Glennon
Heartland Alliance - Mid America Institute on Poverty, Mellissa Young
Heartland Alliance - Mid America Institute on Poverty, Amy Rynell
Heartland Alliance - Chicago Connection, Susan Trudeau
Heartland Alliance - Enlaces America, Mary Beth LeMay
Heartland Health Outreach - ACT Program, Jennifer Boston
Heartland Health Outreach - ACT Program, Sarah Bruce
Heartland Health Outreach - Psychosocial Rehabilitation, Scott Petersen
Heartland Housing, Inc., Amy Khare
Heartland Human Services - Immigrant Children’s Advocacy Project, Maria Woltjen
Heartland Human Services - Marjorie Kovler Center for Survivors of Torture, Marianne

Joyce
Heartland Human Services - Marjorie Kovler Center for Survivors of Torture, Joan

Leatod
Heartland Human Services - Marjorie Kovler Center for Survivors of Torture, Aaron

Speracek
Hephzibah Children’s Association, Darlene Yoder
Holy Cross, Bruce Wellems
Horizon Hospice, Maryellen McGreevey
Housing Opportunities and Maintenance for the Elderly (HOME), Paul Dean
Housing Opportunities for Women, Elita Wolsk
Illinois Caucus for Adolescent Health, Karen Reitan
Illinois Department of Children & Family Services – Department of Legal Services,

Jacqueline Johnson
Illinois Department of Children & Family Services, Jo Anne Smith
Illinois Department of Corrections, Marvin Evans
Illinois Department of Human Services, Kerry Lacko
Illinois Department of Human Services - Teen Parent Services Program, Tamara Hill
Illinois Masonic Community Connections, Brent Sparlin
Illinois Masonic Hospital In-Patient Psychiatric Unit, Joel Gratch
Illinois Mentor, Viviane Ngwa
Infant Welfare Society of Evanston, Megan Kashner
Institute for Juvenile Research, UIC: Project NAFASI, Sally Mason
Institute for Juvenile Research, Sally Mason
Interfaith House, Pamela Kerr
Interfaith Youth Core, April Kunze
Jackson Park Hospital/Southshore High School Health Center, Maria Gotfryd
Jane Addams Hull House - Domestic Violence Court Advocacy Program, Dawn Dalton
Jane Addams Hull House New Directions, Erik Skamser
Jewish Child & Family Services, Tamara Besser
Jewish Child & Family Services, Sabrina Townsend
Jewish Council on Urban Affairs, Jane Ramsey
Jewish Family & Community Services, Amy Broitman
Jewish Family & Community Services, Sharon DiRago
Keshet Day School, Tami Meer
Korean American Community Services, Rana Hong
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La Casa Norte, Carin Weingarten
LaRabida, Austa Murray
Lawndale Christian Health Center, Misty Drake
Lincoln Park Community Shelter, Erin Ryan
Little Brothers - Friends of the Elderly, Sam del Rosario
Live Oak, Jeff Levy
Living Room Café of Inspiration Corporation, Shannon Stewart
Lutheran Social Services – South, Sophia Williams
MAGIC, John Strickland
Maine East High School, Marianne Protess
Mandel Legal Aid Clinic, Michelle Geller
Mather Place at the Georgian, Linda Cooper
McGaw YMCA, Susan Sowle
Mercy Home for Boys and Girls, Emily Michael
Meridian Middle School Aptakisic Tripp School District #102, Debra Zarkowsky
Metropolitan Family Services, Roberta Barnes
Metropolitan Family Services, David Zverow
Metropolitan Family Services - Evanston, Family Support and Prevention Program,

Karen Wertymer
Metropolitan Family Services - Midway, Child and Adolescent Mental Health, Raquel Ramirez
Metropolitan Family Services - Midway, Child and Adolescent Mental Health, Roberta Barnes
Metropolitan Family Services - Midway, Child and Adolescent Mental Health, Heather Flett
Misericordia Homes, Gloria Salmeron
Neighborhood Capital Budget Group, Travis Stein
Neighborhood Capital Budget Group, Jacqueline Leavy
Neighborspace, Laura McAlpine
New Trier High School, Diane English
New Trier High School, Tiffany Myers
Niles North High School, Alan Wertheimer
North Center for Handicapped Children and Adults, Lisa Sachs
North Lawndale College Preparatory High School, Ramona Robertson
North Lawndale College Preparatory High School, Stephanie Adess
North Shore Senior Center, Sandra Johnson
North Shore Senior Center, Paul Wachowiak
Northwestern School of Law - Child and Family Justice Center, Monica Mahan
Northwestern Memorial Hospital, Jessica Pawloski
Northwestern Memorial Hospital - Acute Inpatient, Leo Barriga
Northwestern Memorial Hospital - Stone Adult Outpatient, Linda Sugar
Northwestern Memorial Hospital - Robert H. Lurie Comprehensive Cancer Center,

Stephanie Gutz
Oak Forest Hospital of Cook County, Jane Stolowich
Off Campus Learning Center-Niles Township High School District 219, Joy Cheng
Ounce of Prevention Fund, Carey McCann
Parenthesis, Mary Strizak
Park View School- Morton Grove District 70, Carolyn Lewis
Paul Revere Elementary School, Patricia Redd
Paul Revere Elementary School, Barbara Jackson
Peer Services, Inc., Kate Mahoney
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Perspectives, Ltd., Paul Fitzgerald
Pillars Community Services, Nicole Howell
Pilsen Little Village Community Mental Health Center - Pilsen Inn Residential,

Soledad Melgar
Pilsen Little Village Community Mental Center - Intensive Case Management,

Xiomara Markham-Clanton
PLOWS Council on Aging, June Bachan
PLOWS Council on Aging, Becky Lerfelt
Polk Bros. Foundation, Evette Cardona
Portage Cragin, Ken Hallas
Prevent Child Abuse America, Jane Ascroft
Rape Victims Advocates, Tara Bryant Edwards
Rehabilitation Institute of Chicago, Roberta Winters
Rush University Medical Center - Older Adults Program, Robyn Golden
Rush University Medical Center - Bowman Center, Mary Ann Winters
Salvation Army Family and Community Services - Midway Office, Kayleen Ruthberg
San Miguel Febres Cordero, Inc. (Core), Michael Anderer-McClelland
Sankofa Safe Child Initiative, Frances Wooley
Schwab Rehab Hospital, Kristin Balfanz-Vertiz
SGA Youth and Family Services, Pamela Brown
Shore Community Services (Shore Homes), Kathleen Jesko
Skokie School District 73 1/2, Kathy Bogie
Sonia Shankman Orthogenic School, Peter Myers
Sonia Shankman Orthogenic School, James Myers
SOS Children’s Village, Robert Ware
South Central Community Services - CAYIT Program, Carey Wright
Southwest Youth Collaborative, Camille Odeh
Specialized Assistance Services, David Renze
Stepping Up Rehab Services, Jeff Bram
St. Joseph’s Hospital, Laura Nutini
Stroger Hospital of Cook County - Fantus Clinc, Joslyn Walson-Jelinek
Stroger Hospital of Cook County - Fantus Clinc, Dennis Chevalier
The Community House - Hinsdale, Julie Sacks
The Core Center, H. Leon Campbell
The Night Ministry, Mark Bradley
Thresholds Mother’s Project, Lolita Godbold
Thresholds Mother’s Project, Melissa New
Thresholds North Dincin Center for Recovery, Marguerite McDermott
Thresholds North Dincin Center for Recovery, Fran Nathanson
Trilogy, Erin Hanrahan
Trilogy, Eric Johnson
Turning Point Behavioral Health Center, Kate Glickman
Turning Point Behavioral Health Center, Diane Hermanek
Turning Point Behavioral Health Center, Mariko Wiseberg
Turning Point Behavioral Health Center, Tina Varallo
Turning Point Behavioral Health Center, Laura Gerber
Uhlich Children’s Advantage Network, Yvette Mitchell
United States Department of Health & Human Services Office of Inspector General:
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Office of Evaluation and Inspection, Ann Maxwell
Unity Hospice of Chicagoland LLC, Pam Moore
University of Chicago Charter Schools - North Kenwood Oakland Campus, Elizabeth

Brown
University of Chicago Charter High School Campus, Vicky Woodley
University of Chicago Collegiate Scholars Program, Kim Ransom
University of Chicago Department of Medicine, David Meltzer
University of Chicago Donoghue Charter School, Lo Patrick
University of Chicago Hospitals - Comer Children’s Hospital, Courtney Blum
University of Chicago Hospitals - Oncology Social Work, Ramona Behrendt
University of Chicago Hospitals - Outpatient Psychiatry, Jean Posy
University of Chicago Hospitals - Sections of Cardiac & Thoracic Surgery, Hema-

tology/Oncology, Jim Legner
University of Chicago North Kenwood-Oakland Charter School, Elizabeth Brown
University of Chicago Office of Community & Government Affairs, Michelle Olson
University of Chicago Office of Graduate Affairs, Natalie Haney Tilghman
University of Chicago Office of the Vice President Dean of Students - Disability

Services, Belinda Cortez-Vasquez
University of Chicago Outpatient Psychiatry, Julie Della Rosa
University of Chicago Outpatient Psychiatry, Barbara Smith
University of Illinois Chicago Family Clinic, Institute on Disability and Human Devel-

opment, Linda Sandman
Villa Guadalupe Senior Services, Inc., Julia Lopa
Vision House, Tyrone Marshall
Vital Bridges NFP, Inc., Armando Smith
Voices for Illinois Children, Dawn Melchiorre
West Suburban Senior Service, Tim Lee
Wheaton North High School, Mark Anderson
Willow House, Deb Mier
Woodlawn Mental Health Center, Daniel Jean
Work, Welfare and Families Coalition, Phyllis Russel
Youth Guidance - Dixon Elementary School, Paulette Freed
York Community High School, Liz Falco
Youth Guidance, Michelle Adler-Morrison
Youth Guidance, Anna Marie DiPasquale
Youth Guidance, Wendy Fine
Youth Network Council, Dennis Murstein
Youth Organizations Umbrella, Jason Price
Youth Organizations Umbrella, Leah Seligman
Youth Outreach Services - Cicero, Araceli Ramirez
Youth Outreach Services - New City, Josette Heredia
YWCA of Metropolitan Chicago, Christine Bork
YWCA of Metropolitan Chicago, Josephine Ruiz
YWCA of Metropolitan Chicago, Scheherazade Tillet

We are enormously grateful to these field instructors who mentor, teach, support,
and guide our students in learning how to become professional social workers.

vvv
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SSA CALENDAR

SUMMER QUARTER 2007
June 18 Classes Begin
July 4 Independence Day Observation
Aug. 4 EEP Field Orientation
Aug. 24 Quarter Ends
Aug. 24 Summer Quarter Convocation
Sept. 7 Field Instructors Meeting & Orientation
Sept. 15 EEP Students Orientation & Registration
Sept. 17 - 21 Master’s Students Orientation & Registration
Sept. 17 - 21 Doctoral Students Orientation & Registration

AUTUMN QUARTER 2007
Sept. 24 Classes Begin
Oct. 1 Field Work Begins (2nd year students)
Oct. 2 Field Work Begins (1st year students)
Nov. 1 Field Learning Agreements Due to Field Liaison (Full-time program)
Nov. 12 - 16 Winter Quarter Registration
Nov. 22 - 23 Thanksgiving Holiday
Nov. 30 Field Work Evaluations Due (Full-time program)
Dec. 1 EEP Field Learning Agreements Due to Field Liaison
Dec. 7 Quarter & Field Work End
Dec. 7 Autumn Quarter Convocation
Dec. 8 - Jan. 6 Winter Break

WINTER QUARTER 2008
Jan. 7 Classes & Field Work Begin
Jan. 21 Dr. Martin Luther King Jr. Birthday Observance
Jan. 31 EEP Field Work Evaluations Due
Feb. 25 - 29 Spring Quarter Registration
March 14 Field Work Evaluations Due (Full-time program)
March 21 Quarter & Field Work End
March 21 Winter Quarter Convocation
March 22- 30 Spring Break

SPRING QUARTER 2008
March 31 Classes & Field Work Begin
May 23 Final Field Work Evaluations Due (2nd year and graduating EEP students)
May 26 Memorial Day Holiday
May 31 EEP Field Evaluations Due (1st year students)
June 3 Final Field Work Evaluations Due (Full-time 1st year students)
June 6 Field Work Ends (2nd year full-time and graduating EEP students)
June 10 Field Work Ends (1st year full-time students)
June 12 Graduate Hooding Ceremony
June 13 Spring Quarter Convocation
Sept. 31, 2008 EEP Field Evaluations Due (final 1st year, second 2nd year)
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